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Basicsin Education

(BED-101)
Grand
Distribution of Marks T(_)Eal Duration
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Course Title of the dh)
code Paper Th Bractical
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@ | (b atc) (e ()
Basics
BED-101 in 75 25 25 100 - - - - 100 3Hours
Education
UNIT-I Marks: 15

EpucaTioN NATURE AND PURPOSE

Meaning and Nature of Education: What is education? Whether education is a natura or social process?
Intentional or unintentional? What comprises education? Does education occur only in educationa institutions?
Where else? Processes and Modes of Education: Is education an activity/process? Through what modes does
education take place? How education in schools is linked with outside school experiences? Why education, in the
form of schooling, needs to be provided to al children? Purpose of Education: Whether education is organized
for: individual development or socia transformation? providing knowledge or information? How worthwhile is
education? Who decides it? For whom? Who is an educated person?

UNIT-11 Marks: 15

KNOWLEDGE AND KNOWING

Knowledge Meaning: What is knowledge? What is knowing? Can doing, thinking and feeling be discerned

separately in knowing? Differentiate between information, knowledge, belief and truth. Knowing Process: What
are different ways of knowing? How knowledge can be constructed? What is involved in construction of

knowledge? What are the relative roles of knower and the known in knowledge transmission and construction?
Facets of Knowledge: What are the different facets of knowledge and relationship, such as: local and universal?
concrete and abstract? theoretical and practical? contextua and textual? school and out of school? (With an
emphasis o understanding special attributes of ‘school knowledge.) What is the role of culture in knowing? How is
knowledge rendered into action? How to reflect on knowledge?

UNIT-I11 Marks: 15

Forms oF KNOWLEDGE AND | Ts ORGANISATION IN ScHooOLS: Can we categories knowledge? On what
basis? What forms of knowledge are included in school education? On what basis are knowledge categories
selected in school education? Who selects, legitimizes, and organizes categories of knowledge in schools?

In what form? How does school knowledge get reflected in the form of curriculum, syllabus and textbooks?



UNIT-IV Marks: 15
AuToNOoMY OF TEACHER AND L EARNER
Autonomy of Teacher: What is autonomy? Is autonomy and freedom the same? What is Teacher's autonomy?
What is freedom of ateacher? Freedom in what sense? Why? How does teacher's autonomy help in enriching
learning situations? Do autonomy and accountability go together?
What are the hindering factors that affect teacher's autonomy? Autonomy of Learner: What is autonomy of
learner? What are the restraints on learners in schools? Can learners be free from curriculum, textbooks,
instruction, and discipline? Does learning take place if the learner is free from all constraints of the school? To
what extent do individua autonomy and collective responsibility go together for teacher and learner?

UNIT-V Marks:15

EpbucaTioN AND VALUES: What are values? Are they relative or absolute? Who creates values? Can humans be

free of values? What are the values prevalent in contemporary society? What does it mean when one says,

‘education is a normative Endeavour’? How does this relate to value formation? What kinds of values education
perpetuates? Do different school contexts have a differential impact on learners' value formation? Does education
have the potentia to contribute to transformation of values in society? How do group and socia conflicts
influence school system? How does the school system nurture a culture of peace?
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L earner and Learning

(BED-102)
Distribution of Marks
Theory Practical Grand
Course code Tltée O;the mst ~Tow W Toa | oA Efuggs
P M ax Min © (d = Max Min (9 (h=e+g) (i=
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Learner
BED-102 & 75 25 25 100 - - - - 100 = 3Hours
Learning
UNIT- I Marks:15

L EARNER ASA DEVELOPING | NDIVIDUAL

Key cognitive and affective processes: perception, attention, memory, language, thinking, problem solving,
emotions and motivation:. Developmental Influences: Development as a resultant of interactions between
individual potentia (innate, acquired) and external environment (physical, socio-cultural, ecological, economic
and technological). Nature and nurture, continuity and discontinuity issues, growth and maturation. Implications
for teachers to develop holistic understanding of the learner in context. (The focus is on understanding the key
cognitive and affective processes influencing the development of the learner and their applications in classroom
teaching. The innate and environmental influences shaping development would help foster an understanding of
learner as a situated individual).

UNIT-11 Marks: 15

DEVELOPMENT AND L EARNING: Meaning and principles of development, relationship between devel opment
and learning. Dimensions of individua development: physical, cognitive, language, affective, social and moral,
their interrelationships and implications for teachers (relevant ideas of Piaget, Erikson and Kohlberg). Stages of
devel opment—devel opmental tasks with focus on processes growth and development across various stages from
infancy to post adolescence (specia emphasis on concerns of adolescence). Meaning of ‘cognition’ and itsrole in
learning. Socio-cultura factors influencing cognition and learning. Facilitating holistic development (for self and
society). (The focus is on understanding the key concepts of development and cognition, different stages and
dimensions of development and their applications in teaching-learning contexts).

UNIT- 111 Marks: 15

THEORETICAL PERSPECTIVES ON LEARNING: Implicit knowledge and beliefs about learning (demystifying
misconceptions). Perspectives on human learning: Behaviorist (conditioning paradigm in brief), cognitive,
information-processing view, humanist, social-constructivist (drawing selectively on the ideas of Skinner,
Piaget, Rogers, Vygotsky).



Concepts and principles of each perspective and their applicability in different learning situations Relevance and
applicahility of various theories of learning for different kinds of learning situations Role of learner in various
learning situations, as seen in different theoretical perspectives Role of teacher in teaching-learning situations. a)
transmitter of knowledge, b) model, c) facilitator, d) negotiator, €) co-learner. (The focus is on building
understanding of different psychological perspectives of learning and helping student teachers to learn to apply
themin different learning situation

UNIT-1V Marks: 15

LEARNING IN 'CoNsTRUCTIVIST' PERSPECTIVE: Distinctions between learning as ‘construction of
knowledge' and learning as ‘transmission and reception of knowledge'. Social-constructivist perspective (also
Bruner and Ausubel's perspective) and applications of Vygotky's ideas in teaching. Understanding processes that
facilitate 'construction of knowledge: Experientia learning and reflection Social mediation Cognitive
negotiability Situated learning and cognitive apprenticeship Meta-cognition. Creating facilitative learning
environments, teachers attitudes, expectations — enhancing motivation, positive emotions, self-efficacy,
collaborative and self regulated learning. (The focus is on learning as a constructive rather than a reproductive
process. The learner- centered orientation has implications for understanding learning as contextua and self-
regulated process and following suitable classroom practices).

UNIT-V Marks: 15

INDIVIDUAL DIFFERENCES AMONG L EARNERS: Dimensions of differences in psychological attributes—
cognitive abilities, interest, aptitude, creativity, personality, values. Understanding learners from multiple
intelligences perspective with a focus on Gardner's theory of multiple intelligences. Implications for teaching-
learning in the light of changing concept of intelligence, including emotional intelligence. Differences in
learners based on predominant 'learning styles. Differences in learners based on socio-cultura contexts. Impact
of home languages of learners and language of instruction, impact of differential 'cultural capital' of learners.
Understanding differences based on a range of cognitive abilities— learning difficulties, slow learners and
dyslexics, intellectual deficiency, intellectua giftedness. Implications for catering to individual variations in
view of ‘difference’ rather than “‘deficit’ perspective. (The focus is on understanding the differentiad learning
needs of the learners with regard to abilities, learning styles, language, social cultural differences/disadvantage,
learning  difficulties, and their implications for  classoom  practices and  teaching).



Schooling, Socialization and | dentity
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and Identity
UNIT- I Marks: 15

SOCIALISATION AND DEVELOPMENT OF SELF: Understanding the nature and processes of socialization At
home: family as a socia institution; parenting styles and their impact; transmission of parental expectations and
values;, Socidlization and the community: neighborhood, extended family, religious group and their socialization
functions; and At school: impact of entry to school; school as a social institution; value-formation in the context of
schooling. Various dimensions of self and the impact of socialization on development of self. Understanding
interface between home, community and school; inter-linkages within wider socio-cultural contexts.

UNIT-II Marks: 15

EMERGENCE OF 'PERSON' AND 'IDENTITY': Understanding ‘identity formation’; emergence of multiple
identities in the formation of a person placed in various socid and institutional contexts, the need for inner
coherence; managing ‘conflicting' identities. Determinants of identity formation in individuals and groups. Socia
categories, such as caste, class, gender, religion, language and age. The influence of peer group to media
messages, technology and globalization on identity formation.

UNIT- 111 Marks: 15

SCHOOLING AND IDENTITY FORMATION: A CRITICAL STuDY: Schooling as a process of identity formation:
ascribed, acquired and evolving. School as a site of identity formation in teacher and students: school culture and
ethos, teaching-learning practices and teacher discourse in the classroom, evaluation practices; value system and
‘hidden curriculum’ in schools. Role of the school in developing national, secular and humanistic identities.

UNIT-1V Marks: 15

CoriNG WITH SociAL ComPLEXITIES: RoLE oF EbucATION: Expanding human activities and relations;
increasing compl exity, homogenization of culture versus preservation of distinctive identities; competition,
uncertainty and insecurities and the resultant identity conflicts. Assertion of identities, oppression, conflict and
violence, hence, relevance of education for peace Constructive role of education and ‘critical pedagogy’ in moving
towards peaceful living.
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UNIT-V Marks: 15

EvoLvING AN ‘IDENTITY’ ASA TEACHER: The impact of one's own socialization processes; awareness of one's
own shifting identities as 'student’, 'adult’ and 'student-teacher’, and influences that have acted/continue to act on
oneself. Reflections on one's own aspirations and efforts in becoming a ‘teacher'. Evolving an identity as a teacher,
which is progressive and open to re-construction. Teacher's 'professional identity: What does it entail?



Subject Knowledge and the Related
Pedagogic Dimensions (Part I)
Pedagogy of Mathematic

(BED-104(1))

Distribution of Marks

Theory Practical Grand
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Bep-  Fedagogy
104(1) of 75 25 25 100 - - - - 100 = 3 Hours
Mathematic
UNIT- I Marks:15

NATURE AND SCOPE OF MATHEMATICS

Meaning and building blocks of mathematics, the nature of mathematical propositions, truth values, compound
propositions; Truth tables;, Open sentences;, Truth sets, Venn diagram; logically valid conclusions; Use of
quantifiers, implications - necessary and sufficient conditions; A mathematical theorem and its variants—
converse, inverse and contra positive, proofs and types of proofs, Difference between proof and verification;
Deductive nature of mathematics; History of mathematics with special emphasis on teaching of mathematics,
contribution of Indianmathematicians. Aesthetic sense in mathematics, three aesthetic experience variables
identified by Birkh off and their relation, coexistence of precison and beauty in mathematics; Scope of
mathematics.

UNIT- I Marks: 15

EXPLORING L EARNERS

Cultivating learner's sensitivity like intuition, encouraging learner for probing, raising queries, appreciaing
dialogue among peer -group, promoting the student's confidence (Carrying out examples from various
mathematical content areas, such as Number Systems, Geometry, Sets, etc.).

UNIT-II Marks: 15

AimsAND OBJECTIVESOF TEACHING ScHOOL M ATHEMATICS

Need for establishing general objectives for teaching mathematics; Study of the aims and genera objectives of
teaching mathematics vis-a-vis the objectives of school education; writing specific objectives and teaching

points of various content areas in mathematics like Algebra, Geometry, Trigonometry, etc.
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UNIT-IV Marks: 15

ScHooL M ATHEMATICSCURRICULUM

Objectives of curriculum, principles for designing curriculum, designing curriculum at different stages of
schooling, Some highlights of curriculum like vision of school mathematics, main goal of mathematics education,
core areas of concern in school mathematics, curricular choices at different stages of school mathematics
education, construction of syllabi in various disciplines of mathematics, for example, Algebra, Geometry, etc.;
Pedagogical analysis of various topics in mathematics at various level of schooling—Arithmetic (Development of
Number Systems), Algebra, Trigonometry, Statistics and Probability, etc.

UNIT-V Marks: 15

APPROACHESAND STRATEGIESIN TEACHING AND L EARNING OF MATHEMATICAL CONCEPTS

Nature of concepts, concept formation and concept assimilation, Moves in teaching a concept—defining, stating
necessary and/or sufficient condition, giving examples accompanied by a reason. Comparing and contrasting;
Giving counter examples;, Non-examples; Planning and implementation of strategies in teaching a concept like
teaching of algebra, geometry, trigonometry, mensuration, etc.; Problem posing and solving, discovering or
exploring various options for solving the problems, formulation of conjecture and generalizations through several
illugtrations; Difference  between  teaching of mathematics and teaching of  science.
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Pedagogy of Social Sciences
(BED-104(1I))
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BED-  Pedagogy of ) ) ) )
105(11) Socia Sciences & 2 25 100 100 3 Hours

UNIT-1 Marks:15

SociAL SCIENCES AS AN INTEGRATING AREA oF Stuby: CoNTEXT AND CONCERNS: Distinguishing
between Natural and Socia Sciences: Mgor Social Sciences disciplines in Schools. What is 'social’ about various
Socia Sciences? Uniqueness of disciplines vis-a-vis interdisciplinary Linking child's natural curiosity with natural
phenomena like weather, flora and fauna; spatial and temporal contexts; important social and economic issues and
concerns of the present-day Indian society. Multiple perspectives/plurality of approaches for constructing
explanations and arguments.

UNIT-II Marks: 15

TEACHING-LEARNING RESOURCES IN SoCIAL SCIENCES: People as resource: The significance of ora data.
Types of Primary and Secondary Sources. Data from field, textual materials, journals, magazines, newspapers, etc.
Using the library for secondary sources and reference material, such as dictionaries and encyclopedias. Various
teaching aids. Using atlas as a resource for Social Sciences; maps, globe, charts, models, graphs, visuas. Audio-
visual aids, CD-Rom, multimedia, internet.

UNIT- 111 Marks: 15

SociAL SciENCES CURRICULUM FOR SCHOOLSIN INDIA: Curriculum development process. National and State
levels. Studying the Socia Sciences syllabus - aims and objectives, content organization and presentation of any
State Board and CBSE for different stages of school education.

UNIT-1V Marks: 15

TEACHING-LEARNING OF GEOGRAPHY—SPACE, RESOURCESAND DEVEL OPMENT

Meaning, Nature and Scope of Geography: Current Trends

Teaching and Learning Major Themes and Key Concepts in Geography

LocaTtion: Absolute (Grid system of latitudes and longitudes) and relative location: two ways of describing the
positions of places and people on the earth's surface. Differentiating between sites (location) and situation (place).
Puace: Distinct physical and human characteristic of places that distinguish one from the other. Human-
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ENVIRONMENT  INTERACTIONS:  Distribution  of  resources;, patterns of human  activities  reflecting
modifications/adaptations to natural/physical settings based on the prevailing cultural values, economic and
political circumstances and technological abilities (one case study each of primary, secondary, tertiary/quaternary
activities may be taken up). Environmental degradation and its preservation; disasters and preparedness.
MovemenTs: Interdependence and interaction across space, migration of people, transport and communication;
trade and commerce, patterns of centers, pathways and hinterlands. Recions: Formation and change. The above
content may be used to understand teaching, learning strategies And skill development in Geography.

Developing kills in Geography: Observation, recording and interpretation of physical and socia features and
phenomena; Reading and interpreting geographical information through tables, figures, diagrams, photographs;
Map reading and interpreting using scale (distance), direction, symbols, point, line and area; Visual-to-verbal and
verbal-to-visual transformation leading to mental mapping; Identifying, constructing and asking geographical
guestions; Developing and gathering relevant information and data and analyzing them to answer geographical
guestions and offering explanations and interpretations of their findings; applying acquired knowledge and skills
for understanding the wider world and taking persona decisions; taking up activities to study environmental
degradation in the local area and its preservation methods; studying any disaster involving all factors at the
local/global levels. Teaching Strategies in Geography: Questioning; Collaborative strategies, Games, simulations
and role plays; Vdues clarification; Problem-solving and decision-making. MetHops: Interactive verbal learning;
Experientid learning through activities, experiments; Investigative field visits based on students' own interests
with teacher's support as facilitator; Engagement with ‘places' at an emotional or sensory level using art, poetry
and literature. TecHNniQues: Using textbooks and atlas as a part of ora lessons, non-oral working lessons; using
medium and large scale maps; using pictures, photographs, satellite imageries and aerial photographs; using audio-
visual aids, CDs, multimedia and internet; case study approach.

UNIT-V Marks: 15

TEACHING-LEARNING OF Economics: STATE, MARKET, AND DEVELOPMENT: As a branch of socia
science, economics is concerned with people. It studies how to provide them with means to redlize their potential.
This unit on economics deals with the broad themes of state, market, and development. Market and state are
interrelated as instruments of development. The course endeavors to introduce the learners to key economic
concepts and issues that affect their everyday lives. Meaning, Nature and Scope of Economics: Current Trends
Key Concepts in Economics: Scarcity and choice, opportunity cost, productivity, demand, supply and market
mechanism, Division of labour and specidization. Classification of Economic System: Capitalism, Socialism,
mixed economy (case study: India) Developmental Issues in Economics: Sustainable Devel opment—economic
growth and economic development— indicators of measuring the well-being of an economy; Gross Domestic
Product; economic planning; Poverty; Food Security; Price rise; Role and functions of Money—formal and
informal financid institutions and budget; Classification of Production Activities—primary, secondary and
tertiary;\ Economic Reforms and Globalization (discuss these developmental issues with reference to India). The
above content may be used to understand the teaching, learning strategies and skill development in economics.
Teaching-Learning Methods in Economics: In addition to usual methods like lecture, discussion, storytelling,
other methods like problem-solving, simulation games, use of media and technology, concept mapping, project
and activities like field visits (e.g. visit to a construction site for data on wages and employment), collection of
data from documents (e.g. Economic Survey, Five Year Plan), analyzing and interpreting data (using simple
tables, diagrams and graphs) can be undertaken. Self-study and collaborative learning activities should be
encouraged. Teaching-Learning Materials: Using textbook, analysis of news (Newspaper, TV, and Radio);
documents (eg. Economics Survey, Five Year Plan), Journds and News Magazines.
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Pedagogy of Biological Science
(BED-104(11I))

Distribution of Marks
Theory Practical

Grand
Course | Titleof the Total Total ~ Duration
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Bep- Pedagogy of 3 Hours
Biological 75 25 25 100 - - - . 100
105(111) i mcs
UNIT-I Marks:15

NATURE AND ScoPE OF BioLoGIcAL SCIENCE

Science as a domain of enquiry, dynamic body of knowledge and as a process of constructing knowledge;
Biological Science for environment and hedlth, peace, equity; History of biological science, its nature and
knowledge of biologica science independent of human application; Origin of life and evolution, biodiversity,
observations and experiments in biological sciences; Interdisciplinary linkages, biological sciences and society.

UNIT- 11 Marks:15

AimsaND OBJECTIVESOF BioLoGICAL SCIENCE

Developing scientific attitude and scientific temper; Nurture the natural curiosity, aesthetic senses and creativity

in biology; Acquire the skills to understand the methods and process that lead to exploration; Generaization and
validation of scientific knowledge in biological science; Relate biology education to environment (natura

environment, artifacts and people) and appreciate the issues at the interface of science technology and society;
Imbibe the values of honesty, integrity, cooperation, concern for life and preservation of environment; Solving

problems of everyday life; Know the facts and principles of biology and its applications consistent with the stages
of cognitive development of |earners, Specific objective of different content areasin biology.

UNIT-II Marks:15

EXPLORING L EARNERS

Motivating learner to bring hisher previous knowledge in science/biology gained through
classroom/environment/parents and peer group; Cultivating in teacher-learner the habit of listening to child;
Generating discussion, involving learners in teaching-learning process, encouraging learners to raise questions,
appreciating dialogue amongst peer groups, encouraging learners to collect materials from local resources and to
develop/fabricate suitable activities in biological science (individual or group work); Role of learners in
negotiating and mediating learning in biology.



UNIT- 1V Marks:15

ScHooL Science CurRRIcULUM (BloLoGICAL ScIENCE)

Trends in Science curriculum; Consideration in developing learner-centered curriculum in biology; Analysis of
textbooks and biology syllabi of NCERT and States’UTs at upper primary, secondary and higher secondary
stages; Analysis of other print and non-print materials in the area of biological science used in various states.

UNIT-V Marks:15

APPROACHESAND STRATEGIESOF L EARNING BloLoGICAL SCIENCE

Pedagogical shift from science as fixed body of knowledge to process of constructing knowledge, scientific
method - observation, enquiry, hypothesis, experimentation, data collection, generalization (teacher educator will
illustrate taking examples from different stage-specific content areas keeping in mind the variation, e.g. structure
and function, molecular aspects, interaction between living and non living, biodiversity, etc.); Communication in
biological sciences; Problem solving, investigatory approach, concept mapping, collaborative learning, and
experiential learning in biological science (teacher-learner will design learning experiences using each of these
approaches); Facilitating learners for self-study.
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Pedagogy of Physical Science
(BED-104(IV))
Grand _
Distribution of Marks TC_’E""' Duration
i (i= | of Exam
Course Title of the d+h)
code Paper _
Theory | 1ot Totd Practical | _
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BED Pedagogy of .
- Physica ) ) ) ) ours
105(1V) Sc?/ence 75 25 25 100 100
UNIT- Marks: 15

NATURE OF SCIENCE

Science as a domain of enquiry, as a dynamic and expanding body of knowledge; Science as a process of
constructing knowledge; Science as interdisciplinary area of learning (Thermodynamics, Bimolecular, Surface
Chemistry, etc.); Facts, concepts, principles, laws and theories—their characteristics in context of physica science
(citing examples for each); Physical science for environment, health, peace, equity; Physical sciences and society;
Contribution of eminent scientists—Isaac Newton, Dalton, Neils Bohr, De Broglie, J. C. Bose, C. V. Raman,
Albert Einstein, etc.

UNIT-II Marks:15

AimsAND OBJECTIVESOF PHYSICAL SCIENCE

Developing scientific attitude and scientific temper, Nurture the natural curiosity, aesthetic senses and creativity
in Science (secondary stage)/ Physics and Chemistry (higher secondary stage); Acquire the skills to understand
the method and process of science/physical science that lead to exploration, generation and validation of
knowledge in science/physical science; Relate Science/Physics and Chemistry education to the environment
(natura environment, artifacts and people) and appreciate the issues at the interface of science technology and
society; Imbibe the values of honesty, integrity, cooperation, concern for life and preservation of environment,
Solving problems of everyday life; Know the facts and principles of science/physics and chemistry and its
applications consistent with the stages of cognitive development of learners, (e.g. Mechanics, Heat, Electricity,
Magnetism, Light, Acid, Bases and Salts, Thermodynamics, Metallurgy, Physical and Chemical Changes, Nature
and States of Matter, etc.); Specific objective of different content areas in science/physics and chemistry.

UNIT-II Marks:15

EXPLORING L EARNERS

Motivating learners to bring hig’her previous knowledge gained in science/ physics and chemistry through
classroom/environment/parents and peer group; Cultivating in teacher-learner the habit of listening to child;
Generating discussion, involving learners in teaching-learning process, Encouraging learners to raise questions,
appreciating dialogue amongst peer group; Encouraging learners to collect materials from local resources (soil,
water, etc.) and to develop/fabricate suitable activities in science/ physics and chemistry (individua or group
work); Role of learners in negotiating and mediating learning in science/physical  science.
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UNIT-IV Marks:15
ScHooL Science CURRICULUM (PHYSICAL SCIENCE)

Trends in Science curriculum; Consideration in developing learner centered curriculum in physical science,
Analysis of science/physics and chemistry syllabi and textbooks of NCERT and States (at upper primary,

secondary and higher secondary stage); Analysis of other print and non print materials used in various statesin the
area of physical science.

UNIT-V Marks:15

APPROACHESAND STRATEGIESOF L EARNING PHY SICAL SCIENCE

Pedagogical shift from science as fixed body of knowledge to process of constructing knowledge, scientific
method—abservation, enquiry, hypothesis, experimentation, data collection, generalization (teacher educator will
illustrate each taking examples from specific contents of science/physics and chemistry, such as Solutions,
Calloids, Chemical Equilibrium, Electrochemistry, Mechanical and Therma Properties of Matter, Reflection,
Refraction, Wave Optics etc.); Communication in Science/Physical science, Problem solving, investigatory
approach, concept mapping, collaborating learning and experientia learning in science/ physics and chemistry
(teacher-learner will design learning experiences using each of these approaches), facilitating learners for self-
study.
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Pedagogy of Language(English)
(BED-104(V)
Grand _
Distribution of Marks T(?ial Igfug;?
Course = Titleof the d+h)
code Paper Theory | MST Total_ Practical_ T™™W Tota
Max  Min  “ (d = Max Min o (o)
€) (b) atc) (¢  (f)
BED Pi.dagogy of 3 Hours
- anguage 75 25 25 100 - - - - 100
105V) ' (English)
UNIT- | Marks:15

RoLE oF LANGUAGE- LANGuAGE AND SocieTy: Language and Gender; Language and Identity; Language and
Power; Language and Class (Society). LANGUAGE IN ScHooL: Home language and School language; Medium of
understanding (child’s own language); Centrality of language in learning; Language across the curriculum;
Language and construction of knowledge; Difference between language as a school- subject and language as a
means of learning and communication; Critical review of Medium of Instruction; Different school subjects as
registers; Multilingual classrooms; Multicultural awareness and language teaching. ConsTiTuTIONAL PROVISIONS
AND PoLicies oF Lancuace Epucation: Postion of Languages in India; Articles 343-351, 350A; Kothari
Commission (1964-66); NPE-1986; POA-1992; National Curriculum Framework-2005 (language education).
Activities: Discussion on: Position paper on ‘Teaching of English’ Position paper on ‘Teaching of Indian
Languages’ ‘Multilingualism as a Resource’ Analysis of advertisements aired on Radio/Television on the basis of
language and gender. Take a few passages from Science, Social Science and Maths textbooks of Classes V1 to VI
and anayze: How the different registers of language have been introduced? Does the language clearly convey the
meaning of the topic being discussed? Is the language learner-friendly? Is the language too technical? Does it help
in language learning? Now write an analysis based on the above issues. Project: Prepare a report on the status of
languages given in the Constitution of India and language policies given in Kothari Commission, NPE 1986, and
POA-1992. Visit five schools in the neighborhood and prepare a report on the three language formula being
implemented in the schools. Teaching Practice Tak to the students and find out the different languages that they
speak. Prepare a plan to use multilingualism as a strategy in the English classroom. On the basis of the English
Textbooks (VI to XI1) prepare a list of topics and activities given on: Language and Gender (ii) Language and
Peace. Write areport on their reflection in the textbooks.

UNIT-II Marks: 15

PosiTioNoF ENGLISH IN INDIA

RoLE oF EncgLIsH L ANgUAGE IN THE I NDIAN ConTEXT: English as a colonial language, English in Post-colonial times,
English as a language of knowledge; Position of English as second language in India; English and Indian
languages; English as alink language in global context; challenges of teaching and learning English. Activities:
Discuss in groups how the role of English language has changed in the twenty-first century. Topic for Debate:



Glaobalization and English Discussion on the topic ‘War Begins When Words Fail” Keeping in view the topics
given in this unit, prepare a questionnaire. Interview ten people and write a report on ‘English Language in India’.
Project: Do a survey of five schools in your neighborhood to find out Level of Introduction of English Materials
(textbooks) used in the classroom Prepare a report on the challenges faced by the teachers and the learners in the
teaching-learning process.

UNIT-I11 Marks:15

AN OVERVIEW OF L ANGUAGE TEACHING

1. DiFFERENT APPROACHES/ THEORIESTO L ANGUAGE L EARNING AND TEACHING (M T& SL)

Philosophical, socia and psychological bases of approaches to Language acquisition and Language learning;
inductive and deductive approach; whole language approach; constructive approach; multilingual approach to
language teaching (John Dewey, Bruner, J. Piaget, L. Vygotsky, Chomsky, Krashen), and Indian thought on
language teaching (Panini, Kamta Prasad, Kishori Das Vgjpai etc.). A CriTicaL ANALYSIS OF THE EVALUATION OF
L ancuaGeE TEAcHING METHODOLOGIES: Grammar translation method, Direct method, Structura-situational method,
Audio-lingual method, Natural method; Communicative approach, Total Physical Response, Thematic Approach
(inter-disciplinary). Activities. Discussion on the topic ‘Mother Tongue and Other Tongue’ Project: Do a
comparative study of positive features and weaknesses of different approaches to language learning. Teaching
Practice: Prepare four activities keeping in view *Constructivism in a Language Classroom’.

UNIT-IV Marks:15

NATURE OF L ANGUAGE: AspecTs oF LinGuisTic BEHAvVIOUR: Language as a rule-governed behavior and linguistic
variability; Pronunciation—Iinguistic diversity, its impact on English, pedagogical implication; Speech and
writing. Lincuistic System: The organization of sounds; The structure of sentences;, The concept of Universa
grammar; Nature and structure of meaning; Basic concept in phonology, morphology, syntax and semantics,
Discourse. Activities: Have a discussion on the topic ‘Difference Between Spoken and Written Language’.

UNIT-V Marks: 15

ACQUISITIONOF LANGUAGE SKILLS

1. GRAMMAR IN CONTEXT; VOCABULARY IN CONTEXT

2. AcquisiTioN oF LAaNGuAGE SkiLLs: Listening, speaking, reading and writing. Listening and Speaking: Sub skills
of listening: Tasks, Materiads and resources for developing the listening and speaking skills: Storytelling,
dialogues, situationa conversations, role plays, simulations, speech, games and contexts, language |aboratories,
pictures, authentic materials and multimedia resources Reading: Sub skills of reading; Importance of
understanding the development of reading skills, Reading aloud and silent reading; Extensive and intensive
reading; Study skills, including using thesauruses, dictionary, encyclopedia, etc. Writing: Stages of writing;
Process of writing; Formal and Informal writing, such as poetry, short story, letter, diary, notices, articles, reports,
dialogue, speech, advertisement, etc; Reference skills, Study skills; Higher order skills. Activities: Collect ten
examples of Grammar in context from English Textbooks of Classes VI to VIII and have a group discussion.
Teaching Practice: Prepare activities for listening, speaking, reading and writing. (5 Each) Prepare three activities
to develop the reading skills of Class VI students. Project: Keeping in view the needs of the children with special
needs prepare two activities for English teachers.
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fgUnh Hikkk ok F7k{k.k
(BED-104(VI)

Grand .
Distribution of Marks T(CI’:?" Efug;:l
Course Title of the o)
code Paper _
Theory . MST Total_ Pract|cal_ W Total

Max | Min © (d =] Max Min @ (h=e+q)

@ | (b atc) (e ()
13;3]) fglnh HK'% 75 25 25 100 @ - - - : 100 3Hours

dk k{k.k
O Marks:15

Hk'kk dh Hkfedk

lcPpk €tc Ldy wvkrk g rk mBd ikl Hk' dk ,d zIk ektn gkrk gA d{kk e: cPpk dh Hkk"k
d bl i dk Ifeku nu I midk viRefo okl c<xk] g Ihfku dh cfus;kn gAh Bekt el
HK'kk & HRK'Wk WK Fyx] Bk vk BUK 'k vk viLer] Hkk K vkj ox fo|ky el Hkk'k & 7%j
dh Hk'kk vkj Ldy dh Hk'kk Be> dk ek/;e icPpr dh Hk'k Bep 1kB;zme el Hk'k] Kku 1€u
VK HK'kk] ek/;e Hk'k: ,d wvkykpukied nfv fo'k; di Zlk el Hk'kk vkj ek/;e Hk'k e vrj]
fofo/k Hkf'kd 1;r;% cghkkf'kd dfk fi{kd&f’k{kkFki Bc/k di igy d :-lk e Hk'k] Bfo/ku
vkj fk{kk Bfefr;k o fpikV e HKk'kk&  Hkkvke dh fLFkfr S/kkgk 343&351] 3501% dkBkjh
deh’ku 464 L 664 Jk'Vh; Kk uhfr && 1986 ih-vk- ,&1992] Jk'Vh; 1kB;p;k & 2005 IHkk"kk
ve; ;ub Xfriof/k@ ikViQkfy ; k& 1f’k{k.k di nkjku& NkVi Beg e ckv dj Hkjrh; HKk'kevk d
fy, fufer tkth’ku iy dk v/;;u vk ml 1j ppk foKku] Bekt foKku vkj xf.kr dh d{kk
vi I vii dh fdrikck I AN v’k pudj futufyflkr fcnivk dk /;ku e jLkr g, fo’y'k.k
dfj,& foflklu Hkf'kd 1;f0r;k dk dli iLrr fd;k x;k gA mb v’k e 1;Dr Hk'k fo';
Bc/kh Hko Li"V dju e dgk rd leFk gA cPpi d Lrj di vuzi g\ D;k ble rduhdh HK'kk
dk cgr bLreky fd;k x;k g \ D;k ;g Hk% Bh[ku e Bgk;d g\ d{k&f’k{k.k di nkjkué&
d{kk&f’k{k.k di nkjku cPpk d 1fjo’k vkj mudh Hk di ckj e tkudkjh Tkir dji vkj
cotkkf'kdrk dk okr d :-lk e bLreky djr g, fgnh f’k{k.k dh ,d d{k&ifof/k ri;kj dj
ifj;keuk dk;& Bfoku e Hkjrh; HK'kvk Dok vulkk, rRk jkvh; fk{k unfr] abvk,-
gk BLrr Hiclk Be/in fRQK "k 1) ,d fjikVi rikj djuk dfik Ng i ckjg rd d: fgnh df
fdrkck e fyx vkj ’kdfr bc/kh fenvk dh Bph ri;kj dj mid fy, d{k ifof/k r;kj djuk |
viu vkl&ikl d ifp Ldyk dk nkjk dj ;g tkudkjh iklr djr g, ,d fjikVv r;kj dji fd
f=Hkk"kk 1= dh D;k fLFkfr g\
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UNIT- 11 Marks: 15
fgnh Hkk'kk dh fLFkfr vkj Hdfedk& fgnh Hk'%k dh Hkfedkh Lor=rk I lkgy: vkj Lor=rk d ckn
fgnh] fgnh d fofo/k -1k wirjk"yh; Lry lkj fgnh] Kku dh Hk'kk di =1k e fgnh] fgnh
lk<u&lk<ku dh pukfr;¥A xfriof/k@ 1kVQkfy ;k& 1f’k{k.k d nkjku& Lokr=;k=j Hkjr e
fgnh dh Hkfedk 1j leg e ppk djA €tc ’kn ugh jgr rc ’kL= mBr. gi&

fo'k; ij ifjppk dk vk;ktu d{k&f’k{k.k di nkjku& pu g, dN d{kkvk e: cPpk dh Hk'kk
dk tk;tk yr g, fgnh d fofo/k -ik 1j ,d fjikv ri;kj djA jktejk dh fenxh e 1;kx
gkur okyh de b de chl fw;kvk i€h& ugkuk] vkuk] 1dkuk] tkuk vkfnt dk d{kk e ektn
cPp fdB&dl rjg b izkx djri g & bl vi/kkj ij Bph cuk,A 1f;ktuk dk;& bl bdkb:
el fn, x, fo'k;k dk /;ku e j[kr g, ,d 1’ukoyh ri;kj dj] nl 0;0r;k dk H{kRdkj dj]
bl Bk{kkRdkj di vik/kkj 1j fgnh dh fLRkfr 13 ,d fjikV fy[kA fgnh Hk'% o fodkl ei {k=kn;
tuinh; fgnh dh Hfedk 1j vky[k 1kB djA lgpd fo kR viu {k= fo’k'k dk /;ku e j[kr
g, Vky[k ri;kj djAt

UNIT- 11 Marks: 15
Hk'kk £k{k.k 1] ,d nf'V& ifgnh e fokku] xf.kr] lek€ foKku vkj dyk Ic dN g ij ;i
fo'k; Lo;i fgnh ;k HK'k ugh gA% Hkkk Eh[ku fH[ku dh fofklu nf'V;k & Hk'kk vEu vk
vikxe dk nk’kfud] Bkekftd vkj eukoKkfud vk/kkj] Bex HK'kk nf'V] jpukRed nf'V] Hik'kk
Infku&Ih[ku dh cgHkf'kd nf'V vkfn itkuMb] cuj] € 1;k€] ,y- ok;xkRLdh] pkELdh wvkfnt
Hkkjrh; Hkk nf'Vvokikf.kuh] dkerk nlkn x#] fd’kkgh nkl oktii;h wvkfnkA  Hkk'k fk{k.k dh
ipfyr fof/k;k@i.kfy;kvkj mudk fo’y'k.k & 0;kdj.k vuokn i.kkyh] iR;{k i.kkyh] <kpkxr
.kkyh] tkdfrd  a.kkyh] miv;ajd ivirfo'k; d@virviu’kkBulRedy: Di'k.kked 1.kkyh vkfnA
xfriof/k@ ikVQkfy ; k& 1f’k{k.k di nkjku "ekrHk'k wkj wU; Hk'k* fo'k; ij Nkvi leg e
ppk dji d{kk f’k{k.k di nkjku& Hk'kk dh d{kk ei jpukked nf'vdk.k dk /;ku ei j[kr g, pkj
xfriof/k;k ri;kj djA ifj;ktuk dk;& fofo/k jketk'k fk{kk 1.kfy;k dk v/;;u djr g,
mudk fo’y'k.k dhft,A

UNIT- 1V Marks: 15
Hk'k dk Lo:lk& Udkb 0;kdj.k Hkk dh pky dk cny ugh BdrkA Hk'k ykd 0;ogk] I
iIfjpkfyr gkrh gAl Hk'k;h 0;00kj d fofo/k k& fu;ecs 0;oLFkk o -1k e Hkk'kk] Hik"kk;h
ifjoru’khyrk ‘mPpkj.k di Ent e fgnh dh ckfy ;¥ okd rFk y[kuA Hk'k;h 0;0LFk, &
lkoHkkfed 0;kdj.k dh BdYiuk] vFk dh idfr rFkk Djpuk] okD; foKku rFkk vFk foKku dh
eyhkr BdYiuk, Lofue fokKku wvkj =:lk foKku] Imi;Dr mnkgj.k ndj Ik<k, &k, x4
xfriof/k@ 1kVIQkfy ; k& 1f°k{k.k@d{k f’kk.k di nkjku& "yf[kr vkj ekf[kd Hk'k e wirj*
fo'; 1) leg e ppk dj

UNIT-V Marks: 15

HK'Wk;h ndkrk,& DnH e HK'kk & BnH e 05kdj.k vkj Bindk e “kin] HK'kk;h nfkrk, & Duuk]
ckyuk] lk<uk wkj fy[kuk] Buuk wvkj ckyuk & Buu dk dk’ky] ckyu dk ygek& Hkk'kkb:
fofo/krk vkj fgnh 1 bBdk tHko] 1<u&i<ku 1j bldk iHko] Buu vkj ckyu d dk’ky
fodkl d Bkr wvkj Bkexh] jkyly] dgkun Bukuk] afjfLRkfr do wvulky Bokn] Hk'kk yic]



eYVhehfM;k rrkk ekfyd Bkexh dh Bgk;rk Bt Biark.kRed okrkoj.k dk fuek.kA lk<uk & lk<u
d di’ky] lk<u d dk’ky fodkl e Be> dk egRo] eku vkj ef[kj 1Bu] xgu&iBu] folLrr
1Bu] vkykpukked 1Bu] k<u d dk’ky fodkl e Btukked BkfgR; ‘ldgkuh] dfork wkfni
Bgk;d] fRkBkp 0] “kindk’k wvkj bUBkbDykihiM;k dk mi;kx@egRo fy[kuk & fy[ku d pj.k
yku&ife;k I'tkkRed yi[ku] vkipkijd vk vukipkfjd yi[ku idgkuh] dfork] Bokn] Mk; jhl
k=] fjakV] Bekpkj wvkint

xfriof/k@ 1kVIQkfy ; k& BHh Hk'k;h dk’kyk di Bh[ku B Bcf/kr 4&4 xfriof/ ;% ri;kj dji vkj
mudk d{lk f'k{k.k d nkjku i;kx dji lk<u di dk’ky fodkl dk /;ku e j[kr g, d{ik Ng
fgnh d fo]kFki d fy, rhu xfriof/k;% ri;kj dji vkj mudk d{kk f’k{k.k d nkjku i;kx dj
BHh fo JkFki d{kk Ng I vkB d fgnh 1kB;iLrdk §: BnH e 0;kdj.k di nl ueu bdVBk dj:
vkj mu ij leg e ppk djA ifj;ktuk dk; & Buu vkj ckyu e vIeFk cPpk dk /;ku e
J[kr d, fgnh f7k{k.k dh nk xfrfof/ ;X r;kj djA
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Pedagogy of Language(Urdu)

(BED-104(VII))
Grand _
| Distribution of Marks T((i)ial Efugﬂ
Course Title of the d+h)
code Paper Theory | vsy | Tota Practical. W Totd
Max  Min "0 (d = Max Min oy (o ag)
@ (b at) (& (0
SeD Pedagogy of 3H
| oegogy _ ) ] ) ours
105v11) O dgu)ag 75 25 25 100 100
UNIT- | Marks:15

RoLE oF LANGUAGE- Lancuace anp Society: Language and gender; Language and identity; Language and
power; Language and class (society). L ANGUAGE IN ScHooL: Home language and the school language; Medium of
understanding (child’s own language); Centrality of language in learning; Language across the curriculum;
Language and construction of knowledge; Difference between language as a school-subject and language as a
means of learning and communication; critical view of medium of instruction; Different school subjects as
registers;, Multilingual classrooms; Multicultural awareness and language teaching . ConstiTutioNnAL PRrROVISIONS
AND PoLicies oF LancuaGe EbucaTion: Position of languages in India; Constitutional provisions and policies of
language education (Articles 343, 351, 350A); Kothari Commission (1964-66); NPE- 1986; POA-1992; National
Curriculum Framework-2005 (language education); Position of Urdu as first, second and third languages in India.
Activities: Discussion on Position paper on the Teaching of Indian Languages with special reference to Urdu

‘Multilingualism as a Resource’ Analysis of advertisements aired on Radio/Television on the basis of language
and gender Take a few passages from science, socia science and maths textbooks of Classes VI to VII and

analyze: How the different registers of language have been introduced? Does the language clearly convey the

meaning of the topic being discussed? Is the language learner-friendly? |s the language too technical? Does it help
in language learning? Now write an analysis based on the above issues.Project: Prepare areport on the status of

language given in the Congtitution of India and language policies given in Kothari Commission, NPE- 1986 and

POA-1992 Visit five schools in the neighborhood and prepare a report on the three language formula being
implemented in the schools. Teaching Practice: Talk to the students and find out the different languages that they
speak. Prepare a plan to use multilingualism as a strategy in the Urdu classroom.  On the basis of the Urdu
textbooks (V1 to XII), prepare alist of topics and activities given on Language and Gender. Language and Peace.
Write areport on their reflection in the textbooks.

UNIT-II Marks: 15
Talk to the students and find out the different |anguages that they speak. Prepare a plan to use multilingualism as a
strategy in the Sanskrit classroom. On the basis of the Sanskrit textbooks (V1 to XII), prepare alist of topics and
activities given on: (i) Language and gender (ii) Language and peace and write a report on their reflection in the
textbooks.
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UNIT- 11 Marks: 15
IMPORTANCE OF SaNskRIT LANGUAGE:Sanskrit language and literature. Sanskrit language and Indian languages .
Socio-cultural importance of Sanskrit language. Sanskrit as a modern Indian language. Importance of teaching
Sanskrit in India. Problems related to Sanskrit teaching at school level. Activities: Discussion on- Position of
Indian languages and Sanskri Development of Sanskrit language. Problems of teaching Sanskrit. Project: Do a
survey of five schoolsin your neighborhood to find out: Level of introduction of Sanskrit. Textbooks used in the
classroom Prepare a report on the chalenges faced by the teachers and the learners in the teaching-learning
process.

UNIT- 111 Marks: 15
1. AimsAND OBJECTIVES OF SANSKRIT L ANGUAGE TEACHING: Aims and objectives of Sanskrit teaching at different
levels (Primary, Secondary and Higher Secondary levels). Quality of Sanskrit teaching: Pre-class, in-class and
after-class 2. CURRICULUM AND SANSKRIT LANGUAGE: Place of Sanskrit at different levels of school education
(Primary, Upper Primary, Secondary and Higher Secondary levels) Place of Sanskrit in three language formula
and its objectives .Place of Sanskrit at Sanskrit paths alas. Sanskrit Commission and Curriculum. Sanskrit
Curriculum and textbooks at school level. Activities: Discussion on- Improvement of quality teaching at different
levels Status of Sanskrit teaching at school level. Three language formula and Sanskrit. Sanskrit Commission
report. Project: Prepare a brief report on Sanskrit Commission Prepare a report on textbooks in Sanskrit at school
level.

UNIT- 1V Marks:15

L ANGUAGE TEACHING-

1. DiFrereNT Process oF L ANGUAGE L EARNING: John Dewey (Constructivism). J Piaget. L Vygotsky. Chomsky.

Krashen. 2. APPROACHES OF SaNskRIT LANGUAGE LEARNING: Direct Method, Traditional Method, Textbook
Method, Elective Method Communicative Approach, Grammar Translation Method,Inductive and Deductive
Method. Project: Keeping in view the needs of the children with special needs, prepare two activities for Urdu

teachers.
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Pedagogy of Language(SanskKrit)
(BED-104(VIII))

Grand
Distribution of Marks T(?Eal Duration
[ (i= of Exam
Course Title of the g+t
code Paper .
Theory | vsy  Tota Pract|ch w | 7o
M ax Min (©) (d = Max Min @  (h=erg)
@ (b at) (e (f)
Pedagogy of
BED- Language 75 25 25 100 - - - - 100 3Hours
105(VIII)(Sansl<rit)
UNIT- I Marks: 15

RoLE oF LANGUAGE 1. LANGUAGE AND SocieTv-Language and gender.Language and identity.Language and
power. 2. LANGUAGE IN ScHooL- Home language and the school language.Centrality of language in learning.
Language across the curriculum. Difference between language as a school subject and language as a means of
learning and communication Multilingual classrooms. 3. PosiTion oF LANGUAGES IN INDIA:Constitutional
provisions and policies of language education (Articles 343-351, 350A) Kothari Commission (1964-66), NPE-
1986; POA-1992, National Curriculum Framework-2005 (language education); Position of Sanskrit. Activities.
Discussion on- Position paper on the ‘Teaching of Indian Languages’ Multilingualism as a Resource Analysis of
advertisements aired on Radio/Television on the basis of language and gender. Take a few passages from Science,
Socia-science and Maths textbooks of Classes VI to VIII and analyze: How the different registers of language
have been introduced? Does the language clearly convey the meaning of the topic being discussed?s the
language learner-friendly?ls the language too technical ?Does it help in language learning? Now write an analysis
based on the above issues. Project: Prepare a report on the status of language given in the Constitution of India
and language policies given in Kothari Commission, NPE- 1986 and POA-1992. Vist five schools in the
neighborhood and prepare a report on the three language formula being implemented in the schools. Teaching
Practice: Tak to the students and find out the different languages that they speak. Prepare a plan to use
multilingualism as a strategy in the Sanskrit classroom On the basis of the Sanskrit textbooks (V1 to XII), prepare
alist of topics and activities given on: (i) Language and gender (ii) Language and peace and write a report on their
reflection in the textbooks.

UNIT- 1 Marks: 15
IMPORTANCE OF SanskRIT LANGuAce:Sanskrit language and literature.Sanskrit language and Indian
languages.Socio-cultural importance of Sanskrit language.Sanskrit as a modern Indian language.lmportance of
teaching Sanskrit in India Problems related to Sanskrit teaching at school level. Activities: Discussion on-Position
of Indian languages and Sanskrit Development of Sanskrit language. Problems of teaching Sanskrit. Project: Do a
survey of five schools in your neighborhood to find out:(i) Level of introduction of Sanskrit(ii) Textbooks used in
the classroom Prepare a report on the challenges faced by the teachers and the learners in the teaching-learning
Process.
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UNIT- I Marks:15

1. Aims AND OBJECTIVES OF SANSKRIT LANGUAGE TEACHING: Aims and objectives of Sanskrit teaching at
different levels (Primary, Secondary and Higher Secondary levels).Quality of Sanskrit teaching: Pre-class, in-class
and after-class.

2. CURRICULUM AND SANSKRIT LANGUAGE: Place of Sanskrit at different levels of school education (Primary,
Upper Primary, Secondary and Higher Secondary levels). Place of Sanskrit in three language formula and its
obj ectives. Place of Sanskrit at Sanskrit paths alas,Sanskrit Commission and Curriculum. Sanskrit Curriculum and
textbooks at school level. Activities: Discussion on- Improvement of quality teaching at different levels Status of
Sanskrit teaching at school level. Three language formula and Sanskrit. Sanskrit Commission report. Project:
Prepare a brief report on Sanskrit Commission Prepare areport on textbooks in Sanskrit at school level

UNIT- 1V Marks:15

L ANGUAGE TEACHING- 1. DIFFERENT PROCESS OF L ANGUAGE L EARNING John Dewey (Constructivism), J Piaget,
L Vygotsky, Chomsky, Krashen. 2. APPROACHES OF SANSKRIT L ANGUAGE L EARNING: Direct Method, Traditional
Method Textbook Method, Elective Method, Communicative Approach,Grammar Translation Method Inductive
and Deductive Method. Activities- Discussion on: Different methods of Sanskrit teaching at school level. Project:
Do a comparative study of positive features and weaknesses of different approaches to language learning.
Teaching Practice: Prepare four activities keeping in view ‘Constructivism in a Language Classroom’

UNIT-V Marks: 15

L ANGUAGE TEACHING SKILLS 1. AspecTs oF Lincuistic System: Language as a rule governed behavior and
linguistic variability. 2. Lincuistic Svystem: The organization of sounds; The structure of sentences; The concept
of universal grammar; Nature and structure of meaning; basic concept in phonology, syntax and semantics,
Speech and writing; Discourse. 3.GRAMMAR IN CoNTEXT; VOcABULARY IN CONTEXT; 4. ACQUISITION OF L ANGUAGE
SiLs: Listening, speaking, reading and writing. Listening and Speaking: Sub skills of listening and speaking;
Tasks; Materials and resources for devel oping the listening and speaking skills: storytelling, dialogues, situationa
conversations, role plays, simulations, speech, games and contexts, language laboratories, pictures, authentic
materials and multimedia resources. Reading: Sub skill of reading; Importance of development of reading skills;
Reading aloud and silent reading; Extensive and intensive reading; Study skills, including using thesauruses,
dictionary, encyclopedia, etc. Writing: Sub skills of writing; Process of writing; Formal and informal writing, such
as poetry, short story, letter, diary, notices, articles, reports, diaogue, speech, advertisement, etc. reference skills;
Study skills; Higher order skills. 5. UNDERSTANDING OF SkiLLs 6. APPLICATION OF SkiLLs 7. CO-CURRICULAR
AcTiviTies IN DeveLoriNg LANGUAGE SkiLLs: Debate, Elocution, competition, antyakshari, language game, essay
writing, seminar, story writing, samasyapoorti, singing, jokes, storytelling, exhibition, quiz and school magazine
Activities: Collect ten examples of Grammar in context from Sanskrit textbooks of Classes VI to VIl and have a
group discussion. Prepare activities for listening, speaking, reading and writing. (5 Each). Have a discusson on
the topic ‘difference between spoken and written\ language’. Prepare an outline to conduct District/State level
Sanskrit competition for school students.
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Subject Knowledge and the related
Pedagogic Dimensions (Part 1) including
Understanding Teaching L earning Situations
Pedagogy of Mathematic

(BED-105(1))

Distribution of Marks
Theory Practical Grand
Course | Titleof the vsy Tota w! Totd Total =~ Duration
0 i
code Paper Max = Min (d = Max Min _ (i= of Exam
(c) @ (h=etg)  g4p)
@ (b ac) (e (0
Bep.  Pedagogy
105(1) of 75 25 25 100 - - - - 100 3 Hours
Mathematic
UNIT- | Marks:15

NATURE AND SCOPE OF MATHEMATICS

Meaning and building blocks of mathematics, the nature of mathematical propositions, truth values, compound
propositions; Truth tables; Open sentences, Truth sets; Venn diagram; logicaly valid conclusions, Use of
quantifiers, implications - necessary and sufficient conditions; A mathematical theorem and its variants—
converse, inverse and contra positive, proofs and types of proofs, Difference between proof and verification;
Deductive nature of mathematics; History of mathematics with specia emphasis on teaching of mathematics,
contribution of Indian mathematicians. Aesthetic sense in mathematics, three aesthetic experience variables
identified by Birkh off and their relation, coexistence of precison and beauty in mathematics, Scope of
mathematics.

UNIT- 1 Marks: 15

EXPLORING L EARNERS

Cultivating learner's sensitivity like intuition, encouraging learner for probing, raising queries, appreciating
diadlogue among peer -group, promoting the student's confidence (Carrying out examples from various
mathematical content areas, such as Number Systems, Geometry, Sets, etc.)

UNIT- 111 Marks: 15

AimsAND OBJECTIVESOF TEACHING ScHOOL MATHEMATICS

Need for establishing general objectives for teaching mathematics; Study of the aims and genera objectives of
teaching mathematics vis-a-vis the objectives of school education; writing specific objectives and teaching

points of various content areas in mathematics like Algebra, Geometry, Trigonometry, etc.
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UNIT- 1V Marks: 15

ScHooL MATHEMATICSCURRICULUM

Objectives of curriculum, principles for designing curriculum, designing curriculum at different stages of
schooling, Some highlights of curriculum like vision of school mathematics, main goal of mathematics education,
core areas of concern in school mathematics, curricular choices at different stages of school mathematics
education, construction of syllabi in various disciplines of mathematics, for example, Algebra, Geometry, etc.;
Pedagogical analysis of various topics in mathematics at various level of schooling—Arithmetic (Development of
Number Systems), Algebra, Trigonometry, Statistics and Probability, etc.

UNIT-V Marks: 15

APPROACHESAND STRATEGIESIN TEACHING AND L EARNING OF MATHEMATICAL CONCEPTS

Nature of concepts, concept formation and concept assimilation, Moves in teaching a concept—defining, stating
necessary and/or sufficient condition, giving examples accompanied by a reason. Comparing and contrasting;
Giving counter examples, Non-examples; Planning and implementation of strategies in teaching a concept like
teaching of algebra, geometry, trigonometry, mensuration, etc.; Problem posing and solving, discovering or
exploring various options for solving the problems, formulation of conjecture and generalizations through several
illustrations; Difference between teaching of mathematics and teaching of science.
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Pedagogy of Social Sciences
(BED-105(1I))

Distribution of Marks

Theory Practical Grand
Course | Titleof the Total Tota  Duration
code Paper MST 4 - . TW o Total (i=  of Exam
g M Min (g (r=erg)

M ax Min
@ ® 9 a0 © 0 d+h)

BED- Pedagogy of

105(11) Social Sciences ° | % 0 ® W00 - - - ] 100

3 Hours

UNIT- | Marks:15

SociAL SCIENCES AS AN INTEGRATING AREA OF Stuby:. CoNTEXT AND CONCERNS: Distinguishing
between Natural and Social Sciences: Mgor Socia Sciences disciplines in Schools. What is 'social’ about various
Social Sciences? Uniqueness of disciplines vis-a-vis interdisciplinary. Linking child's natura curiosity with
natural phenomena like weather, flora and fauna; spatial and tempora contexts, important social and economic
issues and concerns of the present-day Indian society. Multiple perspectives/plurality of approaches for
constructing explanations and arguments.

UNIT-II Marks: 15

TEACHING-LEARNING RESOURCES IN SoCIAL ScIENCES: People as resource: The significance of oral data.
Types of Primary and Secondary Sources. Data from field, textual materials, journals, magazines, newspapers,
etc. Using the library for secondary sources and reference material, such as dictionaries and encyclopedias.
Various teaching aids. Using atlas as a resource for Social Sciences; maps, globe, charts, models, graphs, visuals.
Audio-visual aids, CD-Rom, multimedia, internet.

UNIT- 111 Marks: 15

SociAaL ScieNceEs CURRICULUM FOR ScHOOLS IN INDIA: Curriculum development process: National and
State levels. Studying the Social Sciences syllabus - aims and objectives, content organization and presentation of
any State Board and CBSE for different stages of school education.

UNIT- 1V Marks: 15

TEACHING-LEARNING OF GEOGRAPHY—SPACE, RESOURCESAND DEVELOPMENT

Meaning, Nature and Scope of Geography: Current Trends, Teaching and Learning Major Themes and Key
Concepts in Geography LocaTion: Absolute (Grid system of latitudes and longitudes) and relative location: two
ways of describing the positions of places and people on the earth's surface. Differentiating between sites
(location) and situation (place). PLace: Distinct physical and human characteristic of places that distinguish one
from the other. HumaN-ENVIRONMENT INTERACTIONS: Distribution of resources; patterns of human activities reflecting
modifications/adaptations to natural/physical settings based on the prevailing cultural values, economic and



political circumstances and technological abilities (one case study each of primary, secondary, tertiary/quaternary
activities may be taken up). Environmental degradation and its preservation; disasters and preparedness.
MovemenTs: Interdependence and interaction across space, migration of people, transport and communication;
trade and commerce, patterns of centers, pathways and hinterlands. Recions: Formation and change.

The above content may be used to understand teaching, learning strategies And skill development in Geography.
Developing Skills in Geography: Observation, recording and interpretation of physical and socia features and
phenomena; Reading and interpreting geographical information through tables, figures, diagrams, photographs,
Map reading and interpreting using scale (distance), direction, symbols, point, line and area; Visual-to-verbal and
verbal-to-visual transformation leading to mental mapping; ldentifying, constructing and asking geographical
guestions; Developing and gathering relevant information and data and analyzing them to answer geographical
guestions and offering explanations and interpretations of their findings; applying acquired knowledge and skills
for understanding the wider world and taking personal decisions; taking up activities to study environmental
degradation in the local area and its preservation methods; studying any disaster involving all factors at the
local/global levels. Teaching Strategies in Geography Questioning; Collaborative strategies;, Games, simulations
and role plays; Vaues clarification; Problem-solving and decision-making. MertHops: Interactive verbal learning;
Experientia learning through activities, experiments; Investigative field visits based on students' own interests
with teacher's support as facilitator; Engagement with ‘places' at an emotional or sensory level using art, poetry
and literature. TecHniQues: Using textbooks and atlas as a part of oral lessons, non-oral working lessons; using
medium and large scale maps; using pictures, photographs, satellite imageries and aerial photographs; using
audio-visual aids, CDs, multimedia and internet; case study approach.

UNIT-V Marks: 15

TEACHING-LEARNING OF EconomIcs: STATE, M ARKET, AND DEVELOPMENT

As abranch of socid science, economics is concerned with people. It studies how to provide them with means to
realize their potential. This unit on economics deals with the broad themes of state, market, and development.
Market and state are interrelated as instruments of development. The course endeavors to introduce the learners to
key economic concepts and issues that affect their everyday lives. Meaning, Nature and Scope of Economics:
Current Trends Key Concepts in Economics: Scarcity and choice, opportunity cost, productivity, demand, supply
and market mechanism, Division of labour and specialization. Classification of Economic System Capitalism,
Socialism, mixed economy (case study: India) Developmental 1ssues in Economics Sustainable Devel opment—
economic growth and economic development— indicators of measuring the well-being of an economy; Gross
Domestic Product; economic planning; Poverty; Food Security; Price rise; Role and functions of Money—formal
and informal financial ingtitutions and budget; Classfication of Production Activities—primary, secondary and
tertiary; Economic Reforms and Globalization (discuss these devel opmental issues with reference to India).

The above content may be used to understand the teaching, learning strategies and skill development in
economics. Teaching-Learning Methods in Economics In addition to usual methods like lecture, discussion,
storytelling, other methods like problem-solving, simulation games, use of media and technology, concept
mapping, project and activities like field visits (eg. visit to a construction site for data on wages and
employment), collection of data from documents (e.g. Economic Survey, Five Year Plan), analyzing and
interpreting data (using simple tables, diagrams and graphs) can be undertaken. Self-study and collaborative
learning activities should be encouraged. Teaching-Learning Materials Using textbook, analysis of news
(Newspaper, TV, and Radio); documents (e.g. Economics Survey, Five Year Plan), Journals and News
M agazines.
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Pedagogy of Biological Science
(BED-105(111))

Distribution of Marks

Theory Practical
Grand
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Bep. Pedagogy of 3 Hours
Biological 75 25 25 100 @ - - - . 100
105(111) & oo
UNIT- | Marks:15

NATURE AND ScoPE OF BIoLOGICAL SCIENCE

Science as a domain of enquiry, dynamic body of knowledge and as a process of constructing knowledge;
Biological Science for environment and heath, peace, equity; History of biological science, its nature and
knowledge of biological science independent of human application; Origin of life and evolution, biodiversity,
observations and experiments in biological sciences; Interdisciplinary linkages, biological sciences and society.

UNIT- I Marks:15

AimsaND OBJECTIVESOF BioLoGICAL SCIENCE

Developing scientific attitude and scientific temper; Nurture the natural curiosity, aesthetic senses and creativity

in biology; Acquire the skills to understand the methods and process that lead to exploration; Generalization and
validation of scientific knowledge in biological science; Relate biology education to environment (natura

environment, artifacts and people) and appreciate the issues at the interface of science technology and society;
Imbibe the values of honesty, integrity, cooperation, concern for life and preservation of environment; Solving

problems of everyday life; Know the facts and principles of biology and its applications consistent with the stages
of cognitive development of learners; Specific objective of different content areasin biology.

UNIT- 111 Marks:15

EXPLORING L EARNERS

Motivating learner to bring hisher previous knowledge in science/biology gained through
classroom/environment/parents and peer group; Cultivating in teacher-learner the habit of listening to child;
Generating discussion, involving learners in teaching-learning process, encouraging learners to raise questions,
appreciating dialogue amongst peer groups, encouraging learners to collect materials from local resources and to
develop/fabricate suitable activities in biological science (individual or group work); Role of learners in
negotiating and mediating learning in biology.
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UNIT- 1V Marks:15
ScHooL Science CurricuLUM (BioLoGIcAL SCIENCE)

Trends in Science curriculum; Consideration in developing learner-centered curriculum in biology; Analysis of
textbooks and biology syllabi of NCERT and States/UTs a upper primary, secondary and higher secondary
stages; Analysis of other print and non-print materials in the area of biological science used in various states.

UNIT-V Marks:15
APPROACHESAND STRATEGIESOF L EARNING BioLOGICAL SCIENCE

Pedagogical shift from science as fixed body of knowledge to process of constructing knowledge, scientific
method - observation, enquiry, hypothesis, experimentation, data collection, generalization (teacher educator will
illusgtrate taking examples from different stage-specific content areas keeping in mind the variation, e.g. structure
and function, molecular aspects, interaction between living and non living, biodiversity, etc.); Communication in
biological sciences, Problem solving, investigatory approach, concept mapping, collaborative learning, and
experiential learning in biological science (teacher-learner will design learning experiences using each of these
approaches); Facilitating learners for self-study.
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Pedagogy of Physical Science

(BED-105(1V))
Grand .
| Distribution of Marks T((i)ial Efulrz?(té\%]
Course Title of the d+h)
code Paper i
Theory | msr | Totd Pract|cal. ™ Tota
Max | Min "o @ = Max Min (o (h-eig)
@ (b atc) (8 ()
aED Pedagogy of 3H
- Physica 75 25 25 100 @ - - - ; 100 ours
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UNIT- I Marks: 15

NATURE OF SCIENCE

Science as a domain of enquiry, as a dynamic and expanding body of knowledge; Science as a process of
constructing knowledge; Science as interdisciplinary area of learning (Thermodynamics, Bimolecular, Surface
Chemistry, etc.); Facts, concepts, principles, laws and theories—their characteristics in context of physica
science (citing examples for each); Physica science for environment, health, peace, equity; Physical sciences and
society; Contribution of eminent scientists—Isaac Newton, Dalton, Neils Bohr, De Broglie, J. C. Bosg, C. V.
Raman, Albert Einstein, etc.

UNIT-II Marks:15

AimsAND OBJECTIVESOF PHYSICAL SCIENCE

Developing scientific attitude and scientific temper, Nurture the natural curiosity, aesthetic senses and creativity
in Science (secondary stage)/ Physics and Chemistry (higher secondary stage); Acquire the skills to understand
the method and process of science/physical science that lead to exploration, generation and validation of
knowledge in science/physical science; Relate Science/Physics and Chemistry education to the environment
(natura environment, artifacts and people) and appreciate the issues at the interface of science technology and
society; Imbibe the values of honesty, integrity, cooperation, concern for life and preservation of environment,
Solving problems of everyday life; Know the facts and principles of science/physics and chemistry and its
applications consistent with the stages of cognitive development of learners, (e.g. Mechanics, Heat, Electricity,
Magnetism, Light, Acid, Bases and Salts, Thermodynamics, Metallurgy, Physica and Chemical Changes, Nature
and States of Matter, etc.); Specific objective of different content areasin science/physics and chemistry.

UNIT-II Marks:15

EXPLORING L EARNERS

Motivating learners to bring his’her previous knowledge gained in science/ physics and chemistry through
classroomv/environment/parents and peer group; Cultivating in teacher-learner the habit of listening to child;
Generating discussion, involving learners in teaching-learning process; Encouraging learners to raise questions,
appreciating dialogue amongst peer group; Encouraging learners to collect materials from local resources (soil,



water, etc.) and to develop/fabricate suitable activities in science/ physics and chemistry (individual or group
work); Role of learnersin negotiating and mediating learning in science/physical science.

UNIT-IV Marks:15

ScHooL Science CurRIicuLUM (PHYSICAL SCIENCE)

Trends in Science curriculum; Consideration in developing learner centered curriculum in physical science,
Analysis of science/physics and chemistry syllabi and textbooks of NCERT and States (at upper primary,
secondary and higher secondary stage); Analysis of other print and non print materials used in various states in
the area of physical science.

UNIT-V Marks:15

APPROACHESAND STRATEGIESOF L EARNING PHYSICAL SCIENCE

Pedagogical shift from science as fixed body of knowledge to process of constructing knowledge, scientific
method—aobservation, enquiry, hypothesis, experimentation, data collection, generalization (teacher educator will
illustrate each taking examples from specific contents of science/physics and chemistry, such as Solutions,
Colloids, Chemical Equilibrium, Electrochemistry, Mechanical and Therma Properties of Matter, Reflection,
Refraction, Wave Optics etc.); Communication in Science/Physical science, Problem solving, investigatory
approach, concept mapping, collaborating learning and experientia learning in science/ physics and chemistry
(teacher-learner will design learning experiences using each of these approaches), facilitating learners for self-
study.
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Pedagogy of Language(English)
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Grand
Distribution of Marks T((i)ial Igfu;tg
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(English)
UNIT- I Marks: 15

RoLE oF LANGUAGE- 1. LaNGuAGE AND SocieTy: Language and Gender; Language and Identity; Language and
Power; Language and Class (Society). 2. LANGUAGE IN ScHooL: Home language and School 1anguage; Medium of
understanding (child’s own language); Centraity of language in learning; Language across the curriculum;
Language and construction of knowledge; Difference between language as a school- subject and language as a
means of learning and communication; Critical review of Medium of Instruction; Different school subjects as
registers; Multilingual classrooms; Multicultural awareness and language teaching. 3. ConsTITUTIONAL PROVISIONS
AND PoLicies oF Lancuace EpucaTion: Position of Languages in India; Articles 343-351, 350A; Kothari
Commission (1964-66); NPE-1986; POA-1992; National Curriculum Framework-2005 (language education).
Activities: Discussion on- Position paper on ‘Teaching of English’ Position paper on ‘Teaching of Indian
Languages’ ‘Multilingualism as a Resource’ Analysis of advertisements aired on Radio/Television on the basis of
language and gender. Take a few passages from Science, Social Science and Maths textbooks of Classes VI to VI
and analyze: (i) How the different registers of language have been introduced? (ii) Does the language clearly
convey the meaning of the topic being discussed? (iii) Is the language learner-friendly? (iv) Is the language too
technical? (v) Does it help in language learning? Now write an analysis based on the above issues. Project :
Prepare a report on the status of languages given in the Constitution of India and language policies given in
Kothari Commission, NPE 1986, and POA-1992.Visit five schools in the neighborhood and prepare a report on
the three language formula being implemented in the schools. Teaching Practice: Talk to the students and find out
the different languages that they speak. Prepare a plan to use multilingualism as a strategy in the English
classroom. On the basis of the English Textbooks (VI to XI1) prepare a list of topics and activities given on: (i)
Language and Gender (ii) Language and Peace. Write areport on their reflection in the textbooks.

UNIT- I Marks:15

PosiTioNnoF ENGLISHIN INDIA

RoLE oF EncLIsH LANGUAGE IN THE I NDIAN ConTEXT: English as a colonia language, English in Post-colonia times,
English as a language of knowledge; Position of English as second language in India; English and Indian
languages, English as a link language in global context; challenges of teaching and learning English.
Activities:Discuss in groups how the role of English language has changed in the twenty-first century. Topic for
Debate: Globalization and English Discussion on the topic ‘“War Begins When Words Fail” Keeping in view the



topics given in this unit, prepare a questionnaire. Interview ten people and write areport on ‘English Language in
India’. Project: Do asurvey of five schoolsin your neighborhood to find out 1. Level of Introduction of English
2. Materials (textbooks) used in the classroom Prepare a report on the challenges faced by the teachers and the
learnersin the teaching-learning process.

UNIT- 111 Marks:15

AN OVERVIEW OF LANGUAGE TEACHING 1. DIFFERENT APPROACHES/THEORIES TO LANGUAGE LEARNING AND
TeacHing (MT& SL) Philosophical, socia and psychological bases of approaches to Language acquisition and
Language learning; inductive and deductive approach; whole language approach; constructive approach;
multilingual approach to language teaching (John Dewey, Bruner, J. Piaget, L. Vygotsky, Chomsky, Krashen),
and Indian thought on language teaching (Panini, Kamta Prasad, Kishori Das Vgjpai etc.). 2. A CriTicAL ANALYS'S
oF THE EvaLuaTion oF LancuaGe TEeacHING METHoDoLoGliES. Grammar translation method, Direct method,
Structural-situational method, Audio-lingual method, Natural method; Communicative approach, Total Physical
Response, Thematic Approach (inter-disciplinary). Activities: Discussion on the topic ‘Maother Tongue and Other
Tongue’ Project: Do a comparative study of positive features and weaknesses of different approaches to language
learning. Teaching Practice: Prepare four activities keeping in view ‘Constructivism in a Language Classroom’.

UNIT- IV Marks:15

NATURE OF LANGUAGE- 1. AsrecTs oF Lincuistic BeHaviour: Language as a rule-governed behavior and
linguistic variability; Pronunciation—Ilinguistic diversity, its impact on English, pedagogical implication; Speech
and writing. 2. Lincuistic System: The organization of sounds, The structure of sentences, The concept of
Universal grammar; Nature and structure of meaning; Basic concept in phonology, morphology, syntax and
semantics, Discourse. Activitiess Have a discussion on the topic ‘Difference Between Spoken and Written
Language’.

UNIT-V Marks:15

AcCQUISITION OF LANGUAGE SKILLS 1. GRAMMAR IN CONTEXT; VOCABULARY IN CONTEXT 2. ACQUISITION OF
Lancuace SkiLLs: Listening, speaking, reading and writing. Listening and Speaking: Sub skills of listening:
Tasks; Materias and resources for developing the listening and speaking skills: Storytelling, dialogues, situational
conversations, role plays, simulations, speech, games and contexts, language laboratories, pictures, authentic
materials and multimedia resources Reading: Sub skills of reading; Importance of understanding the devel opment
of reading skills; Reading aloud and silent reading; Extensive and intensive reading; Study skills, including using
thesauruses, dictionary, encyclopedia, etc. Writing: Stages of writing; Process of writing; Formal and Informal
writing, such as poetry, short story, letter, diary, notices, articles, reports, dialogue, speech, advertisement, etc;
Reference skills; Study skills, Higher order skills. Activities- Collect ten examples of Grammar in context from
English Textbooks of Classes VI to VIII and have a group discussion. Teaching Practice- Prepare activities for
listening, speaking, reading and writing. (5 Each) Prepare three activities to develop the reading skills of Class VI
students. Project-Keeping in view the needs of the children with special needs prepare two activities for English
teachers.
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UNIT- I M arks: 15

Hkk"kk dh Hfedk& YcPpk tc Ldy vkrk g rk mid ikl Hk'% dk ,d :zlk eken gkrk gA d{k

el cPpk dh Kk o bl -1 dk BEeku nu It mBdk viRefo’okll c<xk] g Ih[ku dh cfu;kn
gA1 1 Bekt e HRK'Wk & HR'Kk WKkj fyx] H'kk vk BUK HK'K K vaerk] Hkk'kk vkj ox 2
folky; e Hk'k & % dh Hk'kk vkj Ldy dh Hk'k Be> dk ek/;e IcPp dh Hk'k: Bep:
1IkB; e el Hk'k] Kku Btu vkj HK'K] ek/;e HK'ki ,d vkykpukRed nf'V fo'k; di zlk e Hkk'kk
Vvkj ek/;e Hk'k e wirj] fofo/k Hkf'kd 1;fr;% cogikf'kd d{kk fi{kd&f’k{kri Bic/k d igy
d :lk e Hk& 3 Bfo/ku wkj fk{kk Ifefr k o fIkV. e Hk'k&  Hkkkvke dh fLRkF /kkgk
343&351] 3501% dkBkjh det’ ku 64 1 664 jth fk{kk unfr && 1986 if-vk- ,&1992] jk'Vh;
iIB;p;k & 2005 MKk we;;ulb xfriof/k@ikVQkfy ;k& 1f°k{k.k d nkjku& NkvVi leg e
ckv dj Hkjrh; Hkkvk di fy, fufer iken’ku pij dk v/;;u vkl ml ij ppk] fokku] lekt
foKku vkj xf.kr dh d{kk vi I vii dh fdrkck It AN v’k pudj futufyf[kr fcnivk dk /;ku
e j[kr g, fo’y'k.k dfj,& foftklu Hkf'kd 1;fr;k dk d b iLrr fd;k x;k gA ml v K e
1;0r Hkkkk fo'; Nc/h Hko L1"V dju e dgk rd lefk gA cPp d Lrj d vu:i g\ D;k
blel rduhdh Hk'k dk cgr bLreky fd;k x;k g \ D;k ;g Hk'k Ih[ku e NIgk;d g\
d{kk&f"k{k-k d nkjku& d{k&f’kk.k d nkjku cPpk d ifjos’k vkj mudh Hk'% di ckj e
thudkjh 1kir dji vkj cghkkfkdrk dk Okr di -lk e bLreky djr g, fgnh fk{k.k dh ,d
d{ik&ifof/k ri;kj djA i1fj;ktuk dk;& Ifo/ku e Hkjrh; Hk'kvk Bie/kh vul’k; rFk jk'vh;
f7k{kk unfr] mh-vik-,- Fkgk BLrnr Hk'kk Be/h fRQK ke 1) ,d fjikV ri;kj djukA d{kk Ng I
ckjg rd d fgnh dh fdrick e fyx vkj “kfr Lc/k fenvk df Iph r;kj dj mid fy, d{k
ifof/k ri;kj djukA viu vkl&ikl di ifp Ldyk dk nkjk dj ;g tkudkjh iklr djr g, ,d
fpikV ri;kj dj fd f=Hk'k 0= dh D;k fLFkfr g\

UNIT- I Marks: 15
fgnh HK'k dh fLFkfr vkj Hifedk& fgnh Hk'kk dh Hfedki Lor=rk b lkgy: vkj Lor=rk d
ckn fgnh) fgnh d fofo/k =1 wvirjk"yh; Lrj Ikj fgnh] Kku dh Hk'kk o -1k e fgnh] fgnh
lk<u&lk<ku dh pukfr ;%A



xfriof/k@ 1kVQkfy ; k& 1f’kk.k d nkjku& Lokr=;k=rj Hkjr e fgnh dh Hdedk ij leg e
ppk djA tc ’kn ugh jgr rc k= mBr g& fo'k; ij ifjppk dk vk;ktu] df{kk&f’k{k.k d
nkjku& pu g, dN dfkvk e cPpk dh HKk'k dk tk; €k yir g, fgnh d fofo/k :ik ij ,d
fjikv ri;kj djA jktejk dh fenxh el 1;kx gku okyh de I de cnll fw;kvk It h& ugkuk]
vkuk] 1dkuk] tkuk vkfink dk d{kk ei ektn cPpi fdl&fdl rjg L i;kx djri g & bl wvik/kj
ij Iph cuk;A ifj;ktuk dk;& bl bdkb e fn, x, fo';k dk /;ku e j[kr g, ,d
i"ukoyh ri;kj dj] nl 0;fr;k dk I{kRdkj dj] bl Bk{kRdkj di vk/kkj ij fgnh dh fLFkfr
ij ,d fjikv fy[kA fgnh Hk'kk di fodkl e {k=ki; tuinh; fgnh dh Hfedk ij wvky[k ikB
djA lgpd fo kR viu {k= fo’k'k dk /;ku e j[kr g, vky[k ri;kj djAs

UNIT- 111 Marks:15
Hk'kk fk{k.k 1] ,d nf'V& ifgnh e fokku] xf.kr] Bekt fokKku vkj dyk Bc dN g ij ;i
fo'; Lo;i fgnh ;k Hk'k ugh gA% HKk'kk Bh[ku fH[kku dh foflklu nf'V;k & Hk'lk vEu vkj
vifkxe dk nk’kfud] Bkekftd wvkj eukoKkfiud wvk/kkj] Bex HK'kk nf'V] jpukRed nf'V] Hkk'kk
Ihfku&Bh[ku dh cgHikf'kd nf'V vkin itkuMb] cuj] € 1;k€] ,y- ok;xkRLdh] pkELdh wkfnk
Hkgrt; HK'kk nf'V Yikf.kuh] dkerk nlkn x#| fd’kgh nkl okti;h wkfnbA Hk'kk fk{k.k dh
ipfyr fof/k;k@i.kfy;kvkj mudk fo’y'k.k & 0;kdj.k vuokn i.kkyh] 1R;{k 1.kkyh] <kpkxr
.kkyn] akdfrd ikkyf] miv;ijd ivirfo'k; d@wvirvu’kklBukRedt Birk.kRed i.kkyh wkfnA
xfriof/k@ 1kVQkfy ; k& 1fkk.k di nkjku& "ekrhkkkk vkj wU; H&'k* fo'k; ij NkvV leg e
ppk djA d{kk fk{k-k d nkjku& Hk'k dh dfk e: jpukRed nf'vdk.k dk /;ku e j[kr g,
pkj xfrfof/k;% ri;kj djA ifj;ktuk dk;& fofo/k etk fk{k B.kfy;k dk v/;;u djr
g, mudk fo’y'k.k dnft,A

UNIT- 1V Marks: 15
Hk'kk dk Lo: k& Ydkbl 0;kdj.k Hk'kk dh pky dk cny ugh IdrkA Hkk ykd 0;ogkj I
ifjpkfyr gkrh gAh 1- Hk'kk;h 0;00kj d fofo/k Ik{k& fu;ece 0;oLFkk di -1k e Hkk"k] Hkk'kk;h
ifjoru’khyrk imPpkj.k di InHk e#] fgnh dh ckfy;X] okd rFk y:[kuA 2- Hk'k;h 0;OLFkk, &
lkoHkkfed 0;kdj.k dh BdYiuk] vFk dh idfr rFk Bjpuk] okD; foKku rFk vFK foKku dh
eyhkr bdYiuk, Lofue foKku wkj :lk foKku] Imi;Dr mnkgj.k ndj Ik<k, €k, x4
xfriof/k@ 1kVQkfy ; k&1 f k{k.k@d{k f’k{k.k d nkjku& "fyf[kr vkj ekf[kd Hk'k e wvirj*
fo"k; 1) leg e ppk djA

UNIT-V Marks: 15

HK'kk;h nkrk,& 1- Int e Hkk & BnHk e 0;kdj.k vkj BnH e “kn 2- HK'kk;h n{krk, &
Buuk] ckyuk] lk<uk wvkj fy[kukA Buuk vkj ckyuk & Buu dk dk’ky] ckyu dk ygtk&
Hk'kkb: fofo/krk wvkj fgnh 1j bBdk iHko] 1<u&i<ku 1j bBdk Hko] Buu vk ckyu d
di’ky fodkl d Bkr vkj Bkexn jkyly] dgkuh Bukuk] afjfLFkfr di vullky Lokn] Hk'k yic]
eYVhehfM;k  rFkk ekfyd Bkexh dh  Mgk;rk © bi'k.kked okrkoj.k dk fuek.kA



lk<uk & lk<u di dk’ky] lk<u d dk’ky fodkl e Dle> dk egRo] eku vkj ef[kj 1Bu]
xgué&iBu] foLrr 1Bu] vkykpukRed i1Bu] lk<u di dk’ky fodkl e DItukRed HBkfgR; idgkuf]
dfork wvkink Bgk;d] frklkjl] ’iCndk’k vkj bUBkbDykihtM;k dk mi;kx@egRo fy[kuk &
fy[ku d pj.k| y[ku&ifs;k ItlkRed yi[ku] vkipkfjd wvkj wvukipkfjd yi[ku idgkuh]
dfork] biokn] Mk;jh k=] fjikVv] Bekpkj vkink xfriof/k@ ikVQkfy ; k& BHh Hk'k;h dk’kyk d
Ih[ku b bcfkr 4&4 xfriof/;X ri;kj dji vkj mudk d{kk f’k{k.k dnkjku 1;kx dj] lk<u di
dk’ky fodkl dk /;ku e j[kr g, d{kk Ng fgnh di fo]kFki di fy, rhu xfrfof/k;% ri;kj dj
vkj mudk d{k fk{k.k di nkjku 1;kx dji BHh fo JkFki dfkk Ng §: vkB d fgnh 1kB; iLrdk
I Infk e 0;kdj.k d nl ueu bdVBk dji vkj mu ij leg e ppk djA ifj;kEuk
dk; &luu vkj ckyu e vleFk cPpk dk /;ku e j[kr g, fgnh f{k.k dh nk xfrfof/k;X ri;kj
dj:
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Pedagogy of Language(Urdu)

(BED-105(VII))
Grand _
Distribution of Marks T(_)Eal Duration
i (i= | of Exam
Course Title of the d+h)
code Paper Theory | MST Total Practical_ W Total
Max | Min © (d = Max Min © (h=etq)
@ (b arc) (& ()
BED Pedagogy of .
- Language ) ) ) ] ours
105(V11) (Ur(?u)ag 75 25 25 100 100
UNIT- I M arks: 15

RoLE oF LANGUAGE- 1. LanGuace anp SocieTy: Language and gender; Language and identity; Language and
power; Language and class (society). 2. LANGUAGE IN ScHooL: Home language and the school language; Medium
of understanding (child’s own language); Centrality of language in learning; Language across the curriculum;
Language and construction of knowledge; Difference between language as a school-subject and language as a
means of learning and communication; critical view of medium of instruction; Different school subjects as
registers; Multilingual classrooms; Multicultural awareness and language teaching 3. CoNsTITUTIONAL PROVISIONS
AND Policies oF Lancuace EpucaTion: Position of languages in India; Constitutional provisions and policies of
language education (Articles 343, 351, 350A); Kothari Commission (1964-66); NPE- 1986; POA-1992; National
Curriculum Framework-2005 (language education); Position of Urdu as first, second and third languages in India.
Activities: Discusson on- Position paper on the Teaching of Indian Languages with specia reference to Urdu.
‘Multilingualism as a Resource’. Analysis of advertisements aired on Radio/Television on the basis of language
and gender. Take a few passages from science, social science and maths textbooks of Classes VI to VII and
analyze:(i) How the different registers of language have been introduced?(ii) Does the language clearly convey
the meaning of the topic being discussed?(iii) Is the language learner-friendly?(iv) Is the language too
technical?”(v) Does it help in language learning? Now write an analysis based on the above issues. Project:
Prepare a report on the status of language given in the Congitution of India and language policies given in
Kothari Commission, NPE- 1986 and POA-1992. Visit five schools in the neighborhood and prepare a report on
the three language formula being implemented in the schools. Teaching Practice: Tak to the students and find
out the different languages that they speak. Prepare a plan to use multilingualism as a strategy in the Urdu
classroom. On the basis of the Urdu textbooks (VI to XII), prepare a list of topics and activities given on (i)
Language and Gender (ii) Language and Peace.Write areport on their reflection in the textbooks.

UNIT- 11 Marks: 15

PosiTioNn oF URDU L ANGUAGE IN INDIA

RoLe oF Urbu LANGUAGE IN INDIA: Pre-and post-partition; Different forms of Urdu; Urdu as a language of
knowledge; Urdu as first, second and third language; Urdu at Internationa level; Challenges of teaching and
learning Urdu. Activities: Discuss in group on the role of Urdu language and its importance in free India
Discussion on the topic ‘war begins when words fail” Keeping in view the children’s language, prepare areport



on different forms of Urdu. Keeping in view the topics given in the Unit, prepare a questionnaire. Interview ten
people and write a report on ‘Position of Urdu language in India’. Prepare a list of at least ten verbs used by
classroom in different ways.Project: Do a survey of five schools in your neighborhood to find out:(i) Level of
introduction of Urdu (ii) Materials (Textbooks) used in the classroom. Prepare a report on the challenges of Urdu
as amedium of instruction. Prepare areport on the challenges of teaching-learning process.

UNIT- 111 Marks:15

AN OVERVIEW OF L ANGUAGE TEACHING

1. DiFFerReNT APPROACHES/ THEORIES TO LANGUAGE L EARNING AND TEACHING (MT& SL): Philosophical, social and

psychological bases of approaches to Language acquisition and Language learning; Inductive and deductive
approach; Whole language approach; constructive approach; Multilingual approach to language teaching (John

Dewey, Bruner, J. Piaget, L. Vygotsky, Chomsky, Krashen), and Indian thought on language teaching (Panini,

Kamta Prasad, Kishori Das Vgpal, etc.). 2. A CriTicAL ANALYSIS OF THE EVALUATION OF LANGUAGE TEACHING
MEeTHopoLoglEs. Grammar trandation method; Direct method; Structural-Situational method; Audio-lingual
method, Natural method; Communicative approach; Tota physica response; Thematic approach (inter-
disciplinary). Activities: Discusson on the topic ‘Mother Tongue and Other Tongue’ Project: Do a
comparative study of positive features and weaknesses of different approaches to language learning. Teaching
Practice: Prepare four activities keeping in view ‘Constructivismin a Language Classroom’.

UNIT- IV Marks:15

NATURE OF LANGUAGE: 1. AsrecTs oF Lincuistic BeHaviour: Language as a rule-governed behavior and
linguistic variability; Pronunciation-linguistic diversity, its impact on Urdu pedagogical implication; Speech and
writing. 2. Lincuistic System: The organization of sounds; The structure of sentences; The concept of universal
grammar; Nature and structure of meaning; Basic concept in phonology, morphology, syntax and semantics;
Discourse. Activities. Have a discussion on the topic “difference between spoken and written language’.

UNIT-V Marks:15

ACQUISITION OF LANGUAGE SKILLS: 1. GRAMMAR IN CONTEXT; VOCABULARY IN CONTEXT. 2. ACQUISITION OF
L ANGuAGE SkiLLs: Listening, speaking, reading and writing. Listening and Speaking: Sub skills of listening and
speaking; Tasks; Materials and resources for devel oping the listening and speaking skills : Storytelling, dialogues,
situational conversation, role plays, simulations, speech, games and contexts, language laboratories, pictures,
authentic materials and multimedia resources. Reading: Sub skills of reading; Importance of development of
reading skills, Reading aloud and silent reading; Extensive and intensive reading; Study skills, including using
thesauruses, dictionary, encyclopedia, etc. Writing: Stages of writing; Process of writing; Formal and informal
writing such as poetry, short story, letter, diary, notices, articles, reports, dialogue, speech, advertisement, etc;
Reference skills, Higher order skills. Activities: Callect ten examples of Grammar in context from Urdu textbooks
of Classes VI to VIII and have a group discussion. Teaching Practice: Prepare activities for listening, speaking,
reading and writing. (5 Each). Preparethree activities to develop the reading skills of Class V1 students.

Project: Keeping in view the needs of the children with special needs, prepare two activities for Urdu teachers.
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Pedagogy of Language(SanskKrit)
(BED-105(VIII))

Grand
Distribution of Marks T(?EJ" Ic?fulrzit;?;]
Course Title of the d+h)
code Paper .
Theory. MST Tota|_ Pracncal_ w ! Tom
Mac Min g @ = Mac Mg (rmerg)
@ () atc) | (& ()
Pedagogy of
BED- | anguage 75 25 25 100 - - - - 100 3Hours
105(V111) (Sanskrit)
UNIT- I Marks: 15

RoLE oF LANGUAGE: 1. LANGUAGE AND SoclETY- Language and gender. Language and identity. Language and
power. 2. LANGUAGE IN ScHooL- Home language and the school language. Centrality of language in learning.
Language across the curriculum. Difference between language as a school subject and language as a means of
learning and communication Multilingual classrooms. 3. PosiTion oF LANGUAGES IN INDIA-  Constitutional
provisions and policies of language education (Articles 343-351, 350A), Kothari Commission (1964-66), NPE-
1986; POA-1992, National Curriculum Framework-2005 (language education); Position of Sanskrit. Activities-
Discussion on: Pasition paper on the ‘“Teaching of Indian Languages’ Multilingualism as a Resource Analysis of
advertisements aired on Radio/Television on the basis of language and gender Take a few passages from Science,
Social-science and Maths textbooks of Classes VI to VIII and analyze: (i) How the different registers of language
have been introduced? (ii) Does the language clearly convey the meaning of the topic being discussed? (iii) Is the
language learner-friendly? (iv) Is the language too technical? (v) Does it help in language learning? Now write an
analysis based on the above issues. Project: Prepare areport on the status of language given in the Constitution of
India and language policies given in Kothari Commission, NPE- 1986 and POA-1992. Visit five schools in the
neighborhood and prepare a report on the three language formula being implemented in the schools. Teaching
Practicee Talk to the students and find out the different languages that they speak. Prepare a plan to use
multilingualism as a strategy in the Sanskrit classroom. On the basis of the Sanskrit textbooks (V1 to X1I), prepare
alist of topics and activities given on: (i) Language and gender (ii) Language and peace and write areport on their
reflection in the textbooks.

UNIT- 11 Marks:15
IMPORTANCE OF SaNRIT LANGuAce-Sanskrit language and literature.Sanskrit language and Indian
languages.Socio-cultural importance of Sanskrit language.Sanskrit as a modern Indian language.lmportance of
teaching Sanskrit in India. Problems related to Sanskrit teaching at school level. Activities-Discusson on: Position
of Indian languages and Sanskrit. Development of Sanskrit language. Problems of teaching Sanskrit. Project: Do a
survey of five schoolsin your neighborhood to find out: (i) Level of introduction of Sanskrit (ii) Textbooks used
in the classroom. Prepare areport on the challenges faced by the teachers and the learners in the teaching-learning
process.
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UNIT- 11 Marks:15

1. AimsAND OBJECTIVES OF SANSKRIT L ANGUAGE TEACHING- Aims and objectives of Sanskrit teaching at different
levels (Primary, Secondary and Higher Secondary levels). Quality of Sanskrit teaching: Pre-class, in-class and
after-class 2. CurRRICULUM AND SANSKRIT LANGUAGE- Place of Sanskrit at different levels of school education
(Primary, Upper Primary, Secondary and Higher Secondary levels) Place of Sanskrit in three language formula
and its objectives. Place of Sanskrit at Sanskrit paths alas, Sanskrit Commission and Curriculum, Sanskrit
Curriculum and textbooks at school level. Activities: Discussion on- Improvement of quality teaching at different
levels. Status of Sanskrit teaching at school level Three language formula and Sanskrit. Sanskrit Commission
report.Project: Prepare a brief report on Sanskrit Commission. Prepare a report on textbooks in Sanskrit at school
level

UNIT- 1V Marks:15

L ANGUAGE TEACHING - 1. DiFrerenT Process oF LANGUAGE LEARNING: John Dewey (Constructivism), J
Piaget, L Vygotsky, Chomsky, Krashen. 2. APPROACHES OF SANSKRIT LANGUAGE LEARNING: Direct
Method, Traditiond Method, Textbook Method, Elective Method, Communicative Approach, Grammar
Trandation Method, Inductive and Deductive Method. Activities- Discussion on: Different methods of Sanskrit
teaching at school level. Project: Do a comparative study of positive features and weaknesses of different
approaches to language learning. Teaching Practice: Prepare four activities keeping in view ‘Constructivism in a
Language Classroon’

UNIT-V Marks: 15

L ANGUAGE TEACHING SKILLS 1. AspecTs oF Lincuistic Svstem: Language as a rule governed behavior and
linguistic variability. 2. Lincuistic System: The organization of sounds; The structure of sentences; The concept
of universal grammar; Nature and structure of meaning; basic concept in phonology, syntax and semantics;
Speech and writing; Discourse. 3.GRAMMAR IN CONTEXT; VOCABULARY IN CONTEXT; 4. ACQUISITION OF L ANGUAGE
SkiLLs: Listening, speaking, reading and writing. Listening and Speaking: Sub skills of listening and speaking;
Tasks; Materials and resources for devel oping the listening and speaking skills: storytelling, dialogues, situational
conversations, role plays, simulations, speech, games and contexts, language laboratories, pictures, authentic
materials and multimedia resources. Reading: Sub skill of reading; Importance of development of reading skills;
Reading aloud and silent reading; Extensive and intensive reading; Study skills, including using thesauruses,
dictionary, encyclopedia, etc. Writing: Sub skills of writing; Process of writing; Formal and informal writing,
such as poetry, short story, letter, diary, notices, articles, reports, dialogue, speech, advertisement, etc. reference
skills; Study skills; Higher order skills. 5. UNDERSTANDING OF SKiLLS 6. APPLICATION OF SkiLLS 7. CO-CURRICULAR
AcTiviTies IN DeveLoring LANGUAGE SkiLLs: Debate, Elocution, competition, antyakshari, language game, essay
writing, seminar, story writing, samasyapoorti, singing, jokes, storytelling, exhibition, quiz and school magazine
Activities: Collect ten examples of Grammar in context from Sanskrit textbooks of Classes VI to VIl and have a
group discussion. Prepare activities for listening, speaking, reading and writing. (5 Each). Have a discussion on
the topic ‘difference between spoken and written\ language’. Prepare an outline to conduct District/State level
Sanskrit competition for school students.
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Assessment for Learning

(BED-106)
Grand
Distribution of Marks th_al Duration
i (i= of Exam
Course Titleof the )
code Paper _
Theory . MST Total_ PracﬂcalI W Total
Max = Min © (d = Max Min @  (h=etg)
@ (b atc) (e ()
'31%[6" Assessment 60 20 15 75 A ] 5 3Hours
of Learning
UNIT-| Marks: 12

OVERVIEW OF ASSESSMENT AND EVALUATION-  Perspective on assessment and evaluation of learning in a
constructivist paradigm. Distinction between 'Assessment of Learning' and 'Assessment for Learning'. Purposes of
assessment in a 'constructivist' paradigm: (i) To engage with learners' minds in order to further learning in various
dimensions. (ii) To promote development in cognitive, socia and emotional aspects. Critical review of current
evaluation practices and their assumptions about learning and development. Clarifying the terms(i) assessment,
evaluation, test, examination, measurement (ii) formative and summative evaluation (iii) continuous and
comprehensive assessment (iv) grading.

UNIT- 11 Marks: 12

WHAT Is To BE AssesseD? Dimensions and levels of learning. Retention/recall of facts and concepts;
Application of specific skills. Manipulating tools and symbols, Problem-solving; applying learning to diverse
situations. Meaning-making propensity; Abstraction of ideas from experiences;, Seeing links and relationships;
Inference; Analysis, Reflection. Originality and initiative; Collaborative participation; Creativity; Flexibility
Contexts of assessment. Subject-related. Person-related

UNIT- 111 Marks:12

ASSESSMENT OF SUBJECT-BASED L EARNING- Enlarging notions of 'Subject-based Learning' in a constructivist
perspective. Assessment tools. Kinds of tasks: projects, assignments, performances. Kinds of tests and their
constructions Observation of learning processes by self, by peers, by teacher.  Self-assessment and peer
assessment. Constructing portfolios Quantitative and qualitative aspects of assessment: Appropriate tools for each.

UNIT-1V Marks: 12

TeAacHER COMPETENCIES IN EvoLVING APPROPRIATE ASSESSMENT TooLs  Visudizing appropriate
assessment tools for specific contexts, content, and student. Formulating tasks and questions that engage the
learner and\ demonstrate the process of thinking; Scope for origina responses. Evolving suitable criteria for
assessment. Organizing and planning for student portfolios and developing rubrics for portfolio assessment. Using
assessment feedback for furthering learning.
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UNIT-V Marks:12

DATA ANALYSIS, FEEDBACK AND REPORTING -Statistical tools—Percentage, graphical representation,
frequency distribution, centra tendency, variation, normal distribution, percentile rank, correlation and their
interpretation. Feedback as an essential component of formative assessment. Use of assessment for feedback; For
taking pedagogic decisions Types of teacher feedback (written comments, oral); Peer feedback. Place of marks,
grades and qualitative descriptions Developing and maintaining a comprehensive learner profile. Purposes of
reporting: To communicate. Progress and profile of learner. Basis for further pedagogic decisions. Reporting a
consolidated learner profile.
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L earning to Function asa Teacher

(BED-107)
Grand
Distribution of Marks Total Duration
i (i= | of Exam
Course Titleof the d+h)
code Paper .
Theory o Tota  Practicd | _
Max | Min (©) (d = Max Min @  (h=erg)
@ (O a0) | (®
Learningto
BED- Functionasa . ] 50 50 ] | . 5o 3Hours
107 Teacher
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Strengthening Language Proficiency

(BED-108)
Grand _
Distribution of TQE’J" Duration
i ks (i=  of Exam
Cours Title of the Mar d+h)
e Paper .
code Theory MST Total_ Practi cal. Wl Tom
Ma | Min © (d =] Max Min @ (h=etg)
X (b) atc) e 0
Strengthening
81%2' Language - - 50 50 - - ; } 50 3 Hours
Proficiency
UNIT- I Marks: 10

ENGAGING WiTH NARRATIVE AND DESCRIPTIVE ACCOUNTS: The selected texts could include stories or
chapters from fiction, dramatic incidents, vivid descriptive accounts, or even well-produced comic strip stories.
Suggested Activities: Reading for comprehending and visualizing the account (individual plus group reading and
discussion/explanation).Re-telling the account — in one's own words/from different points of view (taking turns in
a smaller group).Narrating/describing a related account from one's life experience (in front of a smaller group).
Discussion of characters and situations — sharing interpretations and points of view (in a smaller group)Writing
based on the text, e.g. summary of a scene, extrapolation of story, converting a situation into a dialogue, €tc.
(individual task).

UNIT-11 Marks:10

ENGAGING WITH PopPuLAR SUBJECT-BASED ExPosiTORY WRITING :  The selected texts could include
articles, biographical writing, or extracts from popular non-fiction writing, with themes that are drawn from the
subject areas of the student teachers (various sciences, mathematics, history, geography, literature/language
pieces) For this Unit, the student-teachers should work in groups divided according to their subjects, within which
different texts could be read by different pairs of student-teachers. Suggested Activities: Reading to extract overall
meaning, information, subject knowledge (guided reading in pairs and simple note making) Identifying major
concepts and ideas involved and making notes on these in some schematic form — flow diagram, tree diagram,
mind map, etc. (quided working in pairs). Explaining the gist of the text/topic to others (in the larger subject
group). Attending the writing style, subject-specific vocabulary and 'perspective’ or ‘reference frame' in which
different topics are presented—this will vary across subjects and texts, and requires some interpretative skills for
‘placing' the context of each text (group discussion and sharing). Writing a review or a summary of the text, with
comments and opinions (individual task)

UNIT- 111 Marks:10

ENGAGING WITH JOURNALISTIC WRITING: The selected texts would include newspaper or magazine articles
on topics of contemporary interest. Student-teachers can be grouped randomly for this Unit. Suggested Activities:.
Using reading strategies, such as scanning, skimming and reading for extracting information — as appropriate for



initial reading of articles (guided individual task). Analysis of structure of the article, identifying sub-headings,
key words, sequencing of ideas, use of concrete details, illustrations and/or statistical representations, etc. (guided
working in pairs). Critical reading for attending ‘framing' of the article, point(s) of view presented, possible biases
or dants (small group discussion). Researching and writing articles on topics of local interest (working to produce
alocal interest magazine).

UNIT- IV Marks:10

ENGAGING WITH SUBJECT-RELATED REFERENCE BooK S

For this Unit, the student-teachers should work in groups divided according to their subjects. Within these groups,
pairs of student-teachers would make a choice of a specific topic in their subject area which they could research
from a set of available reference books. The focus of this Unit is, as much the learning of effective processes of
reference research and its presentation, as the actual reading of the reference books themselves. Sequence of
Activities: Selecting the topic for research and articulating some guiding questions.Searching and locating
relevant reference books (could be from a school library or the ingtitute library).Scanning, skimming and
extracting relevant information from the books by making notes.Collating notes and organizing information under
various subheadings Planning a presentation — with display and oral components. Making presentations to whole
subject group, fielding questions.

UNIT-V Marks:10

ENGAGING wITH EDUCATIONAL WRITING

Selected texts could be drawn from the wide range of popular educational writing in the form of well-written

essays, extracts or chapters from authors who deal with themes from education, schooling, teaching or learning.
The writings selected should present a definite point of view or argument about some aspects of the above themes.

Student-teachers can be grouped randomly for this Unit. Suggested Activities:Reading for discerning the theme(s)

and argument of the essay (guided reading- individually or in pairs). Analyzing the structure of the argument—
identifying main ideas, understanding topic sentences of paragraphs, supporting ideas and examples, terms used
as connectors and transitions (guided small group discussion) Discussion of the theme, sharing responses and
point(s) of view (small group discussion). Writing a response paper (individualy or in pairs). Presentations of
selected papers, guestions and answers (large group).
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Health & Physical Education

(BED-109)
Grand
Distribution of Marks T(_)Eal Duration
i (i= of Exam
Cours Title of the d+h)
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code Theory. MST Total_ Pracn@ wl To
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Health &
81%8_ PhySi cal - - 25 25 - - - ) 25 3 Hours
Education
Theory

Concept of health, importance, dimensions and determinants of health; Health needs of children and adolescents,
including differently-abled children.Understanding of the body system-skeleton, muscular, respiratory,

circulatory and digestive in relation to health fithess, bones, muscles and joints, their functions, common injuries
of bones, common health problems and diseases-its causes, prevention and cure, immunization and first aid.Food
and nutrition, food habits, timing of food, nutrients and their functions, diversity of Indian food, seasona foods
and festivals, economics of food, preservation of food value during cooking, indigenous and modern ways to
persevere food, shift in food practices and its globalization, practices related to food hygiene, malnutrition,

including obesity, food and waterborne and deficiency diseases and prevention. Safety and security — disasters
in and outside schools, ways of prevention, safety from snake and dog bites, animal attacks, prevention and

treatment. Physical fitness, strength, endurance and flexibility, its components, sports skills, indigenous and self-
defense activities. Games and sports — athletics (genera physica fithess exercises), games (lead-up games,
relays and major games) rhythmic activities, gymnastics and their impact on health. Yogic practices — importance
of yoga, yogasanas, kriyas and pranayams- Role of ingtitutions (school, family and sports), health services,
policies and maor hedth and physical education-related programmes, blood banks, role of media
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Exploring Library & Other Learning Resources

(BED-110)
Grand _
Distribution of Marks T(_)Eal Duration
. (i= of Exam
Cours Title of the d+h)
e Paper .
code Theory gr  Tod | Practicd oo
Max | Min © (d = Max Min @ (h=etg)
@ () atc) (¢ ()
Exploring
BED- |ibrary & - ] 50 50 ) ] ) ] 5o 3Hours
10 other
Learning
UNIT- | Marks:12.5
Knowing your library, Layout of thelibrary, Library policies,
Library procedures — catal oguing,
locating a book/materia in thelibrary. Library Management
UNIT- I Marks:12.5
Library as aresource of learning, pleasure and concentration.
School library as an intellectual space for students and teachers.
UNIT- 111 Marks:12.5
Types of books and other material used by different readers.
Techniques of keeping these books and materials.
Dimensions of setting up of aschooal library.
UNIT- IV Marks:12.5

Locating information and using it for one's own career development.
Resources helpful in providing information for career devel opment:
newspaper, magazines, websites, learning guides,

members of local community, resource persons.
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Education for Peace
(BED-111)
Grand .
Distribution of Marks T(?EJ" Ic?fulrzit;?;]
Cours Titleof the d+h)
e Paper Theory Tota Practical
code Max = Min M(gT d = Max | Min T(g)v (hl‘gi"g)
@ (O a0) | (®
Education
Bﬁtl)' for 30 10 20 50 ] ] ) ) 5o 3Hours
Peace
UNIT-| Marks: 10

UNDERSTANDING PEACE AS A DYNAMIC SociAL REALITY: Awareness of relevance of peace, Challenges to
peace by increasing stresses, conflicts, crimes, terrorism, violence and wars resulting in poor quality of life.
Awareness of choices in response to crises in personal, social and professiona life. Peace contexts; underlying
assumptions, processes and imperatives Peace is a dynamic reality. It involves acknowledgement and redressed of
the concerns of various groups and reconciliation of the conflicts, if any. The individuals, groups and societies
have needs and concerns which are urgent. There is need for and their fulfillment. Negative peace is repression of
these, while fulfillment builds peace within individuals as well as, in the society. Peace values vis-avis
Consgtitutional values. Importance of the attitudes, beliefs and values of peace viz., compassion, cooperation, love,
etc. that foster inner peace and Constitutional values of justice, equality, freedom, respect for differences and
ecological resources that ensure peace in society. Foundations of peace: Pre-requisites to peace in the society are
compassionate and ethical decision-making and interculturd and cultural harmony, responsible citizenship,
respect for secular and democratic ideals based on non-violence, respect for differences, e.g. socio-economic,
gender, etc. life style in harmony with sustainable development. Approaches to peace education . Highlights of
various philosophies of peace, Gandhi, Krishanamurthy, Aurobindo, Vivekananda, Rabindranath Tagore,
Gijubhai Badheka, The Dalai Lama, initiatives at National and International levels.

UNIT-I 1 M arks: 10
UNDERSTANDING CONFLICTS, UNDERL YING PERSONAL-SOCIAL

ProcEsseEs AND M EDIATION, AND TRANSFORMATION OF CONFLICT: Nature of conflict — Incompatibility of
needs, aspirations, desires and resulting conflicts at different levels in society: intrapersonal, interpersonal,
organizational, interstate and global. Understanding the role of social conditions and processes that sustain
conflict: limited resources, poverty, political, economic, socio-cultural and ecological conditions, environmental
resources viz., water, forests, energy, etc. Developing capabilities for mediation and conflict transformation (i)
Skills and strategies needed for conflict resolution. (ii) Listening to the conflicting parties (iii) Awareness of own
identity, cultura underpinning, and communication skills (iv) Awareness of context of the conflict (v)
Commitment to mediate (vi) Looking for alternative strategies and creative solutions to overcome/transform
conflicts.
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UNIT-II Marks:10

EMPOWERMENT OF SELF THROUGH CRITICAL SELF REFLECTION: Awareness of the influence of social
milieu on sdlf(i) Understanding adequate self as a product of positive experiences of caring, warmth and
appreciation in the family, school, neighborhood, etc. which promote healthy discipline, shunning violence

(if) Negative experiences generate stress, anger aggression (iii) Yoga, meditation, anger/stress management, as
practices that restore positive physical heath and attitudes.Nurturing capabilities for critical self reflection;
transcending past negative experiences, and developing skills of communication: listening to others, sharing
feelings, descriptive non-judgmental feedback, empathizing, trusting. Increasing awareness of role of self in (i)
discipline, self management; (ii) reducing prejudices, biases and stereotypes and building multicultura
orientation; (iii) nurturing ethical behavior, positivity, non-violence, love and caring, compassion; and (iv)
habitual self reflection by using daily journal on experiences.

UNIT-1V Marks: 10

ORIENTING EDuCATION FOR PEACE BuiLDING: Critical reflection on the curricular processes Awareness of
opportunities inherent in curriculum for introducing (i) healthy discipline practices in and outside classroom, for
their fairness to different gender, caste and cultural groups, child rights/human rights, and ameliorative approach
to discipline rather than punitive; (ii) symbols, activities and other structures in the school that reflect a multi-
cultural ambience; and (iii) experiences of different cultural identities, issues, challenges, conflicts in the
neighborhood, or country and global levels with regard to resources, opportunities of poverty, level, politica
issues, etc. Critical pedagogy of peace education (i) Chalenging the traditiona models of learning to
constructivist approaches in teaching (ii) Rethinking authority relations from democratic perspective: promoting
dialoging, and, developing capabilities for decision-making (iii) Understanding social justice in loca context — its
implications for beliefs, attitudes, and values and school/socia practices and conflict resolution at all levels

(iv) Awareness of pedagogical skills and strategies for removing tensions, examination fear, stress, corporal
punishment, violence and conflicts at school level (v) Compassion, love and caring, mindfulnessin all transaction
of avoid hurt, humiliation, degrading over academic, personal, socia and culture matters. Non-evaluative
orientation empathetic founding academic and discipline problems (vi) Becoming peace teacher—acquisition of
relevant knowledge, attitudes, values and skills. Development of listening skills for dialogue — listening to verbal
and non-verba content of messages, Developing awareness of feelings and expressions in messages; Skills of
guestioning, paraphrasing and providing feedback that is, non judgmental, sengitivity to socioeconomic, cultural,
gender, caste differences; Skills of giving emotional support for encouraging, genuine appreciation and
cooperation; Understanding importance of confidentiality of students' personal issues and problems that invite
embarrassment or ridicule . Pedagogical skills for orientation of subject content and teaching learning experience
in classroom for promoting peace (i) Awareness of the epistemic connection of subject content with peace values,
e.g. Language (effective communication), Science (objectivity, flexibility) Socia Science (democratic ethos,
Congtitutional values, and multi-culturalism, conflicts, violence and war links with challenges to regiona and
local conflicts), Maths (precision) (ii) Using textbook contents for highlighting values of peace, particularly anti-
peace messages indirect or hidden. Humanistic approach to evaluation (i) Belief in worth of al pupils irrespective
of academic talents (ii) Adopt broad-based assessment taking in multiple talents, emphasize success rather than
failure, enable enemy pupil to experience success in some area. Becoming agency for peace in the school
organization and surrounding local community (i) Awareness of cultural characteristics of the loca community
around school and quality of its linkages-parenting styles, disciplinary practices, economic conditions, linguistic
background, domestic violence, attitudes toward education, etc. (i) Inspiring movements for health, yoga,
effective parenting, and communication skill building, mediating conflicts in and around school (iii) Awareness
and orientation of students attitudes towards ba anced media exposure.
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UNIT-V Marks:10

EvALUATION OF THE PEACE-BuUILDING PROCESSES

Understanding importance of skills and strategies of assessment of the peace-building process in terms of

attitudes, values, skills and strategies at school level-motivation and sustenance of efforts, sharing experiences
towards peace building, reviewing strategies. Making assessment visible through objective indicators, planning
and recording change in cultural ethos and individuals. Understanding motivation through sharing progress,
influence of assessment. Developing commitment and willingness for receiving feedback, and review of
strategies. Visible and objection indicators of peace process inherent in the cultural ethos of organizations,
individuals, and ambience. Identification of visible indicators inherent in the cultura ethos of the organization
could be non-authoritarian work culture marked by meetings, frequent discussions, analogue and reconciliation/
non-exclusion of any group of students or teachers on the basis of opinions, caste, gender, education, socio-
economic-cultural background etc. indicators, conflicts reconciled, divergent groups involved in dialogue,
heterogeneity of members on various boards, etc. Individual level indicator includes behaviors expressing inner
peace and positive relationship, e.g. access and interaction of principa with teachers, access of teachers to
students, perception of teachers/ principal as fair, etc. Practical Activities to be Taken-up in 20 Hours:
Experientiad learning sessions on yoga, meditation, communication skills, conflicts, their resolution, media
influence, cooperative competitive strategies, use of meditation, art, drama, nature to experience harmony.
Reflective journa to record experiences of the day and reflections thereon during the training programme, sharing
and discussing self-expression of change during the training. Visits to organizations connected with peace and
intercultural harmony, and aesthetic appreciation to experience peace as reality submission of reports on
experiences Assignments on topics which require deep understanding and generating creative/dternative ideas to
deal with issues and challenges to peace, few suggested topics and sharing in groups. Few suggested topics for
assignments are as follows: (i) Conflicts experienced at home/in family/ in society/ in school, etc. (ii) Experiences
of handling conflicts in a creative manner (iii) Exploring possible strategies of resolving commonly experienced
conflicts (iv) Healthy discipline among school children (v) Identifying challenges of peace in school and dealing
with one such challenge (vi) Strategies of promoting healthy relationships on the job. Approaches to peace
education — case studies of local and International. Role plays to enact situations involving conflict, corporal
punishment, discrimination, and domestic violence in day-to-day life. Films clips displaying concerns of peace,
good intercultural relationships, environmental presentation and other key ideas and discussions thereon, like -
Doha Debates, Sadako, etc. Preparation of collages from newspapers, etc. to highlight issues and challenges to
peace or positive response to them. Developing an action plan for peace in school and local community. Visiting
websites on peace education to become familiar with National and International initiatives, approaches and
strategies of peace, case studies of conflict in the region.
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Issues of conservation & Environmental

Regeneration
(BED-112)
Grand _
Distribution of Marks T(_)Eal Duration
i (i= | of Exam
Cours Title of the d+h)
e Paper :
code Theory. MST Total_ Pracn@ wl Tow
Max | Min © (d =] Max Min @ (h=etg)
@ | (b atc) | (e ()
| ssues of
BED- Conservation 30 10 20 5 ] o 3Hous
112 g
Environmental
Regeneration
UNIT- | M arks: 10

Importance of need and scope of environmental conservation and regeneration.Structure and functions of different
ecosystems. India as a mega biodiversity Nation.Role of individual in conservation of natural resources. water,
energy and food. Role of individua in prevention of pollution: air and water. Equitable uses of resources for
sustainable livelihoods. Environmental legislation: awareness and issues involved in enforcement. Role of
information technology and media in environment and human health. Suggested Practicum:  The students on
completion of each topic of Unit 1 will submit a small assignment in the form of an activity. This may include
observation of important relevant days, preparation of bulletin board materials, wall games, crossword puzzles,
worksheets etc. The class can aso form an environment club. The activity has to be on some local specific issue
pertaining to the place of residence of the student.

UNIT- I Marks: 10
Community participation in natural resource management — water, forests, etc. Deforestation in the context of
tribal life Sustainable land use management. Traditional knowledge and biodiversity conservation. Devel opmental
projects, including Government initiatives and their impact on biodiversity conservation. Issues involved in
enforcement of environment legislations. Role of media and ecotourism in creating environmental awareness.
Role of local bodies in environmental management. Shifting cultivation and its impact on environment.Change in
forest cover over time.

UNIT- 111 Marks:10
Consumerism and waste generation and its management. Genetically-modified crops and food security. Water
consumption pattern in rural and urban settlement. Ethno-botany and its role in the present day world.
Environmental degradation and its impact on the hedth of people. Economic growth and sustainable
consumption. Organic farming. Agricultural waste: Their impact and management. Rain water harvesting and
water resource management. Biomedical waste management. Changing patterns of energy and water
consumption.
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UNIT- IV Marks:10

Environmental conservation in the globalised world. Alternative sources of energy. Impact of natura-
disaster/man-made disaster on environment. Biological control for sustainable agriculture. Heat production and
green house gas emission. Impact of industry/mining/transport on environment. Sustainable use of forest

produces.

UNIT-V Marks: 10

Role of women in conservation. Female feticide/infanticide and skewed sex ratio. Development of slum area and
their inhabitants. Child mortality and materna heath. HIV/AIDS, malaria-status, measures undertaken for their
control/ eradication.



Curriculum & School

(BED-201)
Distribution of Marks

Theory Practical Grand
Title of the Tota | Duration
Course code Paper | MST Total_ . TW  Totd (=  of Exam

Max | Min o (d = Max Min @ (h=etg)

@ ® ac) (o () d+h)
Curriculum 3 Hours

BED-201 & 75 25 25 100 - - - - 100

School
UNIT- I Marks:15

ConNceprT oF CURRICULUM - Understanding the meaning and nature of curriculum: Need for curriculum in
schools. Differentiating curriculum framework, curriculum and syllabus; their significance in school education.
Notion of the textbook. Facets of curriculum: Core curriculum—significance in Indian context. Meaning and
concerns of ‘hidden' curriculum. Curriculum visualised at different levels: Nationa-level; state-level; school-level;
classlevel and related issues (Connections, relations and differences).

UNIT-11 Marks:15

CurrIicuLUM DETERMINANTSAND CONSIDERATIONS- Broad determinants of curriculum making:

(At the nation or state-wide level) (i) social-political-cultural-geographical-economic diversity; (ii) socio-political
aspirations, including ideologies and educational vision; (iii) economic necessities; (iv) technologica
possibilities; (v) cultural orientations; (vi) nationa priorities; (vii) system of governance and power relations; and
(viii) International contexts. Considerations in curriculum development: (At the level of the school) (i) Forms of
knowledge and its characterisation in different school subjects (ii) Relevance and specificity of educationa
objectives for concerned level (iii) Socio-cultural context of students — multi-cultural, multilingual aspects (iv)
Learner characteristics (v) Teachers experiences and concerns (vi) Critical issues: Environmental concerns,
gender differences, inclusiveness, value concerns and issues, socia sensitivity.

UNIT- 111 Marks:15

CurricuLUM DEVELOPMENT (AT SCHOOL LEVEL)- Understanding different approaches to curriculum
development: Subject-centred; environmentalist (incorporating local concerns); behaviourist; competency-based
(including 'minimum levels of learning); learner-centred and constructivist. Process of curriculum making



(i) Formulating aims and objectives (based on overal curricular aims and syllabus) (ii) Criteria for selecting
knowledge and representing knowledge in the form of thematic questions in different subjects (iii) Organising
fundamental concepts and themes vertically across levels and integrating themes within (and across) different
subjects (iv) Selection and organisation of learning situations.

UNIT- 1V Marks:15

ScHooL: THE SiITE oF CurRRIcULUM ENGAGEMENT- Role of school philosophy, administration (and
organisation) in creating a context for development of curriculum Available infrastructure, curricular sites and
resources (library, laboratory, school playground, neighbourhood, etc.) School culture, climate and environment
as the context for teachers work. Construction of curriculum vis-a-vis teachers role and support in ‘transacting
curriculum’; 'developing curriculum'; ‘researching curriculum'. Space for teacher as a critical pedagogue. Role of
external agencies in providing curriculum and pedagogic supports to teachers within schools — local, regiond,
nationa

UNIT-V Marks:15

CurRICULUM |MPLEMENTATION AND RENEWAL -  Operationaising curriculum into learning situations.
Teachers role in generating dynamic curricular experiences through (i) flexible interpretation of curricular aims;
and (ii) contextualisation of learning; (iii) varied learning experiences. Selection and development of learning
resources (textbooks, teaching-learning materials and resources outside the school — local environment,
community and media, etc.) Evolving assessment modes. Appropriate reviewing and renewd of aims and
processes. Process of curriculum evaluation and revision. (i) Need for a model of continua evaluation (ii)
Feedback from learners, teachers, community, and administrators (iii) Observable incongruencies and
correspondence between expectations and actual achievements



Swami Vivekanand University, Sagar (M .P.) SN

Vision of Educationin India
Concernsand Issues

(BED-202)
Distribution of Marks
Theory Practical Grand
corsae i o M T e TV T G
Max Min (C) ( = | Max Min (g) (h= etg ) d+h)
@ (b) atc) (e (f
Vision of
Educationin 3 Hours
BED-202 IndiaConcerns 75 25 25 100 - - - - 100
and Issues
UNIT- I Marks: 15

NorMATIVE VisioN OF | NDIAN EDUCATION- Normative orientation of Indian education: A historica enquiry.
Constitutional provisions on education that reflect National ideals: Democracy, equality, liberty, secularism, and
social justice. India as an evolving Nation, State: Vision, Nature and Salient Features — Democratic and Secular
polity, Federal structure: Implications for educationa system. Aims and purposes of education drawn from the
normative vision.

UNIT-11 Marks:15

VisioN oF EpucaTioN: FOuR INDIAN THINKERS - An overview of salient features of the 'philosophy and
practice’ of education advocated by the following thinkers . Rabindranath Tagore: Liberationist pedagogy.
M.K.Gandhi: Basic education or education for self-sufficiency. Aurobindo Ghosh: Integral education.
J.Krishnamurthi:Education for individual and social transformation.

UNIT- 111 Marks:15

CONTEMPORARY INDIAN SCHOOLING: CONCERNS AND | SSUES - Universalisation of School Education Right
to Education and Universal Access: (i) Issues of @ Universal enrollment b) Universa retention ¢) Universa
success (ii) Issues of quality and equity. The above to be discussed with specific reference to physical, economic,
social and cultural access, particularly to girl child and weaker sections as well as differently- abled children.
Equality of Educational Opportunity: (i) Meaning of equality and constitutiona provisions (ii) Prevailing nature
and forms of ineguality, including dominant and minor groups and related issues (iii) Inequality in schooling:
Public-private schools, rural-urban schools, single teachers schools and many other forms of inequalities in
school systems and the processes leading to disparities (iv) Differential quality in schooling: Variations in school
guality. Idea of ‘'common school' system. Right to Education Bill and its provisions.
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UNIT- 1V Marks:15
EpucaTioN AND DEVELOPMENT: AN INTERFACE - Education for National development: Education

Commission (1964-66) . Emerging trends in the interface between. (i) political process and education; (ii)
economic developments and education; and (iii) socio-cultural changes and education.

UNIT-V Marks:15

EMERGING GLoBAL CONCERNS AND EDUCATION -  Education for Peace (i) Issues of National and
International conflicts, social injustice, communal conflict, individual alienation: A critical understanding (ii) Pro-
active role of individuals in making peace: A way of life. Education for Environmental Conservation (i) Global
environmental crises and local environmental issues: A coherent understanding (ii) Urgency of action for
environmental conservation and regeneration.
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Subject Knowledge and the Related
Pedagogic Dimensions(Part 11)
Pedagogy of Mathematics
(BED-203(I))

Distribution of Marks

Theory Practical

Grand
Titleof the Tota Tota = Duration
Course code Paper v Vi MST d = Max Mi TW  Tota (= of Exam
& " (@ oM (@ (h=etg)

@ (b atc) (e  (f) d+h)

Pedagogy
of 3 Hours
BED-203() Mathematic 75 = 25 = 25 100 - - - - 100
UNIT- I Marks: 15

PLANNING FOR TEACHING-LEARNING M ATHEMATICS-

Selecting the content for instruction; Identifying concepts to be transacted at various level with special emphasis
on content (Algebra, Geometry, Trigonometry, Coordinate Geometry, Statistics and Probability, etc.);
Organization of concepts for teaching-learning of mathematics. Stating instructional objectives, identifying
learning experiences, appropriate strategies, teaching aids (Using low-cost material — preparation of various
activities, such as verification of agebraic identities, surface areas and volumes of cube, cuboids, cylinder, cone,
sphere, conic sections, etc.); ICT applications, Evaluation tools and learners participation in developing
instructional materials, etc.

UNIT- I Marks:15

L EARNING RESOURCESIN MATHEMATICS

Textbooks audio-visual multimedia—Selection and designing; Using community resources for mathematics
learning, pooling of learning resources in school complex/block/district level, handling hurdles in utilizing
resources.

UNIT- 111 Marks:15

ASSESSMENT AND EVALUATION-

Informal Creative Evaluation: Encouraging learner to examine a variety of methods of assessment in
mathematics so as to assess creativity, problem-solving and experimentation/activity performance; Appreciating
evaluation through overal performance of the child; Self and peer evaluation. Formal Ways of Evaluation:
Variety of assessment techniques and practices Assessing Product Vs Process, Knowing Vs Doing In practice of
midterm/terminal  examination, practicing continuous and comprehensive evauation to test regular



programmes/achievements of learner. Assessment Framework: Identifying and organizing components for
developing framework of question paper at different stages of learning; Framing gquestions based on concepts and
sub concepts so as to encourage critical thinking, promote logical reasoning and to discourage mechanica
manipulation and rote learning; Framing of open-ended questions providing the scope to learners to give
responsesin their own words; Framing of conceptual questions from simple questions.

UNIT- IV Marks:15

MATHEMATICSFOR ALL

Identifying learners strength and weaknesses; Activities enriching\mathematics learning — assisting learning,
supplementary text material, summer programmes, correspondence course, mathematics club, contests and fairs,
designing mathematics laboratory and its effective use, recreational activities—games, puzzles and riddies in
mathematics, cooperative learning ensuring equal partnership of learners with specia needs, stimulating creativity
and inventiveness in mathematics.

UNIT-V Marks:15

ProrFessiONAL DEVELOPMENT OF MATHEMATICS T EACHERS

Types of in-service programme for mathematics teachers; Role of mathematics teacher's association; Journals and
other resource materids in  mathematics education;  Professional  growth—participation in
conferences/seminars/workshops.
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Pedagogy of Social Sciences

(BED-203(II))
Distribution of Marks
Theory Practical Grand
Course code TitLe ozfarthe mst 1o ™w!| Tota | 0@ Efuéat;?,:
® Max  Min (o (@ = Max Min (g (hmerq) - X
@ (b atc) | (o) (f) d+h)
Pedagogy of
Social Sciences 3 Hours
BED- 75 25 25 100 - - - - 100
203(11)
UNIT- I Marks:15

TEACHING-LEARNING OF HISTORY

Continuity and Change over Time and Historical Construction: This Unit seeks to introduce student-teachers to
some of the seminal issues and concepts of social change in Indian and World History. It also aims to explain how
historians do History and how it ought to be done in schools. It, therefore, focuses on constructivist pedagogy in

History and the general competencies that children are likely to develop through the study of History. Historical

Methods. Evidence, facts, arguments, categories and perspective; Digtinctions between fact and opinion and
between opinion, bias and perspective; Evidence-based History teaching; Primary sources and the construction of
History. Thinking in terms of problems for analysis in History. Social Formations in History: Different social
formations in History and the periodisation of World History; The periodisation of Indian History: Ancient,
medieval, modern and contemporary societies. State-formation and different types of states in History.
Capitalism, democracy and citizenship (Case Studies. American Revolution/French Revolution). The varieties of
socialism (Case Study: the erstwhile USSR and/or China and/or Cuba). Fascism and dictatorships (Case Study:
Germany or Italy of the inter-war period). Select Issues of Social Change in Indian History: Culture, socia
stratification and social change in India; Caste and class in Indian society. Shared religious cultures and conflicts
between religious communities in India. Gender differentials and how these cut across caste and class structures
as well as religious communities. (Case Study: India) The above content may be used to understand the teaching,
learning strategies and skill development in History. Pedagogical Concerns Regarding School History:
Interactive, constructivist and critical pedagogies in History. Going beyond the textbook; Getting children to craft
little nuggets of History from primary sources. Encouraging children to think from first principle in History. The
Lateral Development of Different Skills: Observation of skills relating to primary and secondary data; Observing
coins, inscriptions (if available), the material remains of the past and visuals; Helping children to read passages
from primary sources; Thinking about what all these sources might or might not reveal. Learning to analyze
critically and to argue; Observing how arguments have been made in the standard secondary sources and how
these muster facts and evidences. Helping children to develop oral and written expression.
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UNIT-I1 Marks:15
TEACHING-LEARNING OF PoLITIcAL SciENCE DEMOCRACY,

DEVELOPMENT, AND DIVERSITY

The Unit on Political Science deals with the broad themes of democracy, development, and diversity. These three
interrelated themes are concerned with political, economic, and socia aspects of our everyday life. The contents
in this unit contain key political concepts and issues. While explaining them, teachers are expected to refer to both
historical and current events, processes and personalities from India and different parts of the world. They are also
expected to make references to key concepts in the disciplines of Sociology, Economics, and Geography, so as to
highlight the interrelationship between Palitical Science and these disciplines. What is Palitics? Political Science:
Nature and scope, key concepts, current trends Elements of State: Population, Territory, Government, and
Sovereignty Forms of Government: Democratic (Liberal and Socia), non-democratic Rule of Law, Authority,
Power, Legitimacy, Civil Society, Citizenship, Rights, separation of Powers Organs of Government: Legislature,
Executive, and Judiciary. Constitutional Vision for a Democratic India The making of the Constitution of India
Justice (with special reference to Social Justice and Empowerment) Liberty, Equality, Dignity, Socialism
Secularism (Relationship between State and Religion): Western and Indian Versions Fundamental Rights
(Prohibition of discrimination; Rights of Dalits, Tribes, minorities [Religious/Linguistic], Women and Children,
the Disabled) Directive Principles of State Policy (with specia reference to welfare of the people) Fundamental
Duties. The Working of the Government Structures and Functions of the Government at different levels Union,
State/UT, District and Local Bodies (Panchayats and Municipalities) Relationship among the three organs of the
Government Relationship between the three levels of the Government Democratic decentralization, citizen
participation. Society and Political Processes Elections, political parties, pressure groups Socia movements. Dalit
movement, Tribal movement, Women's movement, environmental movement; Role of media, Role of NGOs, RTI
The above content may be used to understand the teaching-learning strategies and skill development in Political
Science. Teaching-learning Strategies The teaching-learning process needs to take into account the lived
experiences of student-teachers. The issues in this Unit can be introduced by referring to the relevant items from
daily newspapers (e.g. instances of violation and protection of human rights). The contents are to be transacted
through participatory methods involving all participants. ‘Learning by discussing’ is to be followed as a regular
practice in the classroom. Socia inquiry approaches can be used in teaching, learning of Political Science. The
student-teachers may be encouraged to observe actua functioning of the ingtitutions of different local
Government bodies in own district and prepare reports as group projects. They may also be encouraged to
undertake field research, conduct in-depth interviews, and interpret field data and criticaly understand political
concepts. Teaching-learning Materials: Constitution of India, atlas, political maps (World, Asia, India, States,
Districts), globe, two daily newspapers, news magazines.

UNIT- 111 Marks:15

ASSESSMENT FOR L EARNING IN SOCIAL SCIENCES - Characteristics of Assessment in Socia Sciences: Types
of questions best suited for examining/assessing/understanding the different aspect of Social Sciences, Questions
for testing quantitative skills, Questions for testing qualitative analysis; Open-ended questions. Open-book tests:
Strengths and limitations. Evaluating answers. What to look for? Assessing projects. What to look for?
Continuous and Comprehensive Evaluation (CCE) in Socia Sciences.

UNIT- 1V Marks:15

ANALYSIS OF SocliAL SciENCES TEXTBOOKS AND QUESTION PAPERS - Analyzing textbooks in Socid
Sciences in the light of the syllabus and from the perspective of the child (Textbooks of the same class may be
taken up for all subjectsin Social Sciences). Analyzing question papers of any State Board/CBSE and NCERT's
textbooks in the light of the subject specific requirements in terms of understanding and skills.
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Marks:15

INTER-DISCIPLINARITY THROUGH PROJECTSAND FIELD VISITS

Projects in Social Sciences should be selected keeping in view the interconnections between the various
disciplines that constitute Social Sciences. The interrelationship among various aspect of Socia Sciences

may be visualized as follows: Geography and Economics: Transport and communication in a region — assessing
current position with reference to development needs. History and Political Science: Socio-political systems;
Women's rights in society. Economics and History: Agrarian change in India; Industriaization in India. History
and Geography: Migration of people in a particular region— nature of migration, past and present trends. Political
Science and Geography: Sharing resources between regions/states and nations (e.g. water). Economics and
Political Science: Family budget and impact of change in prices of essential commodities. These projects are just
afew examples. Similar projects may be designed by student-teachers for better understanding of various issues.
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Pedagogy of Biological Science

(BED-203(I1I))
Distribution of Marks
Theory Practical Grand
Cousecode oot mst Tow W Toa oA Dureion
P Max = Min (© (d = Max Min (@ (h=et+g) (i=
@ (b atc) | (e (f) d+h)
Pedagogy of
Biologica 3 Hours
BED-203(l11) Science 75 25 25 100 - - - - 100
UNIT- I Marks:15

PLANNING FOR TEACHING-LEARNING OF BioLoGIcAL SciENCE

Identification and organization of concepts for teaching-learning of biology; Determining acceptable evidences
that show learners, understanding; Instructional materials required for planning teaching-learning of biological
science and learners participation in developing them; Identifying and designing teaching-learning experiences,
Planning field visits, Zoo, Sea shore life, Botanical garden, etc.; Organizing activities, laboratory experiences,
making groups, planning ICT applications in learning biology.

UNIT- I Marks:15

L EARNING RESOURCESIN BioLOGICAL SCIENCE

Identification and use of learning resources in biological science from immediate environmental, exploring
aternative sources; Developing science kit and biological science laboratory; Designing biology |aboratory;
Planning and organizing field observation; Collection of materials, etc.; Textbooks, audio-visua materials,
multimedia-selection and designing; Use of ICT experiences in learning biological science; Using community
resources for biology learning; Pooling of learning resources in school complex/block/ district level; Handling
hurdlesin utilization of resources.

UNIT- 111 Marks:15

TooLsAND TECHNIQUESOF ASSESSMENT FOR L EARNING BioLoGIcAL ScIENCE

Performance-based assessment; Developing indicators for performance assessment in biological sciences,
Learners record of observations; Field diary, herbarium and collection of materials; Oral presentation of learners
work in biological science, Portfolio; Assessment of project work in biology (both in the laboratory and in the
field), Assessment of participation in collaborative learning; Construction of test items (open-ended and
structured) in biologica science and administration of tests; Developing assessment framework in biological
science; Assessment of experimenta work in biological science; Exploring content areas in biological science

not assessed in formal examination system and their eval uation through various curricular channels;
Encouragingteacher-learners to examine a variety of methods of assessments in biological science;
Continuous and comprehensive eval uation.

UNIT- IV Marks:15



BioLocicAL SCIENCE — LIFELONG L EARNING

Nurturing natural curiosity of observation and drawing conclusion; Fecilitating learning progress of learners with
various needs in biology; Ensuring equa partnership of learners with special needs; Stimulating creativity and
inventiveness in biology; Organizing various curricular activities, such as debate, discussion, drama, poster
making on issues related to science/biology; Organizing events on specific day, such as Earth Day, Environment
Day, etc.; Planning and organizing field experiences, Science club, Science exhibition; Nurturing creative talent at
local level and exploring linkage with district/state/central agencies.

UNIT-V Marks:15

ProrFessioNAL DEVELOPMENT OF BioLoGY TEACHER

Professiona development programmes for science/biology teachers; Participation in seminar, conferences, online
sharing membership of professiona organization; Teachers as a community of learners; Collaboration of school
with colleges, universities and other ingtitutions; Journals and other resource materials in biology education; Role
of reflective practices in professional development of biology teachers; Field visits, visit to botanical garden,
science park, science centre, zoo, National Laboratories etc.; Teacher as aresearcher: Learning to understand how
children learn science- action research in biological science.
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Pedagogy of Physical Science

(BED-203(IV))
Distribution of Marks
Theory Practical Grand
Course code TitLe O;rthe mst Tow W Tota @ Efugg‘,’;‘
ap Max Min (C) (d = Max | Min (g) (h= e+g) (I_

@ (b) ac) | (e @ (f) d+h)

Pedagogy of
Physical 3 Hours
BED-203(1V) Science 75 25 25 100 - - - - 100
UNIT- I Marks:15

L EARNING RESOURCESIN PHYSICAL SCIENCE

Identification and use of learning resources in physical science from immediate environment (e.g. Natural pH

Indicators, Soaps and Detergents, Baking Soda, Washing Soda, Common Salts, Fruits, Fiber, Pulleys, Projectiles,
Lenses and Mirrors, Interco version of one Form of Energy to other, Propagation of waves in Solid, Liquid and

Gas etc.), exploring aternative sources, Improvisation of apparatus developing science kit and laboratory in

science (secondary stage), physics and chemistry (higher secondary stage); Designing laboratories, textbooks,
audio-visual materias, Multimedia—selection and designing; Use of ICT experiences in learning science/physics
and chemistry; Using community resources for learning science/physics and chemistry; Pooling of learning
resources in school complex/block/district level, handling hurdlesin utilization of resources.

UNIT- I Marks:15

TooLsAND TECHNIQUESOF ASSESSMENT FOR L EARNING PHYSICAL SCIENCE

Performance-based assessment, developing indicators for performance based assessment in science/physical

science, learners' records of observations, field diary; Oral presentation of learners work, Portfolio; Assessment of
project work in science/physical science; Assessment of participation in collaborative learning; Construction of

test items in science/physical science and administration of tests; Developing assessment framework in
science/physics and chemistry; Assessment of experimental work in science/physics and chemistry; Exploring

content areas in physica science not assessed in formal examination system and their evaluation through various
curricular channels; Encouraging teacher-learners to examine variety of methods of assessments in science/
physical science; Continuous and comprehensive eval uation—appreci ating eval uation as ongoing teaching-learning

process and through overall performance of child.

UNIT- 111 Marks:15

PLANNING FOR TEACHING-LEARNING OF PHYSICAL SCIENCE
Identification and organization of concepts for teaching-learning of science/ physics and chemistry (on different
topics, such as Motion, Work and Energy, Matter and their Measurements, Carbon and its Compounds, Periodic



Properties of Elements, Atomic Structure, Dual Nature of Matter and Radiation, etc.) Determining acceptable
evidences that show learners understanding; Instructional materials required for planning teaching learning

of science/physics and chemistry and learners' participation in developing them; Identifying and designing
teaching-learning experiences; Organizing activities, laboratory experiences, making groups, Planning ICT
applications in learning science/physics and chemistry.

UNIT- IV Marks:15

PHYsICAL SCIENCE-L IFELONG L EARNING

Every child has natural curiosity of observation and drawing conclusion; Identification and application of physical
and chemical phenomenon in day-to-day life and human welfare, facilitating learning progress of learners with
various needs in science/physics and chemistry; Ensuring equal partnership of learners with special needs;
Stimulating creativity and inventiveness in science; Organizing various curricular activities, such as debate,
discussion, drama, poster making on issues related to science/ physics and chemistry; Organizing events on
specific day, such as Science Day, Environment Day, etc.; Planning and organizing field experiences ,

Science club, Science exhibition, nurturing creative talent at loca level and exploring linkage with
district/state/central agencies.

UNIT-V Marks:15

ProrFessioNAL DEVELOPMENT OF ScIENCE/PHYSICS/CHEMISTRY TEACHERS

Professiona development programmes for science/physics and chemistry teachers; Participation in seminar,
conferences, online sharing, membership of professonal organizations;, Teachers as a community of learners,
collaboration of schools with universities, Journals and other resource materials in science/physica science
education; Role of reflective practices in professiona development of physics and chemistry teachers; Field visit
to industries, mines, refineries; Nationa Laboratories, power stations, science centers, etc.; Teacher as a
researcher: Learning to understand how children learn science—action research in physical science.
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Pedagogy of L anguage (English)

(BED-203(V))
Distribution of Marks
Theory Practical Grand
Course code Titée O;rthe mst Tot W Tota 0@ Ef”g;%‘
P Max Min © (d = Max Min (9 (h=etg) (i=
@ ® ae) (9 () d+h)
Pedagogy of
Language 3 Hours
BED-203(V) (English) 75 25 25 100 - - - - 100
UNIT- I Marks: 15

L ANGUAGE, LITERATURE AND AESTHETICSI

Different Creative forms of English Language: Understanding different forms of literature; Literature in the
school curriculum: Needs, objectives and relevance; Role and relevance of media in school curriculum;
Trandation: Importance and need, Trandation as a creative activity: through examples of translated texts into
English from different Indian languages. Activities. Take three editorial pieces on the same topic from different
newspapers. Have a discussion on their language and presentation. Take two translations of any piece of creative
writing. Read these pieces and then tranglate the piece yourself. Take any creative writing related to history, e.g.
Discovery of India and prepare a flow chart on the main events. Review any story and have a discussion in
groups. Take any piece on Geography and prepare a teaching strategy for teaching any Geographical phenomena,
e.g. climate change, water. Teaching Practice: Take any topic of your choice and write about it in any form of
creative writing.

UNIT- I Marks: 15

L ANGUAGE, LI TERATURE AND AESTHETICS-I |

Teaching of Different Forms of English Literature: Poetry, Prose, Drama: The relative importance of Indian,
classical, popular, and children’s literature in English; Developing tasks and materials for study skills in English
literary forms; The study of contemporary Indian, Asian, European and African literature; Lessons planning in
prose, poetry and drama at various school levels. Activities: Review any two stories of your choice. Interview any
local artist/poet/writer. Collect Indian folktales in English (trandated) for your portfolio. Prepare a newsletter on
the basis of your school experience programme (hand written). Teaching Practice: Take any creative writing, e.g.
a poem or a story and develop teaching strategies to teach: (a) same pieces for different stages; (b) understanding
any creative piece at different levels;, and (c) teaching the same piece to children with specia needs. Action
Research: Identify and list language (English) related errors common among students. Prepare a list of idioms,
proverb in English. Teaching any creative piece in the classroom on the basis of (a) level of the students (b)
perspective. Prepare an outline for action research on the basis of your experience of the difficulties faced during
school experience programme.



UNIT- 111 Marks: 15

DEVELOPMENT AND ANALYSISOF SYLLABUSAND TEXTUAL M ATERIALS

Understanding the relationship between curriculum, syllabus and textbook; Selection of materials, Devel opment

of activities and tasks; Connecting learning to the world outside; Moving away from rote-learning to
constructivism; Teacher as a researcher. (Develop meaningful strategies keeping in view the needs of the
learners.) Activities: Do a comparative study of one textbook of English from any class (VI to VII) developed by

any two states. Prepare an outline for the development of the textbook for the same class for your state. Project:

Prepare a collection of poems and stories of your choice.

UNIT- 1V Marks: 15

TEACHING-LEARNING M ATERIALSAND AIDS

Print media; Other reading materials. such as learner chosen texts, Magazines, News papers, Class libraries, etc.,

ICT- audio-visual aids including CALL programmes; Radio, T.V., Films, Planning co-curricular activities
(discussion, debates, workshops, seminar etc.); Language labs, etc. Activities: Prepare a list of audio-visual aids
related to teaching of English and use them wherever necessary. Identify and prepare different types of teaching
aids for children with specia needs (speech impaired). Organize a workshop/seminar/conference on the topic

‘Language of Children’ or any other related topic. Project: Prepare an outline for a school magazine. Develop the
material for the school magazine based on your experiences during school experience practice (Handwritten).

Review contemporary children’s literature. Review any two magazines for women.

UNIT-V Marks:15

AssessMENT—| TSROLE AND | MPORTANCE

Progress and assessment of development of language; Continuous and comprehensive evaluation; Techniques of

evaluation—oral, written, portfolio; Cloze test, Self evaluation; Peer evaluation; Group evaluation. Typology of
guestions; Activities and tasks (open-ended questions, MCQ, true and false etc.) reflecting—Problem solving,

creative and critical thinking, Enhancing imagination and environmental awareness. Feedback to students, parents
and teachers. Activities:. Write a report on current practices of assessment and evaluation at the Upper Primary

Stage. Analyze the question papers of English language (Previous-3 Years)— Classes X and XII (any board) in
the light of new approach of assessment. Develop a question paper for upper primary and secondary stage to
assess al the aspects of language learning. Analyze answers given by the learners for one particular question.

Select any ten questions from the Class VI English textbook which lend scope to the creativity of the learners. (i)
Study the key points of the Ist Term assessment of any student of Class V1 (ii) Devise a strategy to incorporate the
suggestions given in the Ist CCE report for the progress of the learner.
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fgUnh Hkkekk dk F7k{k.k
(BED-203(VI))

Distribution of Marks
Theory Practical Grand

Title of the Tota Total = Duration

Course code MST ™ Tota -
Paper Max  Min g @ = Max Min (g (h=(:a+g ) (i=  of Exam

@ () &) (9 (M ¢+h)
fgUnh Hikkk 3 Hours

BED-203(V1) dk f7k{k.k 75 25 25 100 - - - - 100

UNIT- | Marks: 15

Hk'kk& BkfgR; wkj Bkn; & 1 Ufofiklu vitko; fDr;k Hk'k dh ckjhfd;k dk tkuu dk Bcl
VPNk ek/;e gAh 1- ItukRed HK'kk di fofo/k -Ik & BkigR; d fofo/k -lk dk tkuuk] Ldiyh
1kB;me e IkfgR; dk lk<uk&lk<kuk] vuokn dyk vkj Bkn;! ei Hk'kk] Ldyh 1kB;p;K e ehfM;k
dh Hfedk] ml”; 1kBfxdrk] vuokn dk egRo vkj t:-jr] I'tukRed viHki;fDr di -k e fgnh
vuokn Ivxeh vkl wU; Hkjrh; Hkkkvk di InHC ed pu g, mnkgj.k o vik/kky 1) crk;k
tk,xkA xfriof/k@ikVQkfy ;k] 1f’k{k.k di nkjku& ,d gh fo'k; 1j fdUgh rhiu v[kckjk d
Likndh; dh Hk'k 15 ckrphr dj mudh fo%; iLrfr dk j[kfdr djA ,d gh v’k di rhu
vuokn dk Ik<i vkj viuh Hk'kk e uzk vuokn ilrr djA leg e ¢V dj effM;k yi[ku di rhu
vyx&vyx ueuk iQhpj] fjikV] yi[k vkink dk bdVBk dj mle: Rekurk vkj virj dk /;ku e
jlkr g, ppk djA v[kekj dh fdlh [kcj o vk/kkj ij Bokn fy[kukA dfkk f’k{k.k di nkjku&
tkuh I Befkr 1B k<ku di ckn typw dh thudkjh nuk] ikuh dh cpr 1j ckrphr] ty dh
rjy volLFk B Bkl wvolLFkk dk gYdk gku di dkj.k dk 1rk yxku dk dk;' djokukA

UNIT- I Marks:15
Hk'k BkfgR; vkj Bkn; & 2 BkfgfR;d viH0;Dr d fofo/k :-lk & dfork dk lk<uk&lk<kuk]
x| dh fofo/k fo/kvk dk Ik<uk&lk<kuk] ukvd dk lk<uk&lk<kuk] Bedkyhu BkigR; dh lk<kb kcky
IkfgR;] nfyr BkfgR;] Oh BkfgR;% fgnh di fofo/k folkvk oQ wik/kj Ikj xfrfof/;k dk fuek.k]
dfork] dgkuh] ukvd] fuc/k] miU;kl dh §kB fof/k ri;kj djukA xfriof/k@ ikVQkfy ;k

1fkk.k d nkjku& ,d dgkuh dk pkj vyx&vyx Beg Hjk fo’y'k.k vkj mldh iLrfrA
BHh fo JkFkh fdlh ,d jpuk dh Betfkk dji rFkk ,d&nly dh Refifkr fenvk 1) d{kk e ppk
djA leg e ,d gn fo'k; 1 vyx&vyx folkkvk dh jpukvk dk Bdyu vkj mudk ryukRed
fo’y'k.kA oreku cky BkfgR; dh BeMkkA wviuh euiln rhu dgkfu;k dh Beh{kA



d{kk ’k{k.k di nkjku& cPpk I ,d gh fo'k; €L "ckny* ij Lor= -l I dN fy[ku dk
dg: idkb fo/lku B>k;% Jpuk dk tkui vkj d{kk fo’k'k dk /;ku e j[kr g, d{k ifof/k ri;kj
dj ifdih ,d jpuk dk TudjbA id% ,d jpuk vud Lrj ivyx&vyx dfkvk e ,d gh jpuk
dk lk<ku It Lef/kri 4k ,d jpuk vud VR ivyx&vyx utfj; I ,d gh jpuk dk lk<ukh
Ixt ,d jpuk fofikiu cPpi 4BnHG pukrhi.k cPph dkbl ukvd ;k miU;kl lk<oku di ckn midi
1k=k d jogu&lgu] ckyh vkin dh ppk dj lekt e bue vk, cnyko 1 ppk djuk] fofdklu
0;olk; rFkk 0;0lk; b €M ykxk] mud: dk;k] Bel;kvk ij ckrphirA d{k Ng fgnh dh iLrd
e I >kIh dh jkuh dfork] ukdj ¥fuc/ki 1kB di ckn & 1857 di igy] nkjku vkj ckn e 2kVh
KVukvk dk Vkbe ykbu IpkVEh cukuk] xk/kh €h di thou dh egRoil.k AVukvk dk Vkbe ykbu
ipkVE) xk/kh € gk pyk, x, vknkyuk dk Vkbe ykbu YpkVHA 1fj;ktuk dk; & idk fo]ky;h
vutko dk;e d nkjku Hk'kk fk{k.k dk ydj vku okyh dfBukbl ij fo;kRed ki/kA I[Ke Hk'kk
dh dfkk el mu wvuHok dk fijkr g, fk{k.k ;ktuk cukuk LFkuh; dykdkj@dfo@y[kd I
Bk{kRdkj] d{kk 6 I 12 rd dh fgnh dh 1kB;iLrdk e L fdlh ,d dfork dk pudj ifjo’k
I tkMr g, mid fkk.k fon ri;kj djukA

UNIT- 111 Marks:15
1kB;@e vkj 1kB;&bkexh dk fuek.k vkj fo’y'k.k& HikB;iLrd fk{k.k dk ,d Bkku g]
;dek= Ikku ught 1kB;p;Kk vkj 1kB;@e ,d 1kB;&Mkexh vud & 1kB;p;k] 1kB;zme rFk
1kB;1Lrdk dk Dic/k] 1kB;e dk cPpk d vuclk <kyuk if’k{k.k dk Ldy d ckgjh €thou I
tiMr g, rik Jvr&iLkyn dk fu'’k djr g, Bkexh p;u] xfriof/k vkj vH;kl Bkexh dk
fuek.kh “kkdrk di -1k el fk{kd ivyx&vyx cPpk dh vko”;drkvk dk /;ku el j[kr g,%
xfriof/k@ 1kVQkfy ; k] 1f’k{k.k d nkjku& uohu 1kB;p;k dh Beh{kk vkj iLrrhdj.k Lleg
dk; % tdh uohu 1kB;p;k e Hk'k fk{k.k I Dcf/kr v/;k; 1] ppk 4k uohu 1kB;p;k ei Hik'kk
fk{k.k b Kcfhkr v/;k; dk fo’y'k.k vkj 1Lrnrdj.k legh *cPp dh Hk'&* sk i wU; fdlh
fo'k; i ,d Ixk'Bh vk;kftr dji ifj;ktuk dk;& foftklu jkT;k d fgnh di ikB;=e dk
fo’y'k.k vkj 1Lrrdj.k tleg dk;%A viunh euitbn dgkfusk dk Bdyu rFk muli Lef/kr
y[KA fdugh nk JkT;k Fkjk fodflr fdlh Hh ,d %6 b 12% d{k dh fgnh dh ikB;iLrd dk
ryukked v/; ;UA

UNIT- 1V Marks:15
Bok;d fk{k.k Bkexh& fiv effM;k rik vU; ikB; Bkexh th cPp Hjk puh xbi Bkexh]
if=dk,] v[kckj] d{k&iLrdky; wvkfn] vkb-Eh-Vi- & n”; & J0; Nkexh] jfM;k] Viyffotu
fiQve] Hk m;kx’kkyk] BglKkukRed xfrfof/k;k dh - ij[k Jppk] oknfookn] [ky]
dk;"kkyk,] xk'Bhvkfnt xfrfof/k@ tkVQkfy ; k] 1f7k{k-k di nkjku& wviuh euiln dforkvk dk
Idyu rFk mu ij ,d y[kA fgnh dh fdugh nk efgyk@cky if=dkvk dh BetfkkA Inhfer
L hk/kuk e vkiM;k@onfM;k dk;sse d d{kk e bLreky dh ;ktuk cukukA viu {k= el 1pfyr
ykddFk] ykdxhrk dk leg e ¢vdj Bdyu ri;kj djukA dfkk fk{k.k di nkjku& pukirhii.k
cPpk dk /;ku e j[kri g, nk Bgk;d fk{k.k Bkexh ri;kj djukA fo]ky;h vuto dk;ze d
nkjku fokiFk;k b gLrfyf[kr if=dk dk fodkl ;k gLrfyf[kr if=dk dh Zij[k ri;kj
djokukA folky;h vutko dk;me di nkjku foJkfF;k Fkjk gLrfyflkr Bekpkj&lk= dk fodkl
djokukA



UNIT-V Marks:15
vkdyu dh Hifedk vkj egRo& leY;kdu dh Hfedk cPpk dh ekfydrk vkj Hkk iskx e
mudh ItukRedrk dk tuk cukuk gAn 1- Hk'kk fodkl dh 1xfr dk vkdyu& Irr vkj lex
eY;kdu] LoeY;kdu] vkilh eY;kdu] leg eY;kdu] 1kVQKfy;k 2- 1”uk dk Loz Ik 1"uk d
Vk/kkj fcn & IeL k Bek/ku Ic/kh 1’u] I'tukRed fprru oky: 1’u] IekykpukRed fpru oky:
1’u] dYiuk’khyrk dk thfor dju okyr 1°u] ifjo’kh; Bexrk oky i’u] xfrfof/k vkj VkLd
W[ky: 1’u] cgfodYih 17uk 3- QhMcd Yfo JkFk]  vitkikkod ka v/kidh vky  fjikv.
xfriof k@ ikVQkfy ;k 1f’kk.k d nkjku& nloh vkj ckjgoh dfkk d fdlh Hh ckM dh
jhfkkvk di fgnh d 1’ui=k fiNy: rhiu o' dh Benfkk djA ,d gh Doky 1j cPpk Fjk
Vyx&vyx Vk, tokck 1j leg e ppk djA d{kk 6 I 12 rd d fgnh dh 1kB;iLrdk e I
JEnl 17u NkV: feue Hk'%k eY;kdu dk TtukRed jo;k ifjyf{kr gkrk g Yleg dk;%

d{kk ’k{k.k di nkjku& id% d{kk Ng d: fdlh cPp: dh iFke =ekfld vkdyu fjikV. e fn, x,
I>kok dk v/;;u djukA %[k bu BI>kok dk cPpr d Hk'k;h fodkl e bLreky dju d fy,
;Or ;% I>kukA i) ;keuk dk; & mPp ikFkfed Lrj ij vkdyu ,o eY;kdu dh ektnk ifs;k
ij fjikv rizkj djA ,u Bh b vkl Vh gk idkfkr vkdyu ke afLrdk k' fgnh Tk<i rrkk
ble vk, vkdyu bc/kh faskdykik dk d{kk 6 I 12 di vu:lk fodflr djr g, ,d If{kir
vk fy [ kA
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Pedagogy of Language (Urdu)

(BED-203(VII))
Distribution of Marks
Theory Practical Grand
Titleof the Total Total | Duration
Course code ;
Paper Max = Min N(IS)T (d = Max Min 23/ (hlcgflg ) (i= of Exam
@ (b) ac) | (e  (f) d+h)
Pedagogy of
Language 3 Hours
BED- (Urdu) 75 25 25 100 - - - - 100
203(VI1)
UNIT- | Marks:15

L ANGUAGE, LI TERATURE AND AESTHETICS-I

Different Creative Forms of Urdu Language: Understanding different forms of literature; Literature in the school
curriculum: Needs objectives and relevance; Role and relevance of media in school curriculum; Tranglation:
Importance and need; Trandation as a creative activity: Through examples of translated texts into Urdu from
different Indian languages. Activities: Take three editoria pieces on the same topic from different newspapers.
Have a discussion on their languages and presentations. Take two trandations of any piece of creative writing.
Read these pieces and then trandlate the piece yourself. Take any creative writing related to History, e.g. Tahzeeb
Kya Hai and prepare a flow chart on the main events Review any story and have a discussion in groups. Take any
piece on Geography and prepare a teaching strategy for teaching strategy for teaching any geographical
phenomena, e.g. climate change, water. Teaching Practice: Take any topic of your choice and write about it in
any form of creative writing.

UNIT- 11 Marks:15

L ANGUAGE, L ITERATURE AND AESTHETICS-I |

Teaching of Different Forms of Urdu Literature—Poetry, Prose, Drama. Introduction of various literary forms of
Urdu language. Classica Urdu literature and modern Urdu literature. Planning lessons in prose. Planning lessons
in poetry. Drama at various school levels. Activities: Review any two stories of your choice. Interview any loca
artist/poet/writer. Collect Indian folktales in English (translated) Prepare a newdetter on the basis of your school
experience programme (hand written). Teaching Practice: Take any creative writing, e.g. poem or story and
develop teaching strategy to teach: (a) same pieces for different stages; (b) understanding any creative piece at
different levels, (c) teaching the same piece to children with special needs.Action Research: Identify and list
language (Urdu) related errors common among students. Prepare a list of idioms and proverbs in Urdu Handling
any creative piece in the classroom on the basis of (a) level of the students; (b) perspective. Prepare an outline for
action research on the basis of your experience of the difficulties faced during school experience programme.
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UNIT- 111 Marks 15

DEVELOPMENT AND ANALYSISOF SYLLABUSAND TEXTUAL M ATERIALS

Understanding the relationship between curriculum, syllabus and textbook; Selection of materials, Devel opment

of activities and tasks; Connecting learning to the world outside; Moving away from rote-learning to
constructivism; Teacher as a researcher. (Keeping in view the needs of the learners to develop meaningful

strategies). Activities: Do a comparative study of one textbook of Urdu from any class (VI to VI1I) developed by
any two states Prepare an outline for the devel opment of the textbook for the same class for your state.

Project; Prepare a collection of poems and stories of your choice.

UNIT- IV Marks:15

TEACHING-LEARNING M ATERIALSAND AIDS

Print media, other reading materials, such as learner chosen texts, magazines, news-papers, class libraries, etc.,

ICT, audio-visual aids, including CALL programmes; Radio, T.V. Films;, Planning co-curricular activities
(discussion, debates, workshops, seminar etc.); Language labs, etc. Activities: Prepare a list of audio-visual aids
related to teaching of Urdu and use them wherever necessary. Identify and prepare different types of teaching aids

for children with special needs (speech impaired). Organize a workshop/seminar/conference on the topic

‘Language of Children’ or any other related topic. Project: Prepare an outline of a school magazine. Develop the
materia for school magazine based on your experiences during school experience practice. Review contemporary
children’sliterature. Review any two magazines for women.

UNIT-V Marks: 15

AssessMENT—ITs RoLE AND IMPORTANCE - 1. Progress and assessment of development of language;
Continuous and comprehensive evaluation; Techniques of evaluation- oral, written, portfolio; Cloze test, Self
evaluation; Peer evaluation; Group evaluation. 2. Typology of questions, Activities and tasks (open-ended
guestions, MCQ, true and false etc.) reflecting Problem solving, creative and critical-thinking; Enhancing
imagination and environmental awareness. 3. Feedback to students, parents and teachers. Activities. Write a
report on current practices of assessment and evaluation at the Upper Primary Stage. Analyze the question papers
of Urdu language (Previous 3 Y ears)- Classes X and XII (any board) in the light of new approach of assessment.
Develop a question paper for upper primary and secondary stage to assess al the aspects of language learning.
Analyze answers given by the learner for one particular question. Select any ten questions from the Class VI Urdu
textbook which lends scope to the creativity of the learners. Study the key points of the Ist term assessment of any
student of Class V1. Devise a strategy to incorporate the suggestions given in the Ist term report for the progress of
the learner.
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Pedagogy of Language (SansKrit)
(BED-203(VIII))

Distribution of Marks
Theory Practical Grand
Course code T tlljzrc));the _ MST T((j)tal_ . TW | Totd T(? t:al Ef”gﬂ
Max Min (C) ( = Max | Min (g) (h: etg ) d+h)
@ (b ac) (9 (0
Pedagogy of
Language 3 Hours
BED-203(VI11) (Sanskrit) 75 25 25 100 - - - - 100
UNIT- I Marks:15

TeAcHING oF DiIFFEReNT FORMS OF SanskRIT LITERATURE - Teaching of prose, Teaching of poetry, Teaching of
pronunciation, Teaching of grammar, Teaching of fables, Teaching of drama, Activities. Discussion on the
different presentations of teaching. Take two tranglations of any piece of creative writing. Read these pieces and
then trandate the piece yourself in Sanskrit. Collect interesting folktales in Sanskrit. Collect magazines and
newspapers in Sanskrit and have a discussion on their language and presentation. Action Research: Prepare an
outline for action research on the basis of your experience of the difficulties faced during school experience
programme. Prepare the list of common errors in Sanskrit among students. Interview any Sanskrit expert
regarding Sanskrit teaching. Prepare a newdletter in Sanskrit on the basis of your school experience programme.

UNIT- 11 Marks: 15

IMPORTANCE OF LESSON PLAN- Lesson plan — Nature, objectives and needs. Lesson plan of prose, poetry, drama,
story, and grammar. Types of lesson plans. Micro Teaching — Nature, objectives, needs, merits, demerits. Micro
Teaching Skills — Introduction, questioning and blackboard writing. Activities: Discussion on the different types of
lesson plans. Prepare alesson plan on one lesson and have a discussion on that.

UNIT- 111 Marks:15

DEVELOPMENT AND ANALYSISOF SYLLABUSAND TEXTUAL MATERIALS

Understanding the relationship between curriculum, syllabus and textbook; Selection of materials, Devel opment
of activities and tasks; Connecting learning to the world outside; Moving away from rote-learning to
constructivism; Teacher as a researcher. (Keeping in view the needs of the learners to develop meaningful
strategies.) Activities Do a comparative study of one textbook of Sanskrit from any class (VI to VII) developed
by any two states. Prepare an outline for the development of the textbook for the same class for your state.
Interview  any member of the textbook development committee of  Sanskrit  textbooks.
(NCERT/SCERT</Rashtriya Sanskrit Sans than/ Sanskrit UniversitiesState Boards). Project:  Prepare a
collection of poems and stories in Sanskrit of your choice.



UNIT- IV Marks:15

TEACHING-LEARNING M ATERIALSAND AIDS

Print media, other reading materias, such as learner-chosen texts, magazines, newspapers, class libraries, etc.
ICT, audio, video and audiovisual aids, films, language labs etc; Psychological perspectives of audiovisua aids
Activities. Prepare a list of audio-visual aids related to teaching of Sanskrit and use them wherever necessary.
Identify and prepare different types of teaching aids for children with special needs (speech impaired). Organize a
workshop/seminar/conference on the topic— ‘Improvement of Sanskrit Teaching at School Level’ or any other
related topic. Project: Prepare an outline of a school magazine in Sanskrit. Develop the material for school
magazine based on your experiences during school experience practice. Review contemporary children’s
literature in Sanskrit. Review any two Sanskrit magazines for women.

UNIT-V Marks:15

AssesSMENT — | TSROLE AND | MPORTANCE

1. Progress and assessment of development of language; Continuous and comprehensive evaluation; Techniques
of evaluation— oral, written, portfolio; Cloze test, self evaluation; Peer evaluation; Group evaluation. 2. Typology
of questions; Activities and tasks (open-ended questions, MCQ, true and false, etc.) reflecting — Problem solving,
creative and critical thinking, enhancing imagination and environmental awareness. 3. Feedback to students,
parents and teachers. Activities: Write a report on current practices of assessment and evaluation at the Upper
Primary Stage. Analyze the question papers of Sanskrit language (previous 3 years)— Classes X and XIl|
(CBSE/STATE BOARD) in the light of new approach of assessment. Develop question paper for upper primary
and secondary stage to assess all the aspects of teaching Sanskrit. Analyze answers given by the learner for one
particular question. Select any ten questions from Class VI Sanskrit textbook which lend a scope to the creativity
of the learners. Study the key points of the Ist Term assessment of any student of Class VI. Devise a strategy to
incorporate the suggestions given in the Ist Term report for the progress of the learner.
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Subject Knowledge and the Related
Pedagogic Dimensions(Part 11)
Pedagogy of Mathematics
(BED-204(1))

Distribution of Marks
Theory Practical

. Grand _
Course code TItLeO;rthe _ msrTod TW Totd T(?t_a' Efug;%‘
v Max  Min (= Mac Min () (hzerg) g

@ (b) ac) | (e (f) d+h)

Pedagogy
of 3 Hours
BED-203(I) Mathematic =~ 75 25 25 100 - - - - 100
UNIT- I Marks:15

PLANNING FOR TEACHING-LEARNING M ATHEMATICS

Selecting the content for instruction; ldentifying concepts to be transacted at various level with special emphasis
on content (Algebra, Geometry, Trigonometry, Coordinate Geometry, Statistics and Probability, etc.);
Organization of concepts for teaching-learning of mathematics. Stating instructiona objectives, identifying
learning experiences, appropriate strategies, teaching aids (Using low-cost materia — preparation of various
activities, such as verification of algebraic identities, surface areas and volumes of cube, cuboids, cylinder, cone,
sphere, conic sections, etc.); ICT applications, Evaluation tools and learners participation in developing
instructional materials, etc.

UNIT-11 Marks:15

L EARNING RESOURCESIN M ATHEMATICS

Textbooks audio-visual multimedia—Selection and designing; Using community resources for mathematics
learning, pooling of learning resources in school complex/block/district level, handling hurdles in utilizing
resources.

UNIT- 111 Marks:15

ASSESSMENT AND EVALUATION

Informal Creative Evaluation: Encouraging learner to examine a variety of methods of assessment in mathematics
SO as to assess creativity, problem-solving and experimentation/activity performance; Appreciating evaluation
through overall performance of the child; Self and peer evaluation. Formal Ways of Evaluation:

Variety of assessment techniques and practices Assessing Product Vs Process, Knowing Vs Doing In practice of
midterm/terminal  examination, practicing continuous and comprehensive evaluation to test regular
programmes/achievements of learner. Assessment Framework: Identifying and organizing components for



developing framework of question paper at different stages of learning; Framing questions based on concepts and
sub concepts so as to encourage critica thinking, promote logical reasoning and to discourage mechanica
manipulation and rote learning; Framing of open-ended questions providing the scope to learners to give
responsesin their own words; Framing of conceptual questions from simple questions.

UNIT-1V Marks: 15

MATHEMATICSFOR ALL

Identifying learners strength and weaknesses, Activities enriching\mathematics learning — assisting learning,
supplementary text material, summer programmes, correspondence course, mathematics club, contests and fairs,
designing mathematics laboratory and its effective use, recreational activities—games, puzzles and riddies in
mathematics, cooperative learning ensuring equal partnership of learners with special needs, stimulating creativity
and inventiveness in mathematics.

UNIT-V Marks:15

ProrFessiONAL DEVELOPMENT OF MATHEMATICS T EACHERS

Types of in-service programme for mathematics teachers; Role of mathematics teacher's association; Journals and
other resource materiadls in  mathematics education;  Professional  growth—participation in
conferences/seminars/workshops.
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Pedagogy of Social Sciences

(BED-204(II))
Distribution of Marks
Theory Practical Grand
Course code Tit||3e o:;r the MST Tota W Tota T(_)t_al ICD)fuIrEat;?
WE Mac Min g @ = Mac Min (g merg) g T
@ (b atc) | (e (f) d+h)
Pedagogy of 3 Hours
BED- Social Sciences 75 25 25 100 - - - - 100
203(11)
UNIT- | Marks:15

TEACHING-LEARNING OF HISTORY

Continuity and Change over Time and Historical Construction: This Unit seeks to introduce student-teachers to
some of the seminal issues and concepts of social change in Indian and World History. It also aims to explain how
historians do History and how it ought to be done in schools. It, therefore, focuses on constructivist pedagogy in

History and the general competencies that children are likely to develop through the study of History. Historical

Methods. Evidence, facts, arguments, categories and perspective; Distinctions between fact and opinion and
between opinion, bias and perspective; Evidence-based History teaching; Primary sources and the construction of
History. Thinking in terms of problems for analysis in History. Social Formations in History: Different social
formations in History and the periodisation of World History; The periodisation of Indian History: Ancient,
medieval, modern and contemporary societies. State-formation and different types of states in History.
Capitalism, democracy and citizenship (Case Studies. American Revolution/French Revolution). The varieties of
socialism (Case Study: the erstwhile USSR and/or China and/or Cuba). Fascism and dictatorships (Case Study:
Germany or ltaly of the inter-war period). Select Issues of Social Change in Indian History: Culture, socid
stratification and social change in India; Caste and class in Indian society. Shared religious cultures and conflicts
between religious communities in India. Gender differentials and how these cut across caste and class structures
as well as religious communities. (Case Study: India) The above content may be used to understand the teaching,
learning strategies and skill development in History. Pedagogical Concerns Regarding School History:
Interactive, constructivist and critical pedagogies in History. Going beyond the textbook; Getting children to craft
little nuggets of History from primary sources. Encouraging children to think from first principle in History. The
Lateral Development of Different Skills: Observation of skills relating to primary and secondary data; Observing
coins, inscriptions (if available), the material remains of the past and visuals; Helping children to read passages
from primary sources, Thinking about what all these sources might or might not reveal. Learning to analyze
critically and to argue; Observing how arguments have been made in the standard secondary sources and how
these muster facts and evidences. Helping children to develop oral and written expression.
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UNIT- I Marks:15
TEACHING-LEARNING OF PoLITICAL SclENCE DEMOCRACY,

DEVELOPMENT, AND DIVERSITY

The Unit on Palitical Science deals with the broad themes of democracy, development, and diversity. These three
interrelated themes are concerned with political, economic, and socia aspects of our everyday life. The contents
in this unit contain key political concepts and issues. While explaining them, teachers are expected to refer to both
historica and current events, processes and personalities from India and different parts of the world. They are a'so
expected to make references to key concepts in the disciplines of Sociology, Economics, and Geography, so as to
highlight the interrelationship between Political Science and these disciplines. What is Politics?Political Science:
Nature and scope, key concepts, current trends Elements of State: Population, Territory, Government, and
Sovereignty Forms of Government: Democratic (Libera and Social), non democraticRule of Law, Authority,
Power, Legitimacy, Civil Society, Citizenship, Rights, separation of Powers Organs of Government: Legislature,
Executive, and Judiciary. Constitutional Vision for a Democratic India The making of the Constitution of India
Justice (with special reference to Socia Justice and Empowerment) Liberty, Equality, Dignity, Socialism
Secularism (Relationship between State and Religion): Western and Indian Versions Fundamental Rights
(Prohibition of discrimination; Rights of Dalits, Tribes, minorities [Religious/Linguistic], Women and Children,
the Disabled) Directive Principles of State Policy (with specia reference to welfare of the people) Fundamental
Duties. The Working of the Government Structures and Functions of the Government at different levels Union,
State/UT, District and Local Bodies (Panchayats and Municipalities) Relationship among the three organs of the
Government Relationship between the three levels of the Government Democratic decentralization, citizen
participation. Society and Political Processes Elections, political parties, pressure groups Socia movements. Dalit
movement, Tribal movement, Women's movement, environmental movement; Role of media, Role of NGOs, RTI
The above content may be used to understand the teaching-learning strategies and skill development in Political
Science. Teaching-learning Strategies The teaching-learning process needs to take into account the lived
experiences of student-teachers. The issues in this Unit can be introduced by referring to the relevant items from
daily newspapers (e.g. instances of violation and protection of human rights). The contents are to be transacted
through participatory methods involving all participants. ‘Learning by discussing’ is to be followed as a regular
practice in the classroom. Socia inquiry approaches can be used in teaching, learning of Political Science. The
student-teachers may be encouraged to observe actua functioning of the inditutions of different local
Government bodies in own district and prepare reports as group projects. They may also be encouraged to
undertake field research, conduct in-depth interviews, and interpret field data and critically understand political
concepts. Teaching-learning Materials: Constitution of India, atlas, political maps (World, Asia, India, States,
Districts), globe, two daily newspapers, news magazines.

UNIT- 111 Marks:15

ASSESSMENT FOR L EARNING IN SOCIAL SCIENCES - Characteristics of Assessment in Socia Sciences: Types
of questions best suited for examining/assessing/understanding the different aspect of Social Sciences, Questions
for testing quantitative skills, Questions for testing qualitative analysis;, Open-ended questions. Open-book tests:
Strengths and limitations. Evaluating answers. What to look for? Assessing projects. What to look for?
Continuous and Comprehensive Evaluation (CCE) in Social Sciences.

UNIT- 1V Marks:15

ANALYSISOF SociAL SclENCES TEXTBOOK SAND QUESTION PAPERS

Analyzing textbooks in Social Sciences in the light of the syllabus and from the perspective of the child
(Textbooks of the same class may be taken up for al subjects in Socid Sciences). Analyzing question papers of
any State Board/CBSE and NCERT's textbooks in the light of the subject specific requirements in terms of
understanding and skills.
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Marks:15

I NTER-DISCIPLINARITY THROUGH PROJECTSAND FIELD VISITS

Projects in Social Sciences should be selected keeping in view the interconnections between the various
disciplines that constitute Social Sciences. The interrelationship among various aspect of Social Sciences

may be visualized as follows: Geography and Economics: Transport and communication in a region — assessing
current position with reference to development needs. History and Political Science: Socio-political systems;
Women's rights in society. Economics and History: Agrarian change in India; Industriaization in India. History
and Geography: Migration of people in a particular region— nature of migration, past and present trends. Political
Science and Geography: Sharing resources between regions/states and nations (e.g. water). Economics and
Political Science: Family budget and impact of change in prices of essential commodities These projects arejust a
few examples. Similar projects may be designed by student-teachers for better understanding of various issues.



Swami Vivekanand University, Sagar (M .P.) SN

Pedagogy of Biological Science
(BED-204(III))

Distribution of Marks
Theory Practical Grand
cormaste TN o USR8 T GED
Max Min (C) ( = | Max Min (g) (h= etg ) d+h)
@ (b ac) (9 (0
Pedagogy of 3 Hours
BED-203(I11) Biologica 75 25 25 100 - - - - 100
Science
UNIT- I Marks:15

PLANNING FOR TEACHING-LEARNING OF BloLOGICAL SCIENCE

Identification and organization of concepts for teaching-learning of biology; Determining acceptable evidences
that show learners, understanding; Instructional materials required for planning teaching-learning of biological
science and learners participation in developing them; Identifying and designing teaching-learning experiences,
Planning field visits, Zoo, Sea shore life, Botanical garden, etc.; Organizing activities, laboratory experiences,
making groups, planning ICT applications in learning biology.

UNIT- I Marks:15

L EARNING RESOURCESIN BIoLOGICAL SCIENCE

Identification and use of learning resources in biological science from immediate environmental, exploring
aternative sources; Developing science kit and biological science laboratory; Designing biology |aboratory;
Planning and organizing field observation; Collection of materials, etc.; Textbooks, audio-visua materials,
multimedia-selection and designing; Use of ICT experiences in learning biological science; Using community
resources for biology learning; Pooling of learning resources in school complex/block/ district level; Handling
hurdlesin utilization of resources.

UNIT- 111 Marks:15

TooLsAND TECHNIQUESOF ASSESSMENT FOR L EARNING BioLoGICAL SCIENCE

Performance-based assessment; Developing indicators for performance assessment in biological sciences,
Learners record of observations; Field diary, herbarium and collection of materials; Oral presentation of learners
work in biological science, Portfolio; Assessment of project work in biology (both in the laboratory and in the
field), Assessment of participation in collaborative learning; Construction of test items (open-ended and
structured) in biological science and administration of tests; Developing assessment framework in biological
science; Assessment of experimental work in biological science; Exploring content areas in biological science

not assessed in formal examination system and their evaluation through various curricular channels; Encouraging
teacher-learners to examine a variety of methods of assessments in biological science; Continuous and
comprehensive evaluation.
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UNIT- IV Marks:15

BioLoaGicAL SCIENCE — LIFELONG L EARNING

Nurturing natural curiosity of observation and drawing conclusion; Facilitating learning progress of learners with
various needs in biology; Ensuring equa partnership of learners with specia needs; Stimulating creativity and
inventiveness in biology; Organizing various curricular activities, such as debate, discussion, drama, poster
making on issues related to science/biology; Organizing events on specific day, such as Earth Day, Environment
Day, etc.; Planning and organizing field experiences, Science club, Science exhibition; Nurturing creative talent at
local level and exploring linkage with district/state/central agencies.

UNIT-V Marks:15

ProressioNAL DEVELOPMENT OF BioLoGY TEACHER

Professiona development programmes for science/biology teachers; Participation in seminar, conferences, online
sharing membership of professional organization; Teachers as a community of learners, Collaboration of school
with colleges, universities and other ingtitutions; Journals and other resource materials in biology education; Role
of reflective practices in professional development of biology teachers; Field visits, visit to botanical garden,
science park, science centre, zoo, Nationd Laboratories etc.; Teacher as a researcher: Learning to understand how
children learn science- action research in biological science.
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Pedagogy of Physical Science
(BED-204(1V))

Distribution of Marks
Theory Practical Grand
Coursecode ! tILe O:;rthe msT | rotd w| Tow | o Efug;?:
P M ax Min © (d = Max Min (@ (h=etg) (i=
@ (b atc) | (o) (f) d+h)
Pedagogy of
BED-203(1v) Physical 3 Hours
Science 75 25 25 100 - - - - 100
UNIT- | Marks:15

L EARNING RESOURCESIN PHYSICAL SCIENCE

Identification and use of learning resources in physical science from immediate environment (e.g. Natural pH

Indicators, Soaps and Detergents, Baking Soda, Washing Soda, Common Salts, Fruits, Fiber, Pulleys, Projectiles,
Lenses and Mirrors, Interco version of one Form of Energy to other, Propagation of waves in Solid, Liquid and

Gas etc.), exploring alternative sources, Improvisation of apparatus developing science kit and laboratory in
science (secondary stage), physics and chemistry (higher secondary stage); Designing laboratories, textbooks,

audio-visual materias, Multimedia—selection and designing; Use of ICT experiences in learning science/physics
and chemistry; Using community resources for learning science/physics and chemistry; Pooling of learning
resources in school complex/block/district level, handling hurdlesin utilization of resources.

UNIT- I Marks:15

TooLsAND TECHNIQUESOF ASSESSMENT FOR L EARNING PHYSICAL SCIENCE

Performance-based assessment, developing indicators for performance based assessment in science/physical

science, learners' records of observations, field diary; Oral presentation of |earners work, Portfolio; Assessment of
project work in science/physical science; Assessment of participation in collaborative learning; Construction of
test items in science/physical science and administration of tests; Developing assessment framework in
science/physics and chemistry; Assessment of experimental work in science/physics and chemistry; Exploring
content areas in physica science not assessed in formal examination system and their evaluation through various
curricular channels; Encouraging teacher-learners to examine variety of methods of assessments in science/
physical science; Continuous and comprehensive eval uation—appreciating evaluation as ongoing teaching-learning
process and through overall performance of child.

UNIT- 111 Marks:15

PLANNING FOR TEACHING-LEARNING OF PHYSICAL ScIENCE
Identification and organization of concepts for teaching-learning of science/ physics and chemistry (on different



topics, such as Motion, Work and Energy, Matter and their Measurements, Carbon and its Compounds, Periodic
Properties of Elements, Atomic Structure, Dua Nature of Matter and Radiation, etc.)

Determining acceptable evidences that show learners understanding; Instructional materials required for planning
teaching learning of science/physics and chemistry and learners' participation in developing them; Identifying and
designing teaching-learning experiences, Organizing activities, laboratory experiences, making groups; Planning
ICT applicationsin learning science/physics and chemistry.

UNIT- 1V Marks 15

PHYsIcAL SCIENCE-L IFELONG L EARNING

Every child has natura curiosity of observation and drawing conclusion; Identification and application of physical
and chemica phenomenon in day-to-day life and human welfare, facilitating learning progress of learners with
various needs in science/physics and chemistry; Ensuring equal partnership of learners with special needs;
Stimulating creativity and inventiveness in science; Organizing various curricular activities, such as debate,
discussion, drama, poster making on issues related to science/ physics and chemistry; Organizing events on
specific day, such as Science Day, Environment Day, etc.; Planning and organizing field experiences,

Science club, Science exhibition, nurturing creative talent at loca level and exploring linkage with
district/state/central agencies.

UNIT-V Marks:15

ProFessioNAL DEVELOPMENT OF ScIENCE/PHYSICS/CHEMISTRY TEACHERS

Professiona development programmes for science/physics and chemistry teachers; Participation in seminar,
conferences, online sharing, membership of professonal organizations;, Teachers as a community of learners,
collaboration of schools with universities, Journals and other resource materials in science/physical science
education; Role of reflective practices in professiona development of physics and chemistry teachers; Field visit
to industries, mines, refineries; National Laboratories, power stations, science centers, etc.; Teacher as a
researcher: Learning to understand how children learn science—action research in physical science.
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Pedagogy of L anguage (English)

(BED-204(V))
Distribution of Marks
Theory Practical Grand
Course code TitlLe of the MST Total ™ Total T(_)t_al DfuIrEati on
aper Max | Min © (d = Max | Min @ (h=etg) (i= of Exam
@ (b atc) | (o) () d+h)
Pedagogy of
BED-203(v) Language 3Hours
(English) 75 25 25 100 - - - - 100
UNIT- | Marks: 15

L ANGUAGE, L ITERATURE AND AESTHETICS-I

Different Creative forms of English Language: Understanding different forms of literature; Literature in the
school curriculum: Needs, objectives and relevance; Role and relevance of media in school curriculum;
Trandation: Importance and need, Trandlation as a creative activity: through examples of translated texts into
English from different Indian languages. Activities: Take three editoria pieces on the same topic from different
newspapers. Have a discussion on their language and presentation. Take two translations of any piece of creative
writing. Read these pieces and then translate the piece yourself. Take any creative writing related to history, e.g.
Discovery of India and prepare a flow chart on the main events Review any story and have a discussion in groups.
Take any piece on Geography and prepare a teaching strategy for teaching any Geographical phenomena, e.g.
climate change, water. Teaching Practice: Take any topic of your choice and write about it in any form of
creative writing.

UNIT- I Marks: 15

L ANGUAGE, LI TERATURE AND AESTHETICS-I |

Teaching of Different Forms of English Literature: Poetry, Prose, Drama: The relative importance of Indian,
classical, popular, and children’s literature in English; Developing tasks and materials for study skills in English
literary forms; The study of contemporary Indian, Asian, European and African literature; Lessons planning in
prose, poetry and drama at various school levels. Activities: Review any two stories of your choice. Interview any
local artist/poet/writer. Collect Indian folktales in English (trandated) for your portfolio. Prepare a newdletter on
the basis of your school experience programme (hand written). Teaching Practice: Take any creative writing, e.g.
a poem or a story and develop teaching strategies to teach: (a) same pieces for different stages; (b) understanding
any creative piece at different levels; and (c) teaching the same piece to children with specia needs. Action
Research: Identify and list language (English) related errors common among students. Prepare a list of idioms,
proverb in English. Teaching any creative piece in the classroom on the basis of (a) level of the students (b)
perspective. Prepare an outline for action research on the basis of your experience of the difficulties faced during
school experience programme.



UNIT- 111 Marks:15

DEVELOPMENT AND ANALYSISOF SYLLABUSAND TEXTUAL MATERIALS

Understanding the relationship between curriculum, syllabus and textbook; Selection of materials; Devel opment
of activities and tasks, Connecting learning to the world outside; Moving away from rote-learning to
constructivism; Teacher as a researcher. (Develop meaningful strategies keeping in view the needs of the
learners.) Activities: Do a comparative study of one textbook of English from any class (VI to VII) developed by
any two states. Prepare an outline for the development of the textbook for the same class for your state.

Project: Prepare a collection of poems and stories of your choice.

UNIT- 1V Marks 15

TEACHING-LEARNING M ATERIALSAND AIDS

Print media; Other reading materials. such as learner chosen texts, Magazines, News papers, Class libraries, etc.,

ICT- audio-visual aids including CALL programmes, Radio, T.V., Films, Planning co-curricular activities
(discussion, debates, workshops, seminar etc.); Language labs, etc. Activities: Prepare a list of audio-visual aids
related to teaching of English and use them wherever necessary. Identify and prepare different types of teaching
aids for children with specia needs (speech impaired). Organize a workshop/seminar/conference on the topic

‘Language of Children’ or any other related topic. Project: Prepare an outline for a school magazine. Develop the
material for the school magazine based on your experiences during school experience practice (Handwritten)

Review contemporary children’s literature. Review any two magazines for women.

UNIT-V Marks:15

AssessMENT—| TSROLE AND | MPORTANCE

Progress and assessment of development of language; Continuous and comprehensive evaluation; Techniques of

evaluation—oral, written, portfolio; Cloze test, Self evaluation; Peer evaluation; Group evaluation. Typology of

guestions; Activities and tasks (open-ended questions, MCQ, true and false etc.) reflecting—Problem solving,

creative and critical thinking, Enhancing imagination and environmental awareness. Feedback to students, parents
and teachers. Activities. Write a report on current practices of assessment and evaluation at the Upper Primary
Stage. Analyze the question papers of English language (Previous-3 Y ears)— Classes X and XII (any board) in
the light of new approach of assessment. Develop a question paper for upper primary and secondary stage to
assess al the aspects of language learning. Analyze answers given by the learners for one particular question.
Select any ten questions from the Class VI English textbook which lend scope to the creativity of the learners. (i)
Study the key points of the Ist Term assessment of any student of Class V1. (ii) Devise a strategy to incorporate
the suggestions given in the Ist CCE report for the progress of the learner.
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fgUnh Hkkekk dk F7k{k.k
(BED-204(VI))

Distribution of Marks

Theory Practical Grand
Course code Titleof the MST Tota W Tota Tota = Duration
Paper Max | Min o d = Max Min (g (h=e+g) (= of Exam

@ (b &) (e  (f) a+h)
fgunh Hkk"kk 3 Hours

BED-203(V1) dk f7k{k.k 75 25 25 100 - - - - 100
UNIT- I Marks: 15

HK"k& BkfgR; wkj Bkn; & 1 Ufoffluu vikO;Dr;% Hk'kk dh ckjhfd;k dk thuu dk Icl
VPNk ek/;e gAh 1- I'tukRed Hk'kk di fofo/k -Ik & BkigR; d fofo/k -1k dk tkuuk] Ldiyh
1kB; e e BkfoR; dk lk<uk&lk<kuk] vuokn dyk vkj Bkn; ei Hk'%] Ldyh ikB;p;k e ehfM;k
dh Hfedk] ml”; 1kBfxdrk] vuokn dk egRo vkj t:-jr] I'tukRed viHki;fDOr di -k e fgnh
vuokn dvixeh vkj wU; Hkjrh; Hkkvk do InHK eh pu g, mnkgj.k di vik/kky 1) crk;k
tk,xkA xfriof/k@ikVQkfy ;k] 1f’k{k.k di nkjku& ,d gh fo'k; 1j fdUgh rhiu v[kckjk d
Likndh; dh Hk'k 1§ ckrphr dj mudh fo%k; iLrfr dk j[kfdr djA ,d gh v’k di rhu
vuokn dk Ik<i vkj viuh Hk'kk e uzk vuokn ilrr djA leg e ¢V dj effM;k yi[ku di rhu
vyx&vyx ueuk iQhpj] fjikV] yi[k vkink dk bdVBk dj mle: Rekurk vkj virj dk /;ku e
jlkr g, ppk djA v[kekj dh fdlh [kcj o vk/kkj ij Bokn fy[kukA dfkk f’k{k.k di nkjku&
tkuh I Befkr 1B k<ku di ckn typw dh thudkjh nuk] ikuh dh cpr 1j ckrphr] ty dh
rjy volFkk B Bkl volLFkk dk gYdk gku di dkj.k dk irk yxku dk dk;' djokuk

UNIT- I Marks:15
Hk"k BkfgR; wkj Bkn; & 2

IkfgfR;d vik0;fOr di fofo/k zlk & dfork dk Ik<uk&lk<kuk] x| dh fofo/k fo/kvk dk
lk<uk&lk<kuk] ukvd dk lk<uk&lk<kuk] Bedkyhu BkfgR; dh lk<kb. icky BkfgR;] nfyr BkigR;]
oh BkfgR;¥4 fgnh di fofo/k folkvk oQ wvk/kj Ikj xfrfof/;k dk fuek.k] dfork] dgkuf] ukvd]
fuc/kl miU;kl dh ikB fof/k ri;kj djukA xfriof/k@ikVIQkfy ; k] 1f’k{k.k di nkjku& ,d
dgkuh dk pkj vyx&vyx lBeg }jk fo’y'.k vkj mBdh tLrfrA BHh fokFd fdlh ,d jpuk
dh  lenfkk dji rRk ,d&nly  dh letffkr fonvk 1 d{k e ppk djA



leg e ,d gh fo'k; 1j vyx&vyx folkkvk dh jpukvk dk Bdyu vk} mudk ryukRed
fo’y'k.kA oreku cky BkfgR; dh Beh{lkA viuh euiln rhu dgkfu;k dh Beh{kk dfkk f7k{k.k
d nkjku& cPpk I ,d gh fo'k; €L “ckny* ij Lor= :lk I AN fy[ku dk dg: idkb fo/kku
1>k %A Jpuk dk thu: vk d{kk fo’k’k dk /;ku e j[kri g, d{k ifof/k ri;kj dj: ifdih ,d
Jjpuk dk BudjbA idh ,d jpuk vud Lrj ivyx&vyx d{kkvk e ,d gh jpuk dk lk<ku I
Lef/krkh Afk: ,d jpuk vud VR ivyx&vyx utfy; I ,d gh jpuk dk k<ukk fixt ,d jpuk
foftklu cPpi %BnHG pukrhi.k cPph dkb. ukvd  ;k miU;kD lk<oku d ckn mid 1k=k di
Jou&lgu] ckyh vkin dh ppk dj Bekt e bue: vk, cnyko 1 ppk djuk] foftklu 0;olk;
rAk 0;olk; B €M ykxk] mud dk;k] Bel;kvk 1j ckrphrA d{kk Ng fgnh dh iLrd e I
>klh dh jkuh dfork] ukdj Yfuc/ki 1kB d ckn & 1857 di i1gy] nkjku vkj ckn e 2%kVh
%kVukvk dk Vkbe ykbu YipkVE cukuk] xk/kh €h di thou dh egRoi.k %Vukvk dk Vkbe ykbu
ipkVE] xk/k €h gk pyk, X, vknkyuk dk Vkbe ykbu ipkVEA Bfj;ktuk dk;& idi fo]ky;h
vutko dk;sre d nkjku Hk'k fk{k.k dk yidj vku okyh dfBukb ij f;kRed kk/k L[k: Hkk'kk dh
d{kk e mu wvutkok dk fijkr g, fk{k.k ;ktuk cukukA LFkuh; dykdkj@dfo@yf[kd I
Bk{kRdkjA d{kk 6 1 12 rd dh fgnh dh 1kB;iLrdk e It fdlh ,d dfork dk pudj ifjo’k
I tkMr g, mid fkk.k fcn ri;kj djukA

UNIT- 111 Marks: 15
1kB ;e vkj 1kB;&bkexh dk fuek.k vkj fo’y'k.k& 4ikB;iLrd fk{k.k dk ,d Ikku g]
;dek= Ikku ught 1kB;p;Kk vkj 1kB;@e ,d 1kB;&Mkexh vud & 1kB;p;k] 1kB;zme rFk
1kB;1iLrdk dk Nic/k] 1kB;wme dk cPpk d vu:lk <kyuk if’k{k.k dk Ldy d ckgjh €thou I
tiMr g, rRk Jvr&iLkyn dk fu'’k djr g, Bkexh p;u] xfriof/k vkj wvH;kl Bkexh dk
fuek.kh “kkdrk di -1k el fk{kd ivyx&vyx cPpk dh vko”;drkvk dk /;ku el j[kr g,%
xfriof/k@ ikVQkfy ; k] 1f°k{k.k d' nkjku& uohu 1kB;p;k dh Ben{kk vkj iLrrhdj.k 4leg
dk; % tdh uohu 1kB;p;k e Hk'k fk{k.k & Dicf/kr v/;k; 1] ppk 4[k: uohu 1kB;p;K e Hkk'kk
fk{k.k b Ncfhkr v/;k; dk fo’y'k.k vkj tLrridj.k hegh “cPp dh Hk'k* sk i wU; fdlh
fo'k; 1j ,d Ixk'Bh vk;kftr djA ifj;ktuk dk;& fofllu jkT;k d fgnh d ikB;me dk
fo’y'k.k vkj 1Lrrdj.k tleg dk;%A viunh eutbn dgkfusk dk Bdyu rFkk muli Def/kr
y[kA fdUgh nk jkT;k Fjk fodflr fdlh Hh ,d U6 b 124 d{kk dh fgnh dh 1kB;iLrd dk
ryukked v/; ;UA

UNIT- IV Marks: 15
Bok;d fk{k.k Bkexh& fiv effM;k rik vU; ikB; Bkexh th cPp Fjk puh xbi Bkext]
if=dk;] v[kckj] d{k&iLrdky; wvkin] vkb:-Eh-Vh- & n”; & J0; BRkexh] jfM;k Viyhfotu
fiQYe] Hk m;kx’kkyk] BglKkukRed xfrfof/k;k dh - aj[kk Jppk] oknfookn] [ky]
dk;"kkyk,] xk'Bhvkfnt xfrfof/k@ tkVQkfy ; k] 1f7k{k-k di nkjku& wviuh euiln dforkvk dk
Idyu rFk mu ij ,d y[kA fgnh dh fdugh nk efgyk@cky if=dkvk dh BetfkkA Inhfer
Llk/kuk e vkiM;k@ohtM;k dk;zre di d{kk e bLreky dh ;ktuk cukukA viu {k= e 1pfyr
ykddFk] ykdxhrk dk leg e ¢vdj Bdyu ri;kj djukA dfkk fk{k.k di nkjku& pukirhii.k
cPpk dk /;ku e j[kri g, nk Bgk;d fk{k.k Bkexh ri;kj djuk folky;h vutko dk;=e d
nkjku fo JkiFk;k I gLrfyf[kr 1f=dk dk fodkl ;k gLrfyf[kr 1f=dk dh - i1j[k r;kj
djokukA fo]ky;h vutko dk;se d nkjku fo JkfFk;k Fkjk gLrfyf[kr Bekpkj&lk= dk fodkl
djokukA



UNIT-V Marks:15

vkdyu dh Hifedk vkj egRo& leY;kdu dh Hfedk cPpk dh ekfydrk vkj H'k i;kx e
mudh DtukRedrk dk tuk cukuk gAr 1- Hk'kk fodkl dh ixfr dk vkdyu& Irr vkj lex
eY;kdu] LoeY;kdu] vkilh eY;kdu] leg eY;kdu] 1kVQKfy;k 2- 1"uk dk Lozl 1"uk d
Vk/kkj fcn & IeL k Bek/kku Ic/kh 1’u] I'tukked fpru oky: 1’°u] IekykpukRed fpiru oky:
1’u] dYruk’kyrk dk thfor dju oky: 1’u] ifjo’kh; Bexrk oky: 1”°u] xfrfof/k vkj VkLd
W[ky: ©’u] cgfodYih ©’ub 3- QhMcd 1/4f0|kah] vitkbkkod vkj  v/ikidh vk fpikVv
xfriof/k@ikVQkfy ;k] 1f’k{k.k d nkjku& nloh wkj ckjgoh dfikk d fdlh Hh ckM dh
ji{kkvic d fgnh di 17ui=k ¥fiINy: rhu o'k dh Beh{kk djA ,d gh Boky 1j cPpk }jk
vyx&vyx vk, tokck 1 leg e ppk djA d{kk 6 I 12 rd dh fgnh dh 1kB; iLrdk e L
I nl ’u NV feue: HK'k eY;kdu dk TtukRed jo;k ifjyf{kr gkrk g 4leg dk;% d{k
fk{k.k d nkjku& idb df{kk Ng d fdlh cPp dh iFke =ekild vkdyu fjikV. e fn, X,
I>kok dk v/;;u djukA %[k bu BI>kok dk cPpr d Hk'k;h fodkl e bLreky dju d fy,
;I ;% I>kukA ifj ;ktuk dk;& mPp ikFkfed Lrj ij vkdyu ,o eY;kdu dh ektnk ifs;k
ij fpikv ri;kj djA ,u Ih b vkl Vh gk idkfkr vikdyu Bkr iflrdk Hk'kk fgnh Tk<i rFkk
ble vk, vkdyu lc/kh fo;kdykik dk d{kk 6 I 12 d vu:lk fodflr djr g, ,d I{kir
vk fy [ kA
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Pedagogy of Language (Urdu)

(BED-204(VII))
Distribution of Marks
Theory Practical Grand
Titleof the Tota Total | Duration
Course code ;
Paper Max = Min N(lf)T (d = Max Min -a/;/ (hl()etiﬂg ) (i= of Exam
@ (b) arc) | (e (f) d+h)
Pedagogy of
BED-203(VI1) Language 3 Hours
(Urdu) 75 25 25 100 - - - - 100
UNIT- I Marks:15

L ANGUAGE, LITERATURE AND AESTHETICS-I

Different Creative Forms of Urdu Language: Understanding different forms of literature; Literature in the school
curriculum: Needs objectives and relevance; Role and relevance of media in school curriculum; Trandation:
Importance and need; Trandation as a creative activity: Through examples of trandated texts into Urdu from
different Indian languages. Activities: Take three editoria pieces on the same topic from different newspapers.
Have a discussion on their languages and presentations. Take two trandations of any piece of creative writing.
Read these pieces and then trandlate the piece yourself. Take any creative writing related to History, e.g. Tahzeeb
Kya Hai and prepare aflow chart on the main events. Review any story and have a discussion in groups. Take any
piece on Geography and prepare a teaching strategy for teaching strategy for teaching any geographical
phenomena, e.g. climate change, water.Teaching Practice: Take any topic of your choice and write about it in any
form of creative writing.

UNIT-II Marks:15
L ANGUAGE, LITERATURE AND AESTHETICS-| |

Teaching of Different Forms of Urdu Literature—Poetry, Prose, Drama. Introduction of various literary forms of
Urdu language. Classica Urdu literature and modern Urdu literature. Planning lessons in prose. Planning lessons
in poetry. Drama at various school levels. Activities. Review any two stories of your choice. Interview any loca
artist/poet/writer. Collect Indian folktales in English (translated). Prepare a newsletter on the basis of your school
experience programme (hand written). Teaching Practice: Take any creative writing, e.g. poem or story and
develop teaching strategy to teach: (a) same pieces for different stages; (b) understanding any creative piece at
different levels; (c) teaching the same piece to children with special needs. Action Research: Identify and list
language (Urdu) related errors common among students. Prepare a list of idioms and proverbs in Urdu Handling
any creative piece in the classroom on the basis of (a) level of the students; (b) perspective. Prepare an outline for
action research on the basis of your experience of the difficulties faced during school experience programme.
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UNIT- 111 Marks 15

DEVELOPMENT AND ANALYSISOF SYLLABUSAND TEXTUAL MATERIALS

Understanding the relationship between curriculum, syllabus and textbook; Selection of materials; Devel opment
of activities and tasks; Connecting learning to the world outside; Moving away from rote-learning to
constructivism; Teacher as a researcher. (Keeping in view the needs of the learners to develop meaningful
strategies). Activities: Do a comparative study of one textbook of Urdu from any class (VI to VII) developed by
any two states. Prepare an outline for the development of the textbook for the same class for your state. Project:
Prepare a collection of poems and stories of your choice.

UNIT- 1V Marks 15

TEACHING-LEARNING M ATERIALSAND AIDS

Print media, other reading materias, such as learner chosen texts, magazines, news-papers, class libraries, etc.,

ICT, audio-visual aids, including CALL programmes; Radio, T.V. Films;, Planning co-curricular activities
(discussion, debates, workshops, seminar etc.); Language labs, etc. Activities: Prepare a list of audio-visual aids
related to teaching of Urdu and use them wherever necessary. Identify and prepare different types of teaching aids
for children with special needs (speech impaired). Organize a workshop/seminar/conference on the topic

‘Language of Children’ or any other related topic. Project: Prepare an outline of a school magazine. Devel op the
materia for school magazine based on your experiences during school experience practice. Review contemporary

children’sliterature. Review any two magazines for women.

UNIT-V Marks: 15

AssessMENT—I TsRoLE AND | MPORTANCE

1. Progress and assessment of development of language; Continuous and comprehensive evaluation; Techniques
of evaluation- oral, written, portfolio; Cloze test, Self evaluation; Peer evaluation; Group evaluation. 2. Typology
of questions; Activities and tasks (open-ended questions, MCQ, true and false etc.) reflecting Problem solving,
creative and critical-thinking; Enhancing imagination and environmental awareness. 3. Feedback to students,
parents and teachers. Activities. Write a report on current practices of assessment and evaluation at the Upper
Primary Stage. Analyze the question papers of Urdu language (Previous 3 Years)- Classes X and XII (any board)
in the light of new approach of assessment. Develop a question paper for upper primary and secondary stage to
assess al the aspects of language learning. Analyze answers given by the learner for one particular question.
Select any ten questions from the Class VI Urdu textbook which lends scope to the creativity of the learners.
Study the key points of the Ist term assessment of any student of ClassV Devise a strategy to incorporate the
suggestions given in the Ist term report for the progress of the learner.
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Pedagogy of Language (SansKrit)
(BED-204(VIII))

Distribution of Marks
Theory Practical Grand
Course code T tIIDZ‘[c));the , MST Té)tal_ . TW Total T(? t:al Igfulrzit;?;]
M ax Min © (d = Max Min (@ (h=etg) d+h)
@ (b) ac) (e (f
Pedagogy of
Language 3 Hours
BED-203(VI111) (Sanskrit) 75 25 25 100 - - - - 100
UNIT- I Marks:15

TEACHING oF DIFFERENT FORMS OF SANSKRIT LITERATURE - Teaching of prose, Teaching of poetry, Teaching of
pronunciation, Teaching of grammar, Teaching of fables, Teaching of drama, Activities: Discussion on the
different presentations of teaching. Take two translations of any piece of creative writing. Read these pieces and
then trandate the piece yourself in Sanskrit. Collect interesting folktales in Sanskrit. Collect magazines and
newspapers in Sanskrit and have a discussion on their language and presentation. Action Research: Prepare an
outline for action research on the basis of your experience of the difficulties faced during school experience
programme. Prepare the list of common errors in Sanskrit among students. Interview any Sanskrit expert
regarding Sanskrit teaching. Prepare a news etter in Sanskrit on the basis of your school experience programme.

UNIT- 11 Marks: 15

IMPORTANCE OF LESsoN PLAN - Lesson plan — Nature, objectives and needs. Lesson plan of prose, poetry, drama,
story, and grammar. Types of lesson plans. Micro Teaching — Nature, objectives, needs, merits, demerits. Micro
Teaching Skills — Introduction, questioning and blackboard writing. Activities: Discussion on the different types of
lesson plans. Prepare alesson plan on one lesson and have a discussion on that.

UNIT- 111 Marks:15

DEVELOPMENT AND ANALYSISOF SYLLABUSAND TEXTUAL MATERIALS

Understanding the relationship between curriculum, syllabus and textbook; Selection of materials; Devel opment

of activities and tasks; Connecting learning to the world outside; Moving away from rote-learning to
constructivism; Teacher as a researcher. (Keeping in view the needs of the learners to develop meaningful

strategies.) Activities: Do a comparative study of one textbook of Sanskrit from any class (VI to VII) developed

by any two states. Prepare an outline for the development of the textbook for the same class for your state.
Interview any member of the textbook development committee of Sanskrit textbooks (NCERT/SCERT</Rasntriya
Sanskrit Sans than/ Sanskrit Universities/State Boards). Project: Prepare a collection of poems and stories in
Sanskrit of your choice.
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UNIT- IV Marks:15

TEACHING-LEARNING M ATERIALSAND AIDS-

Print media, other reading materias, such as learner-chosen texts, magazines, newspapers, class libraries, etc.
ICT, audio, video and audiovisua aids, films, language labs etc; Psychological perspectives of audiovisua aids
Activities. Prepare a list of audio-visual aids related to teaching of Sanskrit and use them wherever necessary.
Identify and prepare different types of teaching aids for children with special needs (speech impaired). Organize a
workshop/seminar/conference on the topic— ‘Improvement of Sanskrit Teaching at School Level” or any other
related topic. Project: Prepare an outline of a school magazine in Sanskrit. Develop the material for school
magazine based on your experiences during school experience practice. Review contemporary children’s
literature in Sanskrit. Review any two Sanskrit magazines for women.

UNIT-V Marks: 15

AssessMENT — | TSROLE AND | MPORTANCE

1. Progress and assessment of development of language; Continuous and comprehensive evaluation; Techniques

of evaluation— oral, written, portfolio; Cloze test, self evaluation; Peer evaluation; Group evaluation. 2. Typology

of questions; Activities and tasks (open-ended questions, MCQ, true and false, etc.) reflecting — Problem solving,

creative and critical thinking, enhancing imagination and environmental awareness. 3. Feedback to students,

parents and teachers. Activities: Write a report on current practices of assessment and evaluation at the Upper
Primary Stage. Analyze the question papers of Sanskrit language (previous 3 years)— Classes X and XlI
(CBSE/STATE BOARD) in the light of new approach of assessment. Develop question paper for upper primary
and secondary stage to assess al the aspects of teaching Sanskrit. Analyze answers given by the learner for one
particular question. Select any ten questions from Class VI Sanskrit textbook which lend a scope to the cresativity
of the learners. Study the key points of the Ist Term assessment of any student of Class VI.Devise a strategy to
incorporate the suggestions given in the Ist Term report for the progress of the learner.
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Assessment for Learning

Distribution of Marks
Theory Practical Grand
Title of the Total = Duration
Course code Paper _ mst oW - Tw Totd (i=  of Exam
M ax Min © (d = Max Min (9 (h=e+g)

@ (b atc) | (e | (f) d+h)

Assessment 3 Hours
BED-205 for Learning 75 = 25 25 100 - - - - 100

UNIT- | Marks:20

EXAMINATION SYSTEM: A SocioLOGICAL AND PsycHoLoGICAL ANALYSISOF THE RELATED | SSUES
Examination for gradation.Examination for socia selection and placement.Impact of the prevailing examination
system on student learning and stakeholders. Entrance tests and their influence on students and school system.

UNIT- 11 Marks: 20

ScHoOL -BASED ASSESSMENT AND EVALUATION: PoLiciES, PRACTICESAND POSSIBILITIES

Impact of examination-driven schooling. On pedagogy: Content-confined, information focused testing; Memory
centric teaching and testing. On school culture. De-linking school-based assessment from examinations: Some
possibilities and alternate practices.

UNIT- 111 Marks: 20

ExamMINATION REFORM EFFORTS - Examination reform efforts in India based on: Secondary Education
Commission (1952-53). Kothari Commission (1964-66). National Policy on Education (1986) and Programme of
Action (1992). National Curriculum Framework (2005) developed for school education. National Focus Group
Position Paper on Examination Reform. (Discussion should cover analysis of recommendations, implementations
and the emerging concerns).

UNIT- IV Marks:15

DIRECTIONS FOR EXAMINATION REFORM -  Introducing flexibility in examination-taking requirements.
Improving quality and range of questions in exam papers. Including school-based credits. Alternative modes of
certification. Examination management. Role of ICT in examination.
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Learning to Function as a Teacher

(BED-206)
Distribution of Marks
Theory Practical Grand
Course code TltLe o:;rthe mst To W Tota | 0@ puraion
P Max Min © (d = Max Min (9 (h=et+g) (i=
@ (o ac) (e (f) d+h)
Learning to
Function as a 3 Hours
BED-206 Teacher 75 25 25 100 - - - - 100

As the title suggests, in this component of the programme, the student teachers are actualy placed in a specific
school for aduration of two and a half months, in two time slots. Initialy, they will be attached to particul ar

school for two weeks as 'school attachment'. This shorter period is to provide them adequate exposure to have a
‘feel' of dealing with teaching learning. A time gap after this school attachment will provide opportunity

to student-teachers to share experiences, reflect, clarify several things with teacher educators and interndize.
After about two weeks, they will go for 'school placement' of two months. During this period, their rolein

the school is something like an 'apprentice’ and its specific contours need to be worked out by course faculty.

They will be engaged in the school functioning in al its aspects. In this course, the student-teachers will -
undertake responsihility for planning and implementation of learning situations for specific units of study, in the
context of their school internship; reflect on their practice, and learn to adapt and modify their

visualization/implementation towards betterment of student learning; involve in various school activities and
processes in order to gain a ‘feel' of the multiple roles of a teacher and an understanding of the 'school culture’;
and, learn to reflect upon, consolidate and share their school experiences, and to recognize one's own
development as ateacher.

(DuriNG Two Successi VE PERIODSOF | NTERNSHIP
2 WEEKSAND THEN 2 M ONTHS)

Task Set 1

Visualizing teaching-learning situations in one's subject in given school context involves

preparing teaching-learning situations with the givens. school, class group, subject content, time duration (for
single lessons as well as for two complete Units of study in one's chosen subject areas, if possible at two different
class levels); visualizing details of teaching-learning sequences, and learning path of students, keeping all
considerations in view; implementation of teaching-learning plan in 'Classroom'’ learning environment as well as

assessment of student learning; discussion, reflection, re-consideration and consolidation (after each engagement
aswell as end of Unit).



Task Set 2

Participating in various ‘out of classroom activities’ in school. Organizing events. Study (and preparation) of
school calendar, time table, assessment schedule. Preparing a suggested comprehensive plan of action for some
aspect of school improvement.

Modes of L earning Engagement

This part of the course will be carried out as a part of the ‘in-school' practice (internship in school); a mentor
teacher, and supervising course instructor - when available - will guide and debrief the student teacher on

a periodic bass. Adequate classroom contact hours for subject-based teaching-learning will be undertaken in
consultation with the school mentor. A journa should be maintained by student teacher in which he/she records
one's experiences, observations, and reflections. The student-teacher shall also maintain a portfolio, including
detailing of teaching-learning plans, resources used, assessment tools, student observations and records. Student
teachers function in liaison with the regular teachers in the school in al day-to-day functioning along with
teaching-learning. The Institute, in liaison with the schools, should prepare details of the school placement
programme.

M odes of Assessment

Formative Assessment: 250 Marks

In accordance with the field-based nature of the course, assessment should be made in terms of certain qualitative
criteria and appropriately distributed across the various tasks carried out by student-teachers. The assessment will
be entirely made on these for the total marks of 250.
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Enriching Learning through
| nfor mation and Communication
Technology

(BED-207)
Distribution of Marks
Theory Practica Grand
Couseoode o™ wsr  Tod W Tea g Duton
P Max  Min o d = Max Min (g (h=etg) (i=
@ (b) ac) | (e (f) d+h)
Enriching
Learning
through 75 25 25 100 - - - - 100  3Hours
BED-207 Information
and
Communication
Technology
UNIT- I Marks: 15

ReLEVANCE OF ICT IN EpucaTion (RaDIO, TELEVISION, COMPUTERS)

Role of information technology in ‘construction of knowledge'. Possible uses of audio-visua media and
computers.

UNIT- 11 Marks: 15

ViIsUALISING LEARNING SiTuAaTIONSUSING AubiO-ViSUAL AND OTHER M EDIA

Use of radio and audio medias. Script writing, storytelling, songs, etc. Use of television and video in education.
Use of newspaper in education.

UNIT- 111 Marks: 15
Use oF COMPUTERSIN SCHOOL S

Functional knowledge of operating computers—on/off, word processing, use of power point, excel. Computer as a
learning tool. Effective browsing of the internet for discerning and selecting relevant information. Survey of
educational sites based in India. Downloading relevant material. Cross collating knowledge from varied sources.
Competencies in developing original software.



UNIT- IV Marks:15

VISUALISING TECHNOLOGY-SUPPORTED L EARNING SITUATIONS

Preparation of learning schemes, Interactive use of audio-visual programme, Developing PPT dide show for
classroom use, Use of available software or CDs with LCD projection for subject learning interactions,
Generating subject-related demonstrations using computer software, Enabling students to plan and execute
projects (using computer based research), Engaging in professiona self-development, Collaborative learning
tasks,Interactive use of ICT: Participation in Y ahoo groups, creation of 'blogs, etc.

UNIT-V Marks:15

I NDIAN AND INTERNATIONAL EXPERIENCE IN | CT -AIDED L EARNING

Innovative usage of technology: Some case studies. Use of technology integration in resource-plenty as well as\
resource-scarce situations. Critical issues in 'internet usage' — authenticity of information, addiction, plagiarism,
downsides of social networking group.
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Health and Physical Education

Distribution of Marks
Theory Practical Grand

Course code Tltllvzsgrthe | MsT Tgta'_ . TW  Tota T(? td gfugg

Max | Min o (d = Max Min @ ("=etg)  gin

@ (b) atc) (e ()
Health and

Physical 3 Hours

BED-208 Education 75 25 25 100 - - . . 100

Human body; Growth and development of children at different ages, their needs and interests, psycho-social
development; Physical, emotional and mental changes during adolescence; Concept of body image; Parent-peer-
adolescent relationship; Sexua abuse; Myths and misconceptions regarding growing-up; Management of stress
and strain and life skills. Communicable and non-communicable diseases; Reproductive and sexual hedlth,
hygiene, RTI, STI, HIV/AIDS, responsible sexual behavior, measures to prevent diseases transmission; Harmful
effects of self-medication and patient's rights. Dietary requirements of human body with special emphasis on the
nutritional needs according to age, sex, occupation, pregnancy and also with reference to sports-person ship; Need
for diet planning, Food and water; Safety and laws. Pollution-types, causes, influence of various types of
pollution on human health and prevention; Proper sewerage disposal; Construction of compost and soak pit; Anti-
mosquito and anti-rodent measures, Water conversation, seed banking, water management and re-cycling.

 Occupationa health hazards and its prevention; Commonly-abused substance and drugs and ways of prevention
and inhabitation. Fundamentals skills of games and sports; Sports for recreation and competition; Rules and
regulations of sports, sports ethics, sports awards and scholarships, sports-person ship. Games and Sports—
athletics, games, rhythmic activities and gymnastics. Development of physical fitness, Postures, Importance of
relaxation; Fitness tests; Resources and services for games and sports. Yogic practices-importance of yoga,
yogasanas, kriyas and pranayam. Health and physical Education and its relationship with other subject areas like
Science, Socid Science and Languages. Practical: Practical is relevant for both the years. Project on
Health/Sports and Yoga, analysis of various textbooks from Health and Physical Education point of view.
Activities for development of physical fitness, i.e. strength, speed, endurance, flexibility and body composition
(Fundamental Sports Skills); Basics of track and field (100 mts., 200 mts., long jump, shot put, 4 x 50 mts. relay)
Gymnastics, Any two team games (Kabaddi, Kho-Kho, Basketball, Cricket, Hockey, Volleyball and Football) or
individual game. Organization of games and sports tournaments. Learning and performing of basic yogic
activities. Modes of Learning: The content of this area should be meaningfully related to the student teachers,
environment and life. Activities which do not involve much cost or how cost activities may be identified because
most of the schools cannot afford high cost facilities and equipments. Along with creating awareness about
various health-related aspects, the focus of learning should be on developing positive attitudes and healthy habits
and responsible behavior towards heath. The organization of activities, particularly related to sports should
ensure the participation of al students-teachers. However, at the same time an element of healthy competition to
search talent may aso be cautiously introduced.



The following methods may be adopted: Interactive discussions, group-work, sharing of experiences, organizing
various activities, analyzing various topics by using various charts, photographs and other materials on aspects of
health-related issues. Demonstrations, observations, visit to places, preparing work-book and models. Organizing
school health check-ups, referral, practical classes of first aid. Projects and assignments for individual learners as
well as for group work and their record of activities. Guiding them in the organization of games and sports and
demonstration of yogic activities. Assessment: The assessment in Health and Physical Education should be
continuous and systematic and should measure all the multi-dimensional aspects of the student-teacher. Regular
and objective assessment can also serve as a motivation to the student-teacher to make effort to improve hig/her
health and performance. Students-teachers should be assessed regarding\ knowledge, practices and skills based on
observations, submission of projects and assignments, participation in various games and sports and physical
fitness tests. Various fitness tests may also be used.
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Arts & Aesthetics
(BED-209)
Distribution of Marks
Theory Practical Grand
Titleof the Tota Tota = Duration
Course code MST TW Totd -
Paper Max = Min © (d = Max Min (9) (h:Oet+g ) (i= of Exam
@ (b atc) | (o) (f) d+h)
Arts
& Aesthetics 3 Hours
BED-209 75 25 25 100 - - - - 100
UNIT- I Mar ks: 25

VisuaL ARTSAND CRAFTS(PRACTICAL)

Experimentation with different materials of Visua Art, such as pastel, poster, pen and ink, rangoli materias, clay,
etc.Exploration and experimentation with different methods of Visual Arts like Painting, block printing, collage,
clay modeling, paper cutting and folding, etc. Paper framing and display of Art works.

UNIT-11 Marks:25

PerForRMING ARTS. DANCE, Music, THEATRE AND PUPPETRY (PRACTICAL)

Listening/viewing and exploring Regional Art forms of music, dance, theatre and puppetry. Viewing/listening to

live and recorded performances of Classical and Regional Art forms. Participation and performance in any one of
the Regional Arts forms keeping in mind the integrated approach. Planning a stage-setting for a
performance/presentation by the student-teacher.

UNIT- 111 Marks: 25

APPRECIATION OF ARTS (THEORY)

Meaning and concepts of Arts and aesthetics and its significance at secondary level of school education. What is
the difference between Education in Arts and Arts in Education. Identification of different performing Art forms
and artists ; dance, music and musical instrument, theatre, puppetry, etc. (based on a set of dides, selected for the
purpose). Knowledge of Indian Craft Traditions and its relevance in education (based on a set of dides, selected
for the purpose). Knowledge of Indian Contemporary Arts and Artigs; Visual Arts (based on a set of dides,
selected for the purpose). Indian festivals and its artigic significance.
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Gender Issues in Education

(BED-210)
Distribution of Marks
Theory Practical Grand
Course code T|t||3e O(far the MST Tota Tw . Tota th_al ch)fulrzit;?:
P M ax Min © (d = Max Min (@ (h=etg) (i=
@ () ac) | (9 () d+h)
Gender Issues 3 Hours
BED-210  in Education 75 25 25 100 - - - - 100
UNIT- | Marks: 15

GENDER | ssuEs: KEY CONCEPTS

In this Unit the students will develop an understanding of some key concepts and terms and relate them with their
context in understanding the power relations 1.1 Gender, sex, sexuality, patriarchy, masculinity and feminism 1.2
Gender bias, gender stereotyping, and empowerment 1.3 Equity and equality in relation with caste, class, religion,
ethnicity, disability and region. Suggested Practicum: Preparation of project on key concepts and relating it with
the social context of the pupil teacher. Andysis of textual materials from the perspective of gender bias and

stereotype. Organizing debates on equity and equality cutting across gender, class, caste, religion, ethnicity
disability, and region.

UNIT- 11 Marks:15
GENDER STUDIES. PARADIGM SHIFTS

In this Unit, the students will develop an understanding of the paradigm shift from women studies to gender
studies, based on the historical backdrop. They would be able to construct critically the impact of palicies,
programmes and scheme for promotion of gender equality and empowerment. 2.1 Paradigm shift from women's
studies to gender studies 2.2 Historical backdrop: Some landmarks from socia reform movements of the
nineteenth and twentieth centuries with focus on women's experiences of education 2.3 Contemporary period:
Recommendations of policy initiatives commissions and committees, schemes, programmes and plans. Suggested
Practicum: Preparation of project on critica analysis of recommendations of commissions and policies on
capacity building and empowerment of girls and women, how these initiatives have generated in the formation of
women collectives and have helped in encouraging grassroots mobilization of women, such as the Mahila

Samakhya programmes. Project on women role models in various fields with emphasis on women in
unconventional roles.
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UNIT- 111 Marks:15

GENDER, POWER AND EDUCATION

In this Unit, the students will develop an understanding of different theories on gender and education and relate it

to power relations. The ingtitutions involved in socialization processes would be analyzed to see how socialization

practices impact power relations and identity formation. 3.1 Theories on Gender and Education: Application in

the Indian Context. Socialization theory. Gender difference. Structural theory. Deconstructive theory 3.2 Gender

Identities and Socialization Practices in: Family, Schools, Other formal and informal organization. 3.3 Schooling

of Girls: Inequalities and resistances (issues of access, retention and exclusion).

Suggested Practicum: Discussion on theories of gender and education with its application in the Indian context.

Project on anayzing the institution of the family. (i) Marriage, reproduction (i) Sexual division of labor and
resources. Debates and discussions on violation of rights of girls and women. Analysis of video clipping on
portrayal of women. Collection of folklores reflecting socialization processes.

UNIT- 1V Marks 15

GENDER | ssUESIN CURRICUL UM

Students will build on the previous two Units to understand how gender relates to education and schooling. In this
Unit, the students will be able to understand on how school as an institution addresses gender concerns

in curriculum, textual materials and pedagogy. It will enable the student to draw linkages between life skills and
sexuality. 4.1 Gender, culture and institution: Intersection of class, caste, religion and region 4.2 Curriculum and
the gender question 4.3 Construction of gender in curriculum framework since Independence: An analysis 4.4
Gender and the hidden curriculum 4.5 Gender in text and context (textbooks' inter-sectionalist with other
disciplines, classroom processes, including pedagogy) 4.6 Teacher as an agent of change 4.7 Life skills and
sexuality. Suggested Practicum: Preparation of indicators on participation of boys and girls in heterogeneous
schools—public and private-aided and managed by religious denominations. Preparation of tools to analyze
reflection of gender in curriculum.. Preparation of checklist to map classroom processesin all types of schools.
Field visits to schoals, to observe the schooling processes from a gender perspective.

UNIT-V Marks: 15

GENDER, SEXUALITY, SEXUAL HARASSMENT AND ABUSE

The Unit will enable students to apply the conceptual tools learnt regarding gender and sexuality to understand
issues related to Sexuad Harassment at the workplace and Child Sexual Abuse. 5.1 Linkages and differences
between reproductive rights and sexua rights 5.2 Development of sexuality, including primary influences in the
lives of children (such as gender, body image, role models) 5.3 Sites of conflict: Sociad and emotiona 5.4
Understanding the importance of addressing sexual harassment in family, neighborhood and other formal and
informal institutions 5.5 Agencies perpetuating violence: Family, school, work place and media (print and
electronic) 5.6 Institutions redressing sexual harassment and abuse. Suggested Practicum: Project on how students
perceive sexuality and their own body images. It would also focus on how gender identities are formed. Debate on
how they perceive role models in their own lives. Preparing analytical report on portrayal of women in print and
electronic media.
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Addressing Special Needs in the Classrooms

(BED-211)
Distribution of Marks
Theory Practical Grand
Titleof the Tota Tota = Duration
Course code MST 0 TW  Tota _
Paper Max | Min (g d = (i= | of Exam

Max | Min _

Addressing
Specia Needs 3 Hours
BED-211 inthe 75 25 25 100 - - - - 100
Classrooms
UNIT-1 Marks: 15

ParADIGMSIN EDucATION OF CHILDREN WITH SPECIAL NEEDS
Historical perspectives and contemporary trends Approaches of viewing disabilities: The charity model, the bio
centric model, the functional model and the human rights model Concept of special education, integrated
education and inclusive education; Philosophy of inclusive education.

UNIT-11 Marks:15

L EGAL AND PoLicY PERSPECTIVES

Important International Declarations/Conventions/Proclamations — Biwako Millennium Framework (BMF, 1993-
2012); Recommendations of the Salamanca Statement and Framework of Action, 1994; Educational Provisonsin
the UN Convention on the Rights of Persons with Disabilities (UNCRPD), 2006; Constitutional Provisions; The
Persons with Disabilities (Equal Opportunities, Protection of Rights and Full Participation) Act, 1995 (PWD Act);
The Rehabilitation Council of India Act, 1992 (RCI Act); and The Nationa Trust for Welfare of Persons with
Autism, Cerebral Pasy, Mental Retardation and Multiple Disabilities Act, 1999; RTE Act, 2009. National Policy
— Education of Students with Disahilities in the National Policy on Education, 1968, 1986, POA(1992); Education
in the National Policy on Disability, 2006. Programmes and Schemes of Education of Children with Disabilities:
Centrally- Sponsored Scheme for Integrated Education for the Disabled Children (IEDC), 1974; PIED (1986) and
District Primary Education Programme (DPEP); Scheme for Inclusive Education for the Disabled Children
(IEDC, 2000), Education of Specia Focus Groups under the Sarva Shiksha Abhiyan (SSA, 2000); Goals and
Strategies in the Comprehensive Action Plan for Including Children and Y outh with Disabilities in Education,
MHRD, 2005, Scheme of Inclusive Education for the Disabled at Secondary School (IEDSS, 2009). Specia Role
of Institutions for the Education of Children with Disabilities-Rehabilitation Council of India, National Institutes
of Different Disabilities, Composite Regional Centers (CRCs), Didtrict Disability Rehabilitation Centers
(DDRCs);  Structures  like BRCs, CRCs under SSA, Nationa  Trust and NGOs.
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UNIT- 111 Marks:15

DerINING SPeciAL NEEDS

Understanding diversities—concepts, characteristics, classification of children with diversities (Visual Impairment,
Hearing Impairment, Specific Learning Difficulties, Locomotors and Neuromuscular Disorders, Mental
Retardation, Autism, Leprosy Cured Persons, Mental Iliness and Multiple Disabilities). Special needs in terms of
the curriculum in the context of different disabilities and their learning styles. Concept of an inclusive school —
infrastructure and accessibility, human resources, attitudes to disability, whole school approach. Community-
based education.

UNIT- IV Marks:15

INcLusIVE PRACTICESIN CLASSROOMSFOR ALL

School's readiness for addressing learning difficulties. Assessment of children to know their profile.
Technological advancement and its application — ICT, adaptive and assistive devices, equipments and other
technologies for different disabilities. Classroom management and organization. Making learning more
meaningful—Responding to special needs by developing strategies for differentiating content, curricular
adaptations, lesson planning and TLM. Pedagogical strategies to respond to individual needs of students:
Cooperative learning strategies in the classroom, peer tutoring, social learning, buddy system, reflective teaching,
multisensory teaching, etc. Supportive services required for meeting special needs in the classroom — specid
teacher, speech therapist, physiotherapist, occupational therapist, and counselor. Development and application of
learner -friendly evaluation procedures; Different provisions for examination by CBSE and the board in their
State. Documentation, record keeping and maintenance.

UNIT-V Marks:15

DevVELoPING SuPPORT NETWORK S

Addressing socia climate of the classroom. Child-to-child programme. Developing partnerships in teaching:
Teacher and specia teacher; Teacher and co-teaching personnel; Parents as partners — developing postive
relationships between school and home. Involving community resources as source of support to teachers.
Involving external agencies for networking — setting up appropriate\ forms of communication with professionals
and para professionals. Liaising for reciproca support of pre-school programmes, prevocational training
programmes, socid security, different provisions, €OoNcessi ons, etc.
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Reporting
(BED-212)
Distribution of Marks
Theory Practical Grand
Course code Ti tll%());the ) MST Total_ . T™W Tota T((i) t:al Igfulrz?(t;?s
Max Min (C) (d = | Max Min (g) (h=e+g)
@ () a0) | (e (0 d+h)
Addressing
Specia Needs 3 Hours
BED-212 inthe 75 25 25 100 - - - - 100
Classrooms

The purpose is to provide student-teachers an opportunity to take an overview of all experiences and learning in
the two years, consolidate their understandings and ‘construct’ their own meanings in terms of 'What 1t Means to
be a Teacher. Each student teacher will be expected to make (a) a written report of the above (b) a fina
presentation to the group. A Note for Teacher Educators on the Nature of School-based Learning
Experiences- The role of teacher educator as expected to facilitate the process of student teacher development
has been viewed in terms of theoretical understanding of the pedagogical process and corresponding practice. This
has also been conceptualized in relation to his’her proactive role, which leads learners towards acquiring vision of
educational development. A few aspects of the programme have been cited here to bring the specificity in their
role. This two-year programme envisages that student-teachers will need structured and graded learning
experiences within school contexts. These experiences should not be limited to visits to a single school, nor are
these experiences restricted to the practice teaching classes in their subject areas. The experiences of student-
teachers should thus cover a range of local schools and also a more extended attachment to a particular school in
their home states. The school-based learning experiences could be categorized into: School-based observations.
Structured interactions within schools. Planned teaching-learning situations within classrooms. These 'rea life
field observations and interactions may often form the\ basis for giving meaning to conceptual aspects of various
courses, as well as developing their professional understanding and sensibility as teachers. Such school -based
experiences are indicated as part of the modes of learning engagement within the several of the course
descriptions. This will require teacher educators to meet periodically and coordinate the purposes of each school
visit, so that multiple objectives are met with each visit. Some Examples of School-based (or Field-based)
Learning Experiences that are envisaged are listed below:



